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Introduction
Purpose and Scope of the Journal
Welcome to the sixth issue of our journal of student writing here at Lone Star
College–Montgomery: Writing Across the Curriculum (WAC), In the Disciplines
(WID) and In the Workplace (Vol. VI). The purpose of the publication remains
twofold: (1) to celebrate examples of discipline/field/profession-specific-student
writing from across the college, and (2) to provide students and faculty examples of
such writing to use in the classroom.

Organization of the Journal
The journal is not intended as a collection of “interesting” assignments, but
is organized by program or discipline and within the latter, by genre or kind of
writing important in the field. In this way, the journal showcases students using the
same skills and producing the same genres that faculty and other professionals do
in order to communicate successfully. We ask the faculty member who submits the
writing from his/her class to include a brief introduction to each piece highlighting
how the student selection reflects the kind of writing and skills important in that
particular field.
The writing included represents a great range of experience and skill on the part
of the student-writers.

Who Publishes the Journal?
The journal is underwritten by the Office of the Vice President of Instruction and
a faculty group, Communication Across the Curriculum (CAC). CAC encourages
interdisciplinarity, faculty dialogue and curricular experiments. It also sponsors the
college’s Writing Across the Curriculum Initiative.

Who Can Submit Work for Publication?
We publish student writing from both academic and workforce programs in
the college. Instructors select and submit the writing on behalf of their students.
Nevertheless, we encourage students who are interested in getting their work
published to let their instructors know and most important, to make their
professors aware that they are interested in revising and improving their work prior
to possible submission.
The instructor is the expert in the field. Therefore, the journal editor and advisors
wish to emphasize that faculty who submit student writing accept responsibility for
guiding the writer not only in the presentation of content but also in the process of
revision, editing, and the correct use of the appropriate documentation style. Use of
a particular documentation format is related to the discipline, the genre, and to the
preference of the instrucotr in a given writing task.
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Call For Papers For Vol. VII (2010-2011)

We seek examples of discipline, field-specific and workplace writing for
the sixth issue of the journal (Vol. VII) to be published in the summer/
fall 2011. Faculty in all disciplines, professional and/or certificate and
workplace programs across the college are invited to submit student
writing.
Students who would like to submit writing should let their instructor
know of their interest. Students will then revise and edit their work under
the guidance of their instructor. Finally, the instructors select submissions
for the publication.
Submissions must be submitted ELECTRONICALLY in Microsoft
Word. All submissions must be accompanied by two other documents:
(1) a submission form provided by the journal and filled out by the
instructor; and (2) the faculty member’s introductory paragraph. This
brief paragraph must include the name and number of the course and
an explanation of how the submission reflects a kind of writing, and/or
writing skills important in a particular discipline, field or profession.
E-mail submissions and questions to:
martina.kusi-mensah@lonestar.edu
LSC-Montgomery Writing Across the Curriculum Initiative
LSC-Montgomery Dept of English

Deadline for Submissions: May 20, 2011
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Polyacrylamide
Gel
Electrophoresis
Report
A ndrew M ark
L ab Partner:
Q uan

BITC 1402:Biotechnology Lab Methods And
Techniques. The following submission is a laboratory
report submitted by Andrew Mark, a student in
the biotechnology program at LSC-M. This is the
fourth such report required of the students over a
two-semester sequence of courses. The writing style
required for scientific writing is quite different from
that used in other classes; it is expository, terse and
makes heavy use of passive voice (frowned on in
most other situations). The students were told to
concentrate on the introduction (which required
significant literature research) and on their own work,
as described in the experimental section. The methods
section is quite abbreviated compared to that which
would be found in scientific literature. This submission
is an excellent example of scientific writing, making
specific points elegantly, but clearly.
—Larry Loomis-Price

Introduction:
Blood serum contains all of the soluble proteins in blood after the
suspended components have been removed by means of centrifugation.
Table 1 is a list of abundant serum proteins and the concentration of each
that can be expected in a blood sample from a healthy individual.

Table 1: molecular weight and expected concentration of common serum proteins. Albumin
and IgG are typically more abundant than other proteins in blood serum.
V o l u m e V I, F a l l 2010
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Lab Report
Deviations from normal serum levels often are signs of disease, therefore
serum protein analysis is critical in diagnosis of many conditions. In some
cases certain proteins are elevated, and in others disease causes certain
proteins to become less abundant.
For instance, researchers in Greece studying diagnosis of appendicitis
found that childhood onset appendicitis correlates with serum amyloid A
protein elevation (Lycopoulou, et al., 2005). Amyloid A elevation proves
to be a valuable biomarker of acute appendicitis when compared to other
indicators. While 21.4% of children known to have acute appendicitis had
normal C-Reactive Protein (CRP) levels, none of the children had normal
range amyloid A levels. The investigation shows amyloid A elevation is
of higher value in diagnosis of acute childhood appendicitis than current
methods, and that serum protein analysis may be a key to the future
diagnosis of disease.
Colorectal cancer researchers in Europe found that serum protein of
patients had depressed concentrations of apolipoprotein C-1 (Engwen,
et al., 2008). The research shows significant prospects, and a definite
correlation between the cancer and serum levels was established; however,
the assay was not found to be specific or sensitive enough to be a definitive
means for diagnosis or individual risk assessment. The study does highlight
promise for apolipoprotein C-1 as a colorectal cancer biomarker and
demonstrates that serum protein levels are associated with malady.
Yet another group of scientists, including Lone Star CollegeMontgomery’s chemistry professor Dr. Essam Sheta, used serum protein
analysis to identify patients who suffer from Parkinson’s disease (PD)
(Goldknopf, et al., 2009). The investigation targeted 57 potential serum
protein biomarkers for PD. Twenty one of the 57 were determined to
be 93.3% sensitive in identifying PD. Eleven of the 21 proteins showed
significant abnormality even in patients that only showed mild symptoms.
The large number of serum abnormalities demonstrates the complex nature
of Parkinson’s disease. The investigation results, though, do show that serum
protein analysis can be a valuable tool in PD detection.
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Finally, parasitic infections are also associated with abnormal serum
concentrations, and serum analysis is a useful tool in their diagnosis
(Dominguez-Ortega, et al., 2003). A study revealed that within the first 72
hours of infection by fish tapeworm Anasakis simplex, eosinophil cationic
protein concentrations are notably greater than in uninfected individuals.
A second serum abnormality associated with A. simplex infection was
increased total and specific IgE for 30 days following infection. Serum
analysis is a potent diagnostic tool in parasitic infection detection.
Serum protein levels are often associated with disease. Abnormalities in
protein concentration are associated with microbial, genetic, and parasitic
maladies. Polyacrylamide Gel Electrophoresis is a powerful technique which
allows for the identification of serum protein and can help with diagnosis of
disease. The purpose of this laboratory procedure is to become familiar with
the process of PAGE and its value in serum analysis.
Materials and Methods:
The orignal protocol for the Polyacrylamide Gel Electrophoresis lab was
adapted from W. Geoghegan 10/2000 and revised by L. Loomis-Price,
rev(2) 10/2008.
The SDS-PAGE Low Molecular Weight Marker used was control #
310005601.
The gels were poured per the protocol, but the samples run were changed
from protocol.
The following samples were run:
1:200 Dilution of Human [Hu] Serum
1:2000 Dilution of Human Serum
1:200 Dilution of Bovine [Bv] Serum
1:2000 Dilution of Bovine Serum
Additionally, all staining and destaining solutions for this lab were made
with ethanol, rather than methanol as the protocol outlines.

V o l u m e V I, F a l l 2010
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Lab Report
Results:

Figure 1 is a photograph of the polyacrylamide gel after samples have been run, fixed,
stained and de-stained. The most predominant band in all of the sample lanes occurs between 80kDa and 49,500 kDa (18.7mm – 30.5 mm). [(Hu = human serum; Bv = bovine
serum; MW = molecule weight markers, Bio-Rad “low-range”)]
Table 2 shows the distance migrated
in millimeters and known molecular
weight in daltons for the proteins in
the molecular weight marker lane.
A calculated log10 for each protein
weight is also displayed.
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Figure 2 shows marker proteins plotted by the distance of migration through
the polyacrylamide matrix against the log10 of the protein weight. The protein which migrated the least distance (15.5mm) does not appear to follow
the same linear relationship as the other proteins.

Figure 3 shows the reduced marker data and the derived calibration curve.
The correlation coefficient is .9957. The equation slope is negative- protein
migration distance is inversely proportionate to protein molecular weight.

Table 3 contains the distance (in mm) that each band in the sample lanes
migrated. As distance increases, calculated molecular weight decreases.
Based on calculated molecular weight, the protein composition of each
band is identified.
V o l u m e V I, F a l l 2010
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Discussion:
In all sample lanes, albumin, the
most concentrated component
of normal serum, was identified.
It ran at 75278 Dalton in lane
4 and 77,050 Da in lane 2. In
the more concentrated serum
lanes, heavy and light chains
of IgG were detected — the
bands ran at 53,000 and 30,390
Da respectively. A functional
IgG molecule contains 2 light
chains and two heavy chains,
so, the experimental value
for a complete IgG protein is
166,780 Da. Dimers of albumin
running at 150,000 daltons were
also discernable in the more
concentrated serum lanes.
Figure 4 is lane 4, a 1:200 dilution of
Bovine Serum, of the gel from this experiment. The picture demonstrates that the more
concentrated proteins result in darker bands
when electrophoresed. Transferrin produced
a rather easily discernable band that ran
slower than the thick band of Albumin at
20.5 mm. The less concentrated proteins
identified are shown by lighter banding although they were easily seen and measured
on the original gel.

In addition to the dominant
components, a band of transferrin
was identified running heavier
than albumin in the 1:200
dilution bovine serum lane at
84,562 Da. Several other bands
were tentatively identified in
the 1:200 dilution lanes including: ą1- Acid Glycoprotein, Fibrinogen,
Haptoglobin Type 1-1, Apolipoprotein A-I, and C-1 Esterase Inhibitor.
The ą1- Acid Glycoprotein band ran at 44,091 Da. The Fibrinogen ą and
ß bands ran close together at 61,061 and 67,014 Da respectively. The
Haptoglobin Type 1-1 band ran at 97,225 Da.
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The Apolipoprotein A-I band ran at 34,942 Da, and the C-1 Esterase
Inhibitor band ran at 111,785 Da.
In all of the identified proteins, the calculated molecular weight was heavier
than the values reported by Sigma Aldrich. Further investigation on PAGE,
protein denaturing and dye binding might reveal the nature of the observed
increase in protein weight on the gel.
The experiment reveals that PAGE is a sensitive technique — a 1:200
dilution of serum provides acceptable results. The 1:2000 dilutions lanes,
however, were too dilute for good banding and analysis.
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Also, thanks go to Quan, my lab partner for this investigation.
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Personal Account

Ride-Along
Vanessa
H adrych

of a

Ride-Along

CRIJ 1301: Introduction to Criminal Justice. One of
the assignments in Introduction to Criminal Justice,
CRIJ 1301, is for the students to spend some time
working beside an actual police officer. These “ridealongs” are both educational and entertaining. This
experience affords the student an opportunity to see
what a day in the life of a police officer is like and it
gives the student a chance to contrast and compare
their “real world” experience with what we have
learned in class. Vanessa Hadrych chose to ride-along
with her brother, the Chief of Police of the Splendora
Police Department. What impressed me in Vanessa’s
paper was the bonding that occurred between brother
and sister as Vanessa entered her brother’s world. Not
only did Vanessa learn about the trials and tribulations
of police work, but she gained a great deal of insight
into the heart and mind of her brother.
—Mark Stelter

When the opportunity to participate in a ride-along for a class assignment
arose, I was elated. I knew that I could easily tag along with my brother
once or twice to obtain more than enough information to complete
a four to six page writing assignment. I felt confident that applying
my observations to our classroom discussions would be simple. After
participating in two ride-along sessions with my brother, Alex Hadrych, the
Chief of Police for Splendora, Texas, my observations greatly differed from
what I expected. In addition to observing traffic stops and a DPS assistance
call, I was able to talk in-depth with my brother regarding his decision
to pursue a career in law enforcement, opinions on criminology theories,
policing styles, the make-up of his department, and the increase in east
Montgomery County crime.
While I always assumed that my father played a large role in my brother’s
decision to pursue a career in law enforcement, I did not realize the extent
of our dad’s influence until my ride-along. My father was a police officer
and detective for Santa Ana, California in the 1960’s and 1970’s. As I
walked into my brother’s office at headquarters, the pride my brother takes
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in being not only a police officer, but also a second-generation Hadrych in
law-enforcement was evident. The letter that the Santa Ana Chief wrote to
my brother on the day of his birth is framed and hangs in the center of my
brother’s multiple awards and recognitions. The small, yellowed piece of
paper first welcomed my brother into the world and then expressed the wish
of the entire department that he one day join the ranks of Santa Ana’s finest.
Further indicative of my father’s role in Alex’s career path is my father’s
riot helmet hanging in Alex’s office and my brother’s preference to use my
dad’s old leather ticket book, no matter how weathered it has become. My
brother loves his career and I now better understand that my father’s time in
Santa Ana is a significant reason why.
During my time with Alex, we spoke in great detail regarding his opinions
and experiences when determining why people commit crime. I genuinely
expected a politically correct statement about everyone being different and
criminal intent being mostly a predisposed, psychological behavior. My
brother hardly blinked when he said that in his experience, criminals boil
down to two types of people: the habitual criminal who commits crimes
because he/she can, wants to, or is accustomed to, and the circumstantial
criminal who commits petty crime out of need. My brother views the crimes
enacted by habitual criminals to be crimes of opportunity; further, he does
not believe they want to change their lifestyles or end their cycle of crime.
The second type of criminal, and the only kind that my brother is able or
willing to feel any empathy for, is the circumstantial criminal. Alex describes
these individuals as people who provide for themselves honestly when they
can; usually, these criminals have made an honest living until the economy
claimed their job or their home. According to Alex, these criminals are only
looking to survive, usually by stealing diapers, gas, or food and writing hot
checks for meager amounts. When I asked Alex what he thought about
criminology theories ranging from social to psychological, he only replied
that for the crime he deals with, there is no deep-rooted cause that could be
traced to DNA or an overactive id. Alex seemed to align most with Social
Bonding, Utilitarianism, and Cost/Benefit analysis as explanations.
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Before Alex and I began discussing policing styles I believed he would be
a fan of community-based policing; instead, he prefers the simplistic appeal
of the legalistic approach. I should clarify that my brother thinks servicebased policing is ideal in theory. The problem begins when the public
begin to believe the role of the police should extend to common courtesies,
like vacation patrol or giving warnings rather than citations for minor
infractions. Apparently, in a town like Splendora the line between the police
extending their services to the community, and the community expecting
that those services be a given is thin at best. As an appointed member of
the community, my brother feels the pressure of pleasing the public while
maintaining the integrity and validity of the department. He willingly
admitted that if his role was not so political in nature, he would not be as
concerned with the balance that he strives to maintain. Alex felt that a large
number of police forces were shifting away from service policing in favor
of the more traditional legalistic style and he hopes to maintain a balance
between the two styles.
On my first ride-along, Alex and I spent about an hour touring Splendora
and the ETJ (extraterrestrial jurisdiction) , where Alex discussed the makeup of the department and their plans to keep pace with area growth. In
addition to Splendora’s city limits, SPD holds inner-local agreements with
other agencies to assist with high-priority calls. With Splendora set for
commercial and residential growth over the next several years, the police
department has begun to recruit additional full-time officers to compensate
for the increase in crime and the projected future increase. In 2005, SPD
employed four paid officers. Currently, they employ nine. In 2011, there
will be eleven full-time positions. This will mean an increase in patrol
shifts from the current two officers and a supervisor, to three officers and a
supervisor on duty. While the current population of Splendora’s city limits
sits just over two-thousand, Alex points out that the police are responsible
for a much larger population. Splendora is spread out over two counties,
Montgomery and Liberty. There is also an unincorporated area with a much
larger population (close to 10,000), which Splendora is still open to annex.
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With two large hotels scheduled to break ground and the Dinosaur Theme
Park underway just south on Interstate 59, Alex knows that the sleepy days
of historic Splendora are numbered. We drove by three brand new schools
in the district, and Alex shared with me the plans for yet another to be
constructed in the next few years. In the eleven years that Alex has been
with the Splendora force, he says the growth has never been more rapid;
nor, he insists, has the increase in violent crime.
As I met my brother in the SPD parking lot for our first meeting, I joked
that I needed to bring my phone with me in case we needed to call the
real police. My brother laughed and shook his head, probably used to the
stereotype that small town agencies aren’t of much use aside from directing
traffic. As we toured the area, I quickly realized that Splendora is not an
economic boom-town, and a lot of the residents are in dire straights. As
we navigated dirt roads that winded further and further from the main
road, I began to fear for my brother’s safety. Splendora officers do singleman patrols on roads no wider than their Chargers, taking calls involving
stabbings, family violence and drugs. Violent crime is increasing at a
steep rate, particularly in the city limits. For every person that offered a
friendly wave when our cruiser passed by, two more ducked their heads and
quickened their step. Suicide is another frequent occurrence in the area, and
one that I can see has changed my brother. I have no idea how anyone keeps
themselves whole when they witness a death, let alone multiple and horrific
suicide and murder scenes.
One of the more frightening trends emerging is the resurgence of
anti-government gangs in the area. On my visits, I witnessed six, large
confederate flags dominantly displayed on high fences, with pit bulls eagerly
laying into the fence, teeth bared. Alex says that the poor economy and
change in Presidency has led to a marked spike in Republic of Texas and
Aryan Brotherhood members. Additionally, there is a compound of trailer
homes located in the city where freshly released felons seek shelter. This
compound is located at the end of a particularly formidable dirt road which
if you drive down, the only option out is to drive out in reverse gear. Alex
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informed me that calls to this address result in officer’s abandoning their
vehicles at the main road, and walking through dense forest to the residence
for fear of being ambushed on the dirt road. If I had any doubts about
the level of proficiency necessary to police such a diverse and terrifying
population, they were eradicated when my brother and I departed that
particular road.
The first ride-along was uneventful as far as crime was concerned. Towards
the end of the day, my brother and I began running random plates to check
for registration and insurance. When my brother pulled a truck over for
an out-of-date inspection sticker, I found myself completely terrified that
something would go wrong. I studied his every move as he approached the
vehicle, mentally preparing myself to see my brother being attacked by the
madman with an out of date inspection sticker. When my brother walked
past the tailgate of the truck, I noticed that he touched both the tail light
and the tailgate itself. I did not think much of this until he safely completed
the stop. He explained the process of making casual conversation while
reading the driver for any flags, giving the man a written warning, and then
finally why he touched the truck. I cannot begin to describe what I felt
when Alex informed me that officers touch the back of every vehicle they
stop so that their fingerprints are there for investigators should anything
happen during the stop. How many tailgates has my brother touched? At
any point does he become numb to the significance of his fingers on that
car? I felt terrified pulling over a man for a sticker on his windshield; how
did my brother find the courage to trek through swampy land at night to
track down a suspect on foot?
Six pages is not enough space to share everything that I learned on my
two visits to Splendora. I could write about the step by step points of
contact my brother so methodically follows, or the benefits of working for
a small or mid-size agency versus a large one. I could discuss the technology
available to officers to help them do their jobs faster and safer. I could
write about a call we took to assist a State Trooper with three vagrants he
stopped with a basket full of copper wire stolen from a private residence.
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What struck me the hardest and what I took from my time with Alex is the way
some of the people in the town live. They are content to reside in dilapidated
trailers with a hanging towel as a front door and an outhouse at the edge of
their property, so long as their batch of meth cooks up, or they are able to score
some copper wire to buy their next meal and cigarettes. Rather than pay for
their trash to be picked up and properly disposed of, some of the residents opt
to stack heaping piles of garbage and waste on a corner of their lot, or in one
particularly memorable instance, on the roof of their trailer. I have never in
my life witnessed such sad living conditions, and while my brother and I made
jokes as we passed by, I know it hurts him the way it hurts me. We have a sister
who willingly chooses a life similar to those residents, and I saw her face in the
girl Alex arrested for stealing copper wire. I am more convinced than ever that
I chose the right major for a career. I have a strong desire to understand what
motivates criminal behavior and to then determine what can be an even greater
motivation to promote a better quality life. I adore Alex, not just because he is
my brother, but because he is an officer who sees the worst in people every day
and still loves what he does. He still cares about people, even the people that do
not seem to care about themselves.

V o l u m e V I, F a l l 2010
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Self-Defense:
A Way of Life
M athew
H arker

CRIJ 1310: Fundamentals of Criminal Law. One
of the benefits of Fundamentals of Criminal Law,
CRIJ 1310, is that students develop a thorough
understanding of the criminal laws of the State of
Texas. The Texas Penal Code serves as one of the
textbooks and over the term of the course the students
become intimately familiar with the Code. One
way to instill that familiarity is to have the students
describe, in their own words, a section from the Code.
In this paper, Matthew Harker describes the law of
self-defense in the State of Texas. Self-defense is a
complex legal topic, but Matthew does a fine job of
reducing the law to its essentials. —Mark A. Stelter

When is it legal to defend yourself? According to the Texas Penal Code
Section 9.31, a person is justified in using force against another when and to
the degree the actor reasonably believes the force is immediately necessary to
protect the actor against the other’s attempted use of unlawful force. If there
is any reason to believe that the person is entering your habitation, vehicle,
or place of business unlawfully, you have the right to use self defense. Also,
if you are being removed from one of these locations, you have the right to
use self defense. If the person is committing or trying to commit any form
of kidnapping, murder, sexual assault, aggravated sexual assault, robbery or
aggravated robbery, you have the right to use force or even deadly force. If
you provoked the person before you used force, then you lose your right
to use force. You cannot claim self defense if you are trying to resist arrest,
responding to verbal misconduct, if you consented to the contact or if you
provoked the person to use force. Interestingly, you are allowed to use self
defense in some cases while you are being arrested! If the officer is using an
unnecessary amount of force and you feel threatened, then it is permissible
to defend yourself. Overall, if a person has the right to be present at the
location where the force is used, has not provoked the person against whom
the force is used, and is not engaged in criminal activity at the time the
force is used, he is not required to retreat before using force. To my mind, I
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believe that most of these laws are indeed correct. If you feel threatened by
someone, or are trying to help someone else out when you feel they are in
danger, you should have the right to go after them and use force to prevent
them from causing pain and suffering. If someone wanted to threaten me or
a family member and physically tried to harm them, you can be damn sure
that I would step in and use force. It is quite reassuring that it is legal to do
such thing without being punished for helping.
When can you use deadly force to defend yourself? If a person is
attempting to use deadly force towards you, you have the right to use deadly
force to prevent the person from succeeding. If the person is attempting
to conduct aggravated kidnapping, murder, sexual assault, aggravated
sexual assault, robbery, or aggravated robbery deadly force is almost surely
required. Deadly force is acceptable if it is to protect your life on your
property, in your car, and at your business or place of employment. A
person also may be justified in using force or deadly force against another to
protect a third person if the person reasonably believes that his intervention
is immediately necessary to protect the third person. You may not, however,
use deadly force to prevent someone from trying to kill him/herself.
What kind of force can be used to protect your property? This is
probably the most controversial of the three categories. A person in lawful
possession of land or tangible, movable property is justified in using force
against another when and to the degree the actor reasonably believes the
force is immediately necessary to prevent or terminate the other’s trespass
on the land or unlawful interference with the property. If your property or
land has been taken over forcefully by someone else, you have the right to
defend it and take it back—but only if the person reasonably believes the
other had no claim of right when he dispossessed the person, or the other
accomplished the dispossession by using force, threat, or fraud against the
person. Deadly force for your property is justified only if it is immediately
necessary to prevent the other’s imminent commission of arson, burglary,
robbery, aggravated robbery, theft during the nighttime, or criminal
mischief during the nighttime, or to prevent that person from leaving after
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they have committed the act, if you reasonably believe that the use of force
other than deadly force to protect or recover the land or property would
expose the person or another to a substantial risk of death or serious bodily
injury. Another option to protect your property is through the use of a
device. The device cannot be designed to cause, or be known by the person
to create a substantial risk of causing death or serious bodily injury, and the
use of the device must be reasonable under all the circumstances as the actor
believes them to be when he installs the device.
These guidelines give a summary of the law of self-defense in Texas. This
summary does not cover every situation and ultimately a jury will decide
whether one acted within the law in the use of self-defense.
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By the Book:
Where Print
Ends and Reality
Begins
C hristine
M urley

CRIJ 1301: Introduction to Criminal Justice.
Students in Introduction to Criminal Justice, CRIJ
1301, are required to attend a courtroom proceeding
and report on what they observed. This experience
provides the student with an opportunity to observe
criminal justice in action in the “real world.” What
makes Christine Murley’s paper particularly good is
that she integrates a great deal of what she has learned
in class into her courtroom observation paper. She
deftly integrates such diverse topics as probable
cause, trial procedure, and criminological theory
into her courtroom observation. Using this style,
Christine’s paper is not simply a reporting of a day at
the courthouse but is a critical analysis of the criminal
justice process as evidenced by her observations.
—Mark A. Stelter, J.D.

Courtrooms have always been an intimidating environment for me. A
person, presumed innocent, can be condemned or exonerated by the events
that occur between the courtroom walls. On occasion, technicalities can
tie up the truth, thus allowing the guilty to walk free or the innocent to
pay. In most cases, when the judicial process is properly followed, justice is
rightfully served. On April 12, 2010, I went to the Harris County District
Courthouse to witness the court proceedings of the 184th District Court.
On my way into the building, all accessories including my heels, belt, and
bags had to be scanned through an x-ray machine. Each person had to then
walk through a metal detector. I thought to myself that airport security
could learn a thing or two from the security here.
Once on the other side of security, I found myself surrounded by a broad
array of people. Some were dressed in professional suits with briefcases
and documents. I assumed these were most likely attorneys. Others ranged
in attire from their Sunday best down to torn, baggy jeans and tank tops.
Some had odors of too much perfume and others may have forgotten their
deodorant. There were also police officers in uniforms and detectives in suits
with their badges hanging from their front pockets or waists. After twenty
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minutes of a pushing-and-shoving match, of which I wanted no part, I was
finally able to be squished into an elevator. Everyone was in such a hurry to
get to their destination they even pushed their way past a man in a motorized
wheelchair. It took the poor man more than five attempts to get on an
elevator.
Finally reaching my destination, a relatively small courtroom, I plant myself
in a pew-like seat. There are two men in orange jumpsuits handcuffed to
one another, a bailiff, four men sitting in the jury box, and a woman on a
computer next to the judge’s seat. Prior to the judge entering the courtroom,
the docket is called for the day. It is then announced that the judge is entering
and the entire courtroom rises. Judge Jan Krocker enters the courtroom and
seats everyone. Those not present when the docket was called have their
bonds forfeited and their court dates reset. The court then proceeds to the
cases beginning with the defendants who want to plead no contest or nolo
contendere.
The two men in orange jumpsuits and the four men from the jury box
are placed in a line in front of the judge. As each man has his name read and
enters his plea, the judge reads off what charges are drug and weapon related.
One man is a first time offender and receives minimal probation time. One
of the jumpsuit men has a prior record, and he is kept in custody to continue
serving his prison term. The other man in the jumpsuit is confused as to why
he is in the courtroom. The bailiff cannot find his name on the docket but
sees a pending charge for a later date. The charge is for injury to a child, but
the date of incident is during his incarceration for an unrelated charge. The
judge dismisses him back to the custody of the bailiff until the details can be
sorted out properly.
Another man pleads “no contest” to a weapons possession charge in a liquor
license facility. According to the police report, the gentleman was beaten and
stabbed by an unidentified man. During the assault, he pulled out a gun and
shot twice but missed each time. He was not charged with firing the weapon,
only with having it in the facility. The judge asks in a pleading manner that
the defendant not take the law into his own hands and to assist the police in
locating the man who attacked him. He is sentenced to one year of probation.
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The court then proceeds to the remaining men who wish to plead not
guilty and need to have a trial date set. In each of these cases, the prosecutor
reads the police offense reports to establish probable cause. One man has
probable cause previously established by the magistrate and is dismissed
to have an attorney appointed to him as he cannot afford to hire one.
Another man is accused of having possession of a baby bottle filled with a
syrup containing codeine. He is ordered to not drive until after his court
date. The Prosecution requests drug testing but the judge denies it until the
prosecutor informs the judge the man is a truck driver by profession. The
judge reverses her order and allows the defendant to drive on the condition
of passing a drug test. He is dismissed and is allowed three weeks to hire an
attorney of his choosing due to his request to obtain his own counsel.
The final case is of a possession with intent to distribute; however, the
judge finds it must be dismissed due to lack of probable cause. The accused
was driving a vehicle and refused to stop when officers attempted to pull
him over for a minor traffic violation. During pursuit, the passenger of the
vehicle, the previous defendant who had probable cause established by the
magistrate, began discarding bags of a substance, later determined to be
cocaine, from the passenger’s side window. The offense report said the men
were seen to be moving around grabbing things and obviously arguing, but
it did not say that the officers witnessed the driver hand anything off to the
passenger nor were any items thrown from the driver’s window. Due to this,
the possession charge had to be thrown out. The defendant did, however,
face a future court date for charges related to evading arrest.
Just before the first trial of the day begins, the bailiff has an attorney and
client request to enter a plea bargain. The bailiff asks the judge if she will
allow it, which she does. The plea bargain had apparently just been finalized
by both sides of the defense and prosecution. The man in custody pleads
guilty to the full extent of the charges and agrees to a six-month prison
perm as opposed to the possible two-year term he could receive in court.
The judge asks the man if he understands he is pleading guilty and if he is
doing so because he is guilty. He answers, “Yes,” to both questions.
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The judge orders a brief recess before the first trial begins. During this
break, I take the time to think about the multitude of events that have just
occurred in a single hour. The bailiff’s role was similar to that described in
the textbook as she was responsible for the court summons and the custody
of the inmates. The importance of probable cause was also similar to what
I had learned in class. An officer should consider the offense report to be a
piece of evidence and handle it properly while treating attention to detail
with the utmost concern. The final thing I noticed that was similar to our
textbook and teachings was the degree of discretion used in each of the cases
by the police and by the judge. The police could have easily charged several
of the men with more than what they wound up with, and the judge took
priors into consideration when sentencing.
It was interesting to hear the judge read the men their rights again
before each individual signed his plea. I was under the assumption this was
something only done during investigations. I can only speculate that this is
to avoid appeals due to a person claiming he did not know his specific rights
in the courtroom. I thought it was strange that only one man had seen a
magistrate. In the text, it states that magistrates sometimes handle pretrial
hearings. I can only guess that at the time of that particular case, the other
courts were overwhelmed. It was quite surprising to see the number of drugrelated charges. It truly makes one wonder what our society would be like
without mind-altering agents such as drugs and alcohol.
It was also surprising that the courtroom was not asked to rise again when
the judge reentered. There was, however, an announcement for all to rise
as the bailiff escorted the jurors in for the first trial to begin. Prior to this
event, the defense and prosecution had been discussing things in a smiling,
friendly manner. However, once the trial began, it was as if two actors hit
the stage and the amicability flew out the window.
The trial being presented was in day two of court, having started with
opening statements the Friday before. Today began the prosecution’s witness
testimony. The first person on the stand was the detective who investigated
the case. The prosecution built the character of this witness by asking
questions about his time on the force and how long he had been in his
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particular position. He was then asked to recall the details of the case and
how he handled the investigation. Upon cross-examination by the defense,
he was asked details such as the weather that day and how many cases he
investigates in a year. This was a clear attempt to show that he did not
remember the details of this particular incident, which occurred three years
previously. I personally think the defense’s questions came off as irrelevant,
but the prosecution did not object, perhaps due to the sergeant’s ability to
professionally and adequately answer the questions.
The defense further asked if the sergeant had copies of the witness
statements and if he had supplied them to the district attorney. When he
confirmed that he had done so, the defense asked the judge for those records
as she had not been supplied those prior to trial. She felt that she needed
them to properly cross-examine this witness. The prosecution addressed the
judge saying, “the DA has always had an open policy on such items and
the defense could have viewed them at any time.” The prior polite tones are
gone from both parties and as the defense continues to question the witness,
she takes on an antagonistic tone. It sounds like she is questioning a person
she knows to be lying and any answer he gives will be wrong. The defense
also tries to use the fact that an hour had lapsed between the incident and
his investigation; however, police responded within ten minutes. The final
attempt of the defense was to use the detective’s own terminology against
him. He had said when arriving on the scene he talked to the officers to get
the “facts.” The defense tried to trip him up by saying his choice of wording
made it seem like the police had witnessed the crime. He clarified the term
as a police or investigative term and not being the same term as described by
her. It truly seemed the defense was grasping at straws and merely trying to
bore or confuse the jury.
At this point, I was anxious to hear what had really happened. All that
was clear to me was that there had been a murder at a residence three
years prior, and based on witness accounts, the young woman on trial was
charged with shooting the victim to death. The details of how the woman
came to be the suspect developed as the next witness, Ms. Washington,
gave her testimony. Ms. Washington is the homeowner of the residence
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in which the incident occurred. Question by question, the details of the
events leading up to the incident are extracted from Ms. Washington’s
memory. The homeowner claims she lived in the home with her daughter,
granddaughter, and infant grandson. She had also allowed the defendant
to stay in her home for short periods of time, and at the time of incident,
she claimed the defendant was living with her. Her granddaughter and the
defendant had apparently been involved, “ in the way that a boy and a girl
talk to one other,” but had become “just friends” shortly before the day in
question.
It seemed to the homeowner that it had been a normal day and no one
was acting unusual. A gentleman who was friends with all of the parties
involved had come over to pay money owed to the granddaughter. The
defendant, who was not home at the time, called the residence. Within ten
minutes after the phone call, there was a loud crash outside. When Ms.
Washington looked out her front door, she saw the defendant had crashed
her car into the back end of the rental car Ms. Washington was using.
The defendant then frantically came rushing into the home. She began
harassing and assaulting the gentleman. During the struggle, the defendant
reached into a kitchen drawer and pulled out a knife. To defend himself,
the gentleman pulled a gun on the defendant. The homeowner and the
granddaughter were injured trying to remove the knife from the defendant’s
hand. I found it rather odd that the residents were trying to remove the
knife but made no attempt to take the gun. To me, this was a telling sign of
the character of the defendant versus the victim. It seemed that the witnesses
were more threatened or scared by what the defendant was capable of and
less concerned with being shot by the victim.
The fight was finally broken up when some neighbors came over to
help. The homeowner claimed they sent the gentleman outside to wait
while she got dressed so she could take him home. As she walked toward
her bedroom, she heard a series of gunshots. When she ran outside, the
defendant was standing behind her own car with a shotgun in her hands
and the victim was lying dead in the street. She claimed the defendant
held the gun to herself saying, “I may as well kill myself now.” The only
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two arguments the defense bothered with was asking if she knew the
victim carried a gun, which she did not, and since she was walking to
the bedroom, she did not actually see the shooting. The defense tried to
accuse Ms. Washington of kicking the victim out because that would have
stopped the violence. Ms. Washington denied this and said the gentleman
was always welcome in her home even after the incident. The only reason
she was getting him out of the house was to try to get him home safely.
The prosecution redirected asking if Ms. Washington knew about the
defendant’s gun. She replied that she did know about the shotgun. The
defendant kept it in her room up until a week before the incident, at which
time she had moved it to the trunk of her car. The judge took this for a
good stopping point and excused everyone for lunch.
I decided to leave the courtroom and reflect on what I had seen during
the trial. The main thing I noticed above all else was how slow the whole
court process moved, tearing apart a twenty minute incident into an hour of
testimony per witness. I had missed out on the opening statements, so I was
not sure of the defense’s tactic, but the only idea I could possibly come up
with was that of self-defense. If he had shot first and she had returned fire,
then perhaps it was self-defense. However, the more I considered this, the
less likely it seemed. The defendant was the aggressor of the overall incident
and if she was acting in self-defense, she would have been fired at then
gotten the gun from her trunk. According to the witness, the shots were
directly one after another. The most reasonable explanation for this account
was that the defendant was pointing the gun at the victim. If the victim shot
first, it was in his own self-defense and unfortunately for him, he was not as
good a shot as the defendant.
It would have been interesting to have been able to be present for the
entire trial as official judgments on the defendant cannot be made based
on testimony of only one witness and one investigator. Being interested in
forensic evidence, I would like to have known the details of the physical
evidence recovered or testimony from a witness that actually saw the
shooting. To date, the trial is still in progress. I will continue to follow the
case until I am able to see the verdict.
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The trial proceedings were much like the text indicates. The order of
events, number of jurors and the roles, responsibilities, and objections of the
attorneys were all by the book. What was intriguing to see was the friendly
relationship between prosecutor and defense attorney disappear once the
trial began and then magically reappear upon recess. There is a definite
subculture among those who work in the courtroom, just as noted in the
text. I enjoyed my day in court, but I am thankful to have been nothing
more than a spectator in this particular game.
The defendant’s chair is certainly not the place one should ever want to
be. Sadly enough, the majority of defendants appeared void of emotion.
Perhaps the sociological and trait theories of crime explain these peoples’
behavior. It would be possible for drug habits to have stemmed from learned
behavior or social bonding and peer pressure. However, it would make more
sense to explain the actions of the defendant who killed a man as more of a
mixture of the theories. While sitting in front of the judge and jurors who
would ultimately determine her fate, she appeared bored and unconcerned.
Perhaps she has psychological factors such as a rough childhood causing her
to suffer from immature emotional development creating a lack of selfcontrol and improper reactions. Or perhaps the neighborhood she grew up
in caused a sociological factor, desensitizing her to violence. One thing is
certain: none of the defendants showed biological reasons for their crimes,
nor did it appear that they had spent time weighing the options of their
actions before performing them, as suggested by the choice theory.
From what I witnessed in the courtroom, justice was, as much as it could
be, served. Those who had done wrong were punished for their actions.
First time offenders were given leniency and allowed to stay free, as long as
they adhered to their probation terms, and those who were repeat offenders
received harsher punishments. I was disappointed by the police errors in
the offense reports; it makes me wonder how many other criminals get
away with their crimes due to this type of mistake. The law stands firm on
reasonable doubt however, as it should, in order to protect those who are
innocent and wrongly accused.
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Horace’s
Influence
on Italian
Neoclassicism
J ennifer H ardy

DRAM 2361: Theatre history to 1700. In her research
paper, “Horace’s Influence on Italian Neoclassicism,”
Jennifer Hardy discusses the rigid rules and mandates
on the writing styles of the Italian neoclassicists
with particular attention to Horace’s influence on
these writing guidelines. Hardy discusses the central
concepts of Neoclassicism and concisely explains
Horace’s influence on shaping the guidelines for those
concepts. She wastes no words in her writing and
demonstrates that brevity and organization are the
soul of meaningful research commentary. This paper is
an excellent example of the writing style and content
expected in the discipline of theatre history.
—Chase Waites

The neoclassicists in fifteenth century Italy had the bold intention of
establishing mandates for playwrights. Their rules were rigid and were
applied much more strictly than the dramatic criticism previously
established by the Greeks and Romans. (Wilson and Goldfarb 167). While
the neoclassicists believed they were formulating these rules to force their
dramatists to imitate the Greeks and Romans, the Italian neoclassical ideals
can be traced very closely back to Roman critic Horace’s famous work, Ars
Poetica, written in 18 B.C. and translated into English as The Art of Poetry.
The work of Horace played an influential role in the development of Italian
neoclassicism.
Neoclassicism consists of five central concepts, the first ideal is decorum,
a term meaning that characters were expected to display traits normally held
by members of their class and behave in ways based on their age, profession
and sex (Trumbull 1). The development of this neoclassical ideal was highly
emphasized by Horace as he outlined his rules for characterization in Ars
Poetica. Horace, when explaining decorum, specifically writes, “So lest we
chance/ to assign youth’s part to age, or a boy’s to a man,/ always adopt
what suits and belongs to a given age” (Horace 176-178). Consequentially,
Horace’s strict rules regarding decorum influenced Italian neoclassic critics
as they began to formulate their own mandates for dramatic theory.
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Another way that Horace influenced the development of Italian
neoclassicism was through his belief that dramatists should attempt to be
truthful, or “verisimilitude,” meaning that all drama should be true to life.
Horace wanted to avoid the extremes of emotions, keeping anything too
“fantastical” offstage (Wilson and Goldfarb 74). The neoclassicists later
expanded on this belief of verisimilitude, insisting on the observance of
the unities of time, place, and action (Eick 2). These concepts of unities,
first formulated by Italian neoclassicist Lodovico Castelvetro, meant that
dramatic action should not take place over 24 hours, the action of the play
should be restricted to one locale, and no subplots would be allowed, as
the play should require one central story (Turney 1). While Horace did
not explicitly call for the unity of these three specific concepts, he similarly
insisted on the observance of unity and harmony. In Ars Poetica, he writes,
“A book would be like a picture/…if it’s idle fancies were so conceived/ that
neither its head nor foot could be related/ to a unified form” (Horace 7-10).
This simply means that Horace believed that playwrights should construct
unified plots, avoiding anything too extreme in order to keep their works
traditional and in accordance with verisimilitude.
Horace’s concept that tragedy and comedy should not be combined
significantly influenced the development of genres in Italian Neoclassicism.
While Horace believed that dramatists should keep tragedy and comedy
completely separate in their works, neoclassicists expanded on this mandate
to establish a purity of genres. In Ars Poetica, Horace explicitly states,
“Comedy can’t be played in tragic mode” (Horace 89). Italian neoclassicists
were then influenced by this rule, arguing that tragedy should have
characters of high “station,” deal with affairs of state, have elevated language,
and end unhappily (Trumbull 1). Comedy, in turn, should consist of lower
to middle class characters, deal with domestic affairs, use less elevated
language, and end happily (Trumbull 1).
Another way that Horace’s work influenced Italian neoclassicists was
through his strict mandate on the structure of plays. Horace believed that
“no play should be longer or shorter than five acts” and this carried over to
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the neoclassical ideals in fifteenth century Italy (Horace 189). For example,
Italian neoclassicist Giambattisto Giraldi Cinthio wrote three tragedies,
Orvecche, Dido, and Cleopatra, and he observed the five-act rule in each
of his plays, with frequent breaks in order to please the audience with
intermezzi in the interval (Turney 1). Therefore, Horace’s bold rule in Ars
Poetica was a significant influence on the development of the five-act rule in
plays during Italian Neoclassicism in the fifteenth century.
Finally, one of the most important influences Horace had on Italian
neoclassical ideals was his belief that plays should be written with the
two-fold purpose to both teach and please. This was largely a justification
for theatre, partly to mollify those who still thought theatre was immoral
(like the Church); therefore theatre took on the societal function to teach
as well as entertain. Horace is very clear that he believes dramatists should
combine instruction with pleasure. He writes, “Poets wish to benefit or
to please or speak/ what is both enjoyable and helpful to living” (Horace
333-334). Horace also demands that, “When you give instruction, be brief,
what’s quickly/ said the spirit grasps easily, faithfully retains:/ everything
superfluous flows out of a full mind” (Horace 335-337). Similarly, Italian
neoclassicist Julius Caesar Scaliger followed this rule, as he believed that the
purpose of theatre is to “teach, move, and delight” (Wilson and Goldfarb
169). Giambattisto Giraldi Cinthio is another great example of an Italian
neoclassicist who was influenced by Horace’s work, as he wrote the three
Senecan tragedies with production in mind. Cinthio also believed that the
main goal of tragedy was “to please” and “to instruct” the audience in good
moral behavior (Turney 1). Therefore, the twofold function of theatre as an
art form both to instruct and please as established in Horace’s Ars Poetica
influenced Italian Neoclassicism in Italy, as the neoclassicists continued to
believe in this function.
In conclusion, the rules established by Roman critic Horace in his great
work Ars Poetica about dramatic theory and dramatic structure significantly
influenced the neoclassical ideals created in Italy in the fifteenth century.
This is evident by the similarities between all of the central concepts that
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define neoclassicism and their corresponding mandates as instituted
by Horace. Horace believed in decorum which is a crucial aspect of
neoclassicism, and he abided by truthfulness in plays, a rule that led to
verisimilitude in Italy as well as the three unities of time, place, and action.
Horace’s influences on neoclassicism can also be seen in his declaration that
tragedy and comedy should never be combined and that plays should have
five acts only. Finally, the most crucial influence of Ars Poetica on Italian
neoclassicists is their purpose to instruct and to please the audience.
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A Lifelong
Lesson
A dam B asile

ENGL 1301: Composition & Rhetoric I. All
throughout the semester, Composition & Rhetoric I
strives to build a strong writing foundation that can
be used across the curriculum and into the workforce.
All the while, students are encouraged to connect
with their reader and empower him or her with new
knowledge, or a new point of view. In his narrative
essay, Adam Basile reaches into the depths of his life
to illustrate to the reader how the experiences and
sacrifices of a U. S. Marine has insured our freedom as
a country and as individuals. He successfully connects
to his reader by using the appropriate amount of
pathos (a writer’s appeal to one’s emotions) to convey
the importance of his message: to give thanks to the
men and women who have served on behalf of our
country. —Brandi Ford-Griffin

On April 4, 2004, I entered an organization that would mold me into the
person I am today. When I stepped on the yellow footprints at the Marine
Corps Recruit Depot in San Diego, I was completely unaware that the next
five years would be the most memorable lessons of my life. As I was getting
yelled at by many drill instructors, all I could think was, “What am I doing?
I must be crazy to sign up for something like this.” I quickly found out that
the knowledge and experience that I gained from the Marine Corps could
not be taught in any college or classroom, and I could not learn from any
friend or family member. The Marine Corps and the challenges I faced
taught me that life is a gift, a gift you must treasure with your family and
friends, and live everyday in this free country like it was your last.
When you hear the word, “Iraq,” what is the picture that is painted in
your mind? The picture I had envisioned was completely wiped clean on
August 10, 2006, and I started painting my own picture very quickly in
the months ahead. Having grown up in Texas all my life, I knew what heat
felt like. I dealt with the triple digit summers and the high humidity for
eighteen years. Nothing could prepare me for the dry heat in Iraq that day.
When I stepped off the plane it felt like I opened an oven and hot, dry air
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blew right in my face. There was a sour smell of burning tires all around me.
In front of me, all I could see was sand, nothing but dry, hot, war torn sand.
I could see the heat rising from the burnt runway with a haze of light brown
sand being blown from left to right. The Marines around me that had been
out there before were not looking around as if it was newly found land.
They were gathering their bags getting ready for the next few months ahead.
Soon after landing at Al Taqaddum Airfield, Iraq, I began gathering my
belongings to move on to the next transition of the deployment. I had
never been faced with someone intentionally trying to harm me or the
lives of others around me, but soon I would see the war that many before
me had seen over the past few years. It was as if I were watching a video
of my life on screen. I can remember every detail played out in my mind.
I was mid sentence with another Marine when, “BANG!” I heard a huge
explosion within close proximity to our unit. I was shocked. I had never
heard anything quite so loud before. The ground shook for a fraction of
a second. I asked the Marine in front of me, “What was that sound?” he
said, “A mortar. That’s just the beginning, you wait.” That second in my life
I was scared, scared that someone out there had a mission in life to harm
me, to harm anybody standing around me. I started thinking about all the
things that mattered in my life. I wondered if I would ever get to see my
family again. I started wondering if I would ever get my college degree, or
if I would ever have kids of my own. I could not get these questions off my
mind, but at the same time I started to remember the months of training
that had prepared me for this deployment.
The most difficult part about many of the hazards in Iraq was that
they were all unexpected. I would never know if my life would end right
there. At any moment I could lose the friend to my left or the friend to
my right. Every week we had a great reminder of the sacrifices our friends
were making all around us. I would be standing outside in groups talking
amongst my fellow Marines when a modified military ambulance would
pull up behind a plane in the distance. One by one we would see our
fellow Marines, soldiers, sailors, and airman get carried in coffins onto the

34

Wr i t i n g Ac r o s s

the

Curriculum

English
plane with an American flag draped over them. The entire time I would
stand there in complete silence knowing that someone back home just lost
their husband, wife, brother, sister, son or daughter. It was by far the most
difficult thing I had to deal with in every deployment. I ask myself these
questions: Why him? Why her? Why not me? I live by these questions
every time I think times are difficult, every time I think I am having a bad
day, and every time I think of those Americans, those Americans I saw that
day that gave up their lives to let me live. I live by these lessons that life
has taught me and try my hardest to live my life for those few Americans
that have made the ultimate sacrifice. I try to stay positive no matter how
complicated my life may be. I take these lifelong lessons and apply them to
my daily life because that is what they would do.
In closing, when you pass by a solider, thank him for taking fifteen-month
deployments away from his family. When you pass by an airman, thank
her for placing your freedom in front of her college education. When you
pass by a sailor, thank him for serving because he did not get to see his
first child’s birth two months ago. When you pass by a Marine, thank him
for volunteering his life for yours. Finally, next time you are walking in an
airport and see a woman with a folded flag held tight to her chest, thank her
for that ultimate sacrifice her son or daughter made to allow you to live with
food on your table, a roof over your head, and in a country where you are
FREE!
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The Most
Influential
Products of
the Last Two
Centuries
J otja B ongers

ENGL 1301: Composition and Rhetoric 1. In her
essay, “The Most Influential Products of the Last Two
Centuries,” Jotja Bongers effectively supports her thesis
by providing good solid evidence to show her reader
why she considers the computer, the cell phone, and
the iPod to be the most influential products of the last
two centuries. Citing the many uses for these products
and describing these in considerable detail, Jotja makes
a very good case for her choice of products. Another
strong point of her essay is its clear, coherent structure.
She provides a brief introduction to the essay that
ends with a clearly stated thesis, then smoothly moves
into the supporting paragraphs, beginning each with
an introduction of the subject and main point to be
developed. She coherently moves from discussing one
product to the next, using appropriate transitions
both between and within paragraphs. Finally, she
concludes her essay by reminding her reader of the
essential features of each product that have contributed
to its popularity. —Martina Kusi-Mensah

Many different products have been placed on the market over the
centuries—some have been very useful, while others have been utterly
useless. In the last two centuries, however, as technology has improved, so
has the usefulness and influence of some of these products. Today, there are
three products that have been particularly influential: the computer, the cell
phone and the iPod.
In today’s society, people have become particularly dependent on modern
technology, and one such device is the computer. Computers are made in
different shapes and sizes and can perform many tasks at high speeds. In
the olden days, communication over long distances was achieved through
hand- written messages that would take days to arrive at the recipient’s
address, and even more days for the sender to receive a reply. This would
greatly delay business and communication overall. Computers have been
able to speed up communication between the sender and the recipient by
establishing a network, known as the Internet, which extends all over the
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world. It enables the sender to send messages to the recipient in a matter
of seconds. Because of the computer’s ability to quickly contact other
computers, it has become an important tool for communication. For
example, there are online providers such as Gmail and Yahoo who allow
fast and easy sending of messages. In addition, there also are programs that
can send these electronic mails or e-mails, the most popular one being
Outlook. E-mailing is much used because of its ease of access as well as its
ability to send and receive messages quickly. For real time communication
between people, there is also instant messaging. Programs like Windows
Live and Aim enable the user to directly “talk” to another person in real
time. Computers have opened a new world-wide door for communication
at the click of a button. This, however, is not all the computer has to offer.
Assembly lines have mostly been taken over by robots which are specialized
computers. Unlike a person, the computer doesn’t get tired or want a
day off. Also, it can perform its tasks flawlessly every time which is very
important for the satisfaction of the consumer. A computer is capable of
working fast without making mistakes, making it much better suited for this
kind of work. An automobile manufacturing company, for example, needs
the parts of a car to be exactly the right dimensions for the final product to
come out without flaws and be safe to drive. A worker will have too many
flaws in his work simply because it is impossible for a human being to work
that accurately, let alone every single time. Finally, the computer allows
for mass production rates much higher than the production delivered by
humans, and it can cost much less. This is a very good thing considering
the number of people demanding products at an affordable price from
manufacturing companies. Not only do businesses use computers for mass
production, but they also use computers for easy and efficient organization.
Before the computer, the common practice in offices was to have large
amounts of paper files organized in large containers in alphabetical order.
This way of organizing had to be done by hand and would take a long time
not only to put a file where it belongs but also to retrieve it. The person
filing the information could easily make a mistake. A computer, on the
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other hand, can easily store large amounts of information as well as be able
to pull up the information needed when asked for. Because everything is
digital, only a minimal amount of paperwork is needed, and the computer
takes up a small amount of space in the room. Organization can even be
almost entirely automated when the computer is correctly programmed. For
example, the website Amazon.com processes a massive number of orders
through computers without much human assistance. The computer sends
notification of a customer order to storage facilities where the product is
kept, and people will then take over to send the product requested to the
address provided in the order. The accuracy and speed of the computer
stretch to even greater lengths and allow for security in automobiles. In
cars, computers use sensors to determine what should be activated and what
should be turned off. Modern day cars contain computers that determine
whether the light should be on or off, if the airbags have to be activated,
computers can even determine when the windshield wipers need to be one
because of bad weather. There are many more features the computer brings
to make our life easier but because if its contribution to the society it makes
for one of the most influential products of the last century as well as this
century.
The second influential product is the cell phone. Unlike the traditional
telephones, the cell phone is mobile, meaning that it has no need for a cable
to connect it to a land line. Instead, a cell phone is able to communicate
with another cell phone through the use of a satellite and needs so-called
“cells” which are the areas that the cell phone has reception from special
towers. This technique has made the cell phone very popular. In 1997,
sales in the cell phone market were up to 107,840,000 phones which
increased to 414,990,000 in 2000, and last year cell phone sales reached
1,041,520,000. Cell phones have become so popular that there are families
who simply do not have a normal house telephone, but instead all the
members use a portable telephone. Since the cell phone is mobile, it allows
the user to be able to contact anyone fast. When an appointment needs
to be rescheduled on short notice, the user can call immediately. Or if the
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person has forgotten something, other members of the family can quickly
be contacted for help. This creates a sense of security for the user and this is
very important. At the present time, a cell phone can do much more than
just call and text messages from point A to point B. Technology has created
cell phones that can act as miniature computers performing tasks such as
surfing the Web and organizing information for the user, as well as playing
music. A Blackberry phone is a businessman’s “must have” accessory because
it acts much like a computer performing similar tasks. Not only is such a
person quick to receive calls when he or she is on the move, it also makes it
possible to check important e-mails and respond quickly to them if desired.
The cell phone has become so important to people in this electronic era,
that it has almost become a fashion statement. People without cell phones
simply are seen as “strange,” for not having this element of security and the
possibility of being connected anywhere. It is also easy to see that the more
features the cell phone has, the “cooler” a person seems to be. For many
people, appearance is everything these days and because of this, being upto-date with the newest features a cell phone offers is seen as necessary to get
the attention a person wants.
The third most influential product, the iPod, is chosen more because
of its popularity rather than its importance. Today’s society is fixated on
personal image and how good a person looks. To be able to support the
physical appearance of a person, electronic devices have to match a person’s
style. Things which consumers look for in portable technology are if a
device is the right color, or if it has a unique design such as a larger screen,
for example. MP3 players were around long before Apple came up with
its iPod, but thet are small and have the ability to hold a small amount
of digital information, in this case songs. The capacity of a typical MP3
player in general is one music CD or around 20 songs. If lucky, such a
device can store up to 55 songs. The MP3 player has a simple or even
cheap appearance. Many people, however, have more favorite music that
can fit on one MP3 player, and it is tedious having to frequently remove
and add songs. Apple kept this demand in mind, and managed to crush
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its competition with ease, by setting a new digital stage for excellence with
Portable Music Devices. What makes the iPod so different from other
MP3 players is its several features. First of all, the iPod has various stylish
designs, such as small convenient sizes and slim look which make it a
real eye catcher. Depending on the iPod, one may have a circular button
that is not only used for pressing play, forward et cetera, but it also reacts
to the movement of one’s finger for browsing through music. The latest
iPod simply has a touch screen which only requires one finger to use it.
If it is not the design that attracts consumers, it is the carrying capacities.
Different iPods series contain different sizes of hard drives that carry music.
From 2GB that is equivalent to roughly 400 songs, to nothing less than
14000 songs or 64GB. If that is not appealing enough to the buyer, iPod
is also known for its excellent sound quality. It also allows for different
“EQ,” which is changing the sound quality to fit the kind of music that is
being listened to or just to match the user’s preference. It is safe to say that
most people have at least heard of the iPod series, even those who are not
interested in it. Because of these many improved features the iPod series
offers, Apple’s competition on the market will need to imitate or otherwise
improve these features to be able to keep up with Apple. The best and most
popular feature, which can be found on many products today, is the touch
screen. It is not only found on the iPod, but also on computers and cell
phones and other devices. Apple has been able to create a new generation of
portable devices, changing the course in the market for MP3 players, and
making its iPod one of the influential products.
Today’s world thrives on technology. Computers ease the workload in the
workplace by allowing worldwide communication, storing massive amounts
of information and even taking over jobs, making our lives easier. Cell
phones have become pocket-sized computers and create a sense of security
by allowing people to stay in touch with each other anywhere. Even existing
products are on their way to setting new stages, as Apple has shown with
its iPod invention. These three products have changed our lives and kept
up with the demands up to now, and most likely for many years to come,
making these products the most influential of the 20th and 21st centuries.
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Knights and
Samurai
D avid B rice

English 1301: Composition & Rhetoric I.
Throughout the semester, Composition & Rhetoric I
strives to build a strong writing foundation that can
be used across the curriculum and into the workforce.
All the while, students are encouraged to connect
with their reader and empower him or her with new
knowledge, or a new point of view. In his comparison
and contrast essay, David Brice illustrates how writing
transcends the typical English course and can be
applied to his personal studies of the Japanese katana
and the European long sword. By implementing a
strong sense of structure and organization, he evaluates
the history, forging procedures, and combat roles to
persuade the reader that the European long sword is,
indeed, the more effective of the two. Throughout his
essay, David provides his reader with further insight
into the differing cultures that led to such unique
weaponry. —Brandi Ford Griffin

Swords have always been portrayed as the ultimate expression of warfare;
the most popular variations of the sword are the Japanese katana and the
European long sword. Both swords evolved from rudimentary pieces of
sharpened steel into expertly crafted blades that became symbols of power
and honor; however, the differences between the two swords left it unclear
which sword is better. Though both swords have proven effective in combat,
the long sword was better than the katana in construction, design and
combat techniques.
The European long sword and the Japanese katana were both fruits of the
anvil and the hammer, but the procedures employed to create these tools of
destruction varied from each other. Medieval smiths created swords out of
bars of steel, which they formed by smelting iron ore with coal. The smith
would heat, hammer and fold the bar of steel repeatedly to create the shape
of a sword. After the smith achieved the desired shape of the sword, he
would quench the hot metal (meaning he would cool the blade in water)
and would reheat the sword one last time, to ensure that the sword would
not remain brittle. After the blade was fashioned, a piece of metal was
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placed at the base of the blade, known as the hilt. The middle portion of the
handle was wrapped in leather and a counterweight was added at the end
of the handle. The Japanese blacksmiths followed this procedure as well;
however, they folded the metal hundreds, even thousands, of times to create
a harder alloy. Then the smiths would add a coating of clay mixed with ashes
to the spine of the blade before tempering the blade, this resulted in a slight
curved blade after the smith quenched the unfinished blade. Even though
the smithing of both the long sword and the katana were slightly different,
their chemical composition was basically the same because both swords were
made of high carbon content steel; however, the steel of the long sword is
more malleable than the katana’s, making it less likely to break than the
katana. Thus procedures employed in the fabrication of both swords created
two completely different designs.
Though the forging procedures were slightly different for each sword,
the weapons produced by of the processes were entirely distinct from one
another. The European long sword had the basic shape of a cross and was
designed to maximize the piercing capabilities of the weapon. Typically,
a long sword measured over three feet in length from the hilt to the tip,
and featured a groove in the centre of the blade, called the fuller, which
indicated the material that had been taken out of the blade to lighten the
sword. The bottom portion of the sword was comprised of the hilt, handle,
and pummel. The hilt was a piece of metal placed at the bottom of the
blade to provide protection to the hands of the wielder. However, since the
majority of the weight is directed towards the tip of the weapon, smiths
placed a counterweight, known as a pummel, to allow an individual better
maneuverability with the sword and allowed the individual to carry a shield.
In contrast, the Japanese katana has a curving blade that maximized the
cutting capabilities of the weapon. The typical length of the katana was
two and a half feet, with two distinct regions on the blade, the shinogi-ji
(or flat side of the sword) that contains the edge, and the yakiba, the side of
the blade which was dull. This single edge made it necessary to switch the
blade’s position during combat to direct the cutting edge to the changing
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position of the enemy, a problem that the double edged long sword would
never have. The bottom of the katana was comprised of the handle and
guard; however, the handle, unlike the long sword, was not balanced by
the addition of a counterweight. The lack of the counterweight forces the
wielder of the katana to use both hands to effectively utilize the sword.
These differences between the long sword and katana directed their users to
develop specialized forms of combat to accommodate the features of these
weapons.
The swords are not only different in design, but also differ in their combat
role and method of fighting. The European battlefield during the later
middle ages was witness to the perfection of plate armor, which could only
be pierced with tremendous strength and only pole arms (weapons that
had a metal head attached to the pole) could cleave through the armor.
The European soldier had to use the sword as a piercing weapon to break
through the tough metal shell to deliver a fatal blow; however, the sword
was not just for stabbing. Because of its double edge, the long sword could
be swung in any direction without having to make a particular side of
the blade face the enemy, unlike the katana. Also, the men-at-arms who
wielded the long sword were trained to use every part of the sword, which
included the pummel and the hilt. The hilt could be sharpened and used
as another stabbing point, usually aimed at the neck or armpits, which
were lightly protected. Additionally, the pummel was used as a blunt
surface to pound the enemy’s skull; however, in some cases the pummel was
sharpened to add another piercing surface to the long sword. It might have
seemed unnecessary to add more to a weapon equipped with a long blade
and piecing tip; however, the modification of the hilt and pummel were
necessary because they were fail-safes that the men-at-arms of the middle
ages counted on, in case the blade fractured or bent during combat. In
contrast, the katana’s design was not as utilitarian; the katana had only the
point and its edge as offensive features. Because the katana’s hilt was round,
it could not be used offensively. Also, the lack of a pummel limited the
katana’s offensive capabilities. These features made Japanese samurai develop
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a fighting style that exploited the long curved edge of the sword, which
relied in slashing attacks to the vulnerable areas of an armoured opponent
and using stabbing motion as finishing moves.
Both swords were effective tools of war, but the long sword surpassed
the katana. Because the swords were both metallurgical contraptions, their
methods of creation were slightly different, but these slight differences
generated their design and method of combat that separate both blades.
Because of the thousands of times the Japanese sword smiths folded
the metal, they created a curved blade, unlike the European sword.
Nevertheless, the European design and style of combat proved better than
the Japanese because the Europeans created a versatile weapon that could
function without its main component, the blade, unlike the katana which
forced samurai to rely solely on the blade.
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From Steak to
Cake: Surviving
Death by
Consumption
Eliz abeth
D unbar

English 2341: Food and Feasting in Literature, Art
and Film. Whether you agree with her interpretation
of Margaret Atwood’s novel, The Edible Woman, or
not, it is clear that Elizabeth Dunbar writes like any
professional literary critic practicing “close reading.”
In so doing, she makes an overarching claim about
the meaning of the whole novel, and then supports
this by recourse to much detail and citation, correctly
documenting her choice of passages in the MLA
style. Elizabeth illustrates what we call “the sandwich
method” of quotation. She first contextualizes the
citation, then provides the actual quote, and finally
discusses her interpretation of the passage. She
does this because by themselves, quotations may
be interpreted any number of ways, and the critic
wants the reader to see it her/his way. Sensitive to the
subtleties of language, Elizabeth also skillfully points
out the considerable irony in many of her examples.
—Ron Heckelman

Marian is slowly being consumed, one agonizing bite at a time. Without
intervention, she will simply cease to exist—disappear like a plate of
cupcakes at a greedy child’s birthday party. In the novel, The Edible Woman,
by Margaret Atwood, we meet a young woman named Marian who is
feeling consumed, like so many cupcakes, by her life. She is following the
expected course for women in the early 1960s—employment until marriage,
then home and family responsibilities—but she is becoming increasingly
unhappy with her life’s direction. Feeling like the people and obligations
in her life are literally consuming her sense of self, she begins to develop an
inability to eat certain foods. She fears that eventually, she will suffer not
only a psychological death, but perhaps a physical one too. Marian is at
once being devoured by her life, relationships and culture,
This novel is both a psychological and social critique of consumerism and
capitalist desire. Marian explores the consumer habits of others, through
her job as a survey taker for a product testing company. She is also, of
course, living a consumer lifestyle herself, as she is simultaneously consumed
V o l u m e V I, F a l l 2010

45

Analysis

of a

Novel

by others. She feels that the only way to unhinge the jaws that will
inevitably swallow her is to consume less herself, and therefore, she stops
eating. She stops being a consumer, so to speak. She takes herself out of the
capitalistic network of exchange. In this way, her choosing not to consume
amounts to an implicit critique of both capitalism and consumerism. As
anyone knows, a good way to reduce temptation is to remove access to that
which tempts one the most. One could say, by consuming less food, she is
cutting off the food supply of society’s consumption of her. Ironically, in so
doing, she is killing herself.
As her existential crisis continues, she suffers what some would call a
“breakdown” more than once, but eventually seems to regain control of
her life by the end of the story. She realizes that perhaps the two men with
whom she has developed the most intimate relationships, Peter, her fiancé,
and Duncan, the mysterious graduate student, are in reality the two people
from whom she should most distance herself; they have become the most
voracious consumers of her life.
Peter, a lawyer, displays a sense of pride and accomplishment, or perhaps
entitlement, as he practices his own method of capitalistic consumption, by
taking Marian as his wife and devouring her sense of self as the two become
one. He expects Marian to follow the social norm and become a housewife.
Marian is not convinced that is her calling; she enjoys a bit more freedom
than she feels Peter allows. What Peter really seems to want is another “yes”
man, (or woman, in this case) in his life.
In one particular scene, we find Peter and Marian dining out, eating
steak. “[Marian] had fallen into the habit in the last month or so of letting
him choose for her. . . . [S]he never knew what she wanted to have. But
Peter could make up their minds right away” (159). In this passage, we
observe Marian’s realization that she is feeling consumed. Whether she
intends to or not, she has “fallen into the habit” of allowing Peter’s choices
to trump her own. That Peter makes up “their” minds indicates perhaps
she’s afraid of a suffocating “oneness” with him.
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One very interesting realization brought up by Marian is the darkness of
the restaurant in which they are dining. She notices how handsome Peter
looks in the dim light, and she reflects on how restaurants are often dim to
enable people to avoid having to watch each other eat. “After all, chewing
and swallowing are pleasanter for those doing them than for those watching,
she thought and observing one’s partner too closely might dispel the aura of
romance that the restaurant was trying to maintain” (160). We say a person
is “in the dark” when an obvious realization to others is not so obvious to
that person. Ainsley, Marian’s roommate, had negative feelings towards
Marian and Peter’s relationship; perhaps she saw a false romance that Peter
was employing to control Marian.
Looking again at the restaurant scene, when the steaks are served and
partially consumed by both Peter and Marian, Marian realizes Peter has
“conquered” his plate with orderly skill and precision. She finds herself
disturbed by the obvious fact that the steak, a formerly living, breathing
beast was lying dead on her plate, and she could eat no more of it. “[S]he
saw it as a hunk of muscle. Blood red. Part of a real cow that once moved
and ate and was killed, knocked on the head as it stood in a queue like
someone waiting for a streetcar” (164). Peter’s delight in consuming the
steak he has conquered is evident when he observes, “I sure was glad to get
that steak inside. A good meal always makes you feel a little more human”
(164). Peter obviously likes dominating lesser beasts, and Marian does
not want to be one. She begins to sense that she, like the steaks packaged
neatly in the store for purchasing, is merely dressed up and packaged for
Peter to purchase through marriage. In the pre-packaged meat, there is
little resemblance to the original living, breathing cow and she feels she may
eventually suffer the same fate.
The point of view used to tell Marian’s story is worth noting. The fact
that the first and third parts of the book are written in first person, and
the middle part (where the restaurant scene takes place) is in third person,
makes one wonder if Marian, by telling most of her story as a third person

V o l u m e V I, F a l l 2010

47

Analysis

of a

Novel

observer, shows that she is watching and analyzing herself. Initially a first
person participant in her own storytelling, she cyclically becomes a third
person narrator, and then once again in the last chapter, a first person
participant. The way the story is told is itself a commentary on what the
novel is about, a movement from self (I), to loss of self, and rebirth of a new
self (I).
This novel is full of metaphors of consumption. In the restaurant scene,
we find Marian recognizing the loss of self while eating steak, but at the end
of the story, we find Marian and Duncan eating the cake Marian bakes in
the form of her body, and Marian ironically gains a sense of self through this
act of consumption. Marian has baked and decorated a cake in the shape
of herself for Peter to consume and by doing so, she has recovered power
and courage. It is as if she has created a metaphorical “other self ” in the
cake. By means of the cake, Marian challenges Peter’s authority over her life.
Uncomfortably sensing the shift in power, Peter awkwardly leaves refusing
to taste the cake.
The person who eats Marian’s “self-cake” is Duncan. Duncan is an
odd fellow, at once brazen and even rude; he is nevertheless insightful, if
irritatingly cynical. He is somewhat of a leech-like character; ironically,
leeches are sometimes used to help wounds heal, by consuming “bad blood,”
and Marian is feeling wounded by Peter’s constant nibbling away at her
identity. She at first seems to find respite from one man in the other, but
realizes at the end, that neither of them alone is what she hungers for or
needs.
According to her own revelation earlier in the novel (in the restaurant
with Peter), it is surely more pleasant to eat than be eaten. Marian regains
her appetite and becomes a consumer once again, for better or worse, and
can more fully appreciate her life. Marian does not want to be prepackaged
and dressed in cellophane for Peter, like the steaks in the store. When she
presents Duncan with her “self-cake” she observes, “I took the remains
of the cadaver down from the shelf where I had put it. I unwrapped its
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cellophane shroud. ‘It’s mostly the head,’ I said’” (309). In this passage,
Marian removes the packaging and presents Duncan with her authentic self.
Marian seems to be saying that she’s not “dead in the head” any longer; she
needs no burial shroud to hide her true self from herself and others.
Once Duncan starts eating, Marian watches as he finishes off her
cake-head, one meticulous bite at a time (eerily like Peter and the steak),
until “there was nothing left of the face but the last green eye; then it too
vanished, like a wink” (310). Duncan consumed the old, insecure version
of Marian in that cake, and allows a more confident and mature “life-chef ”
to be reborn in the new Marian. Whether there will be any extended
relationship with Duncan remains to be seen, however. What is clear is that
Marian has survived metaphorical death by consumption (and starvation),
and has regained the ability to put herself first. With her new self on a silver
platter, she can now say, “Bon Appetite, World” with a smile and a playful
wink.
Works Cited
Atwood, Margaret.  The Edible Woman.  New York: Anchor Books,
1969.  Print.
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Support
Amongst Us
Will Treat Us to
a Better Life
Fernando
G arcia

ENGL 1302: Composition and Rhetoric II. In this
“wikified research paper,” Fernando Garcia expertly
synthesizes a short, literary analysis of Anton Chekov’s
short story, “Misery,” with a problem-solution essay
on the aftermath of gang violence. Fernando shows
how the “thirst for speech” felt by Chekov’s main
character, Iona, is a universal truth felt also by the
families and friends of those who have lost their lives
in this senseless killing. A relatively recent genre,
wikified research papers combine the rhetoric and style
of traditional 20th century research papers with the
technological advances of the 21st century. Written
entirely online with embedded hyperlinks, video and
pictures, this type of research paper allows the reader
to explore the topic in ways that traditional research
papers can only dream of. The technology of a wiki
allows Wikified Research Papers to be more creative,
thoughtful, and meditative; a journey of meandering
inquiry. They accomplish what John D’Agata, author
of The Next American Essay, calls “rumination” and
what essayist Cynthia Ozick refers to as “reflection and
insight.” It is in this manner that Fernando’s wikified
research paper explores the grief felt by the survivors
of L.A. gang violence. Through powerful text, striking
images, insightful news clips and gripping music
videos, Fernando is able to let the reader see (and
more importantly experience) this modern crisis.
Note: because this is a wikified research paper, the
hyperlinked, in-text citations and embedded video
and images act as the paper’s bibliography. The full
version of the online paper, as well as a complete
bibliography, can be found using the following URL:
http://literatureandcomp2010.wikispaces.com/
Fernando+-+Wikified+Research+Paper
— Nathan Bennett

One million – that is the estimated number of gang members belonging to
more than twenty thousand gangs that are criminally active
within all fifty states and the District of Columbia as of
September 2008 (N.G.T.A.). The National Gang Threat
Assessment (N.G.T.A.) report of 2009 also states that
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the Pacific region in our country, which includes California, Nevada, and
Hawaii, had approximately 6,900 gangs with more than 237,000 members.
This region is led by Southern California’s Los Angeles area, which is the
birth place of such notorious gangs as: 18th Street, Bloods, Crips, La Eme,
Nuestra Familia, and Hells Angels. The Los Angeles area is also home to
a large portion of members from MS 13 (Marasalvatrucha), which is the
largest gang in the Western Hemisphere (N.G.T.A). Taking all of this into
account, it is easy to understand that a reported 5,750 people in Los Angeles
have been killed due to gang violence in the past ten years. L.A. officials
reported that, out of all these gang related deaths, thirty-nine percent were
innocent bystanders, and the average age of all gang violence casualties was
twenty-one years of age. This means that over the past ten years, between
5,750 and 11,000 parents have buried at least one of their children due to
gang violence, many of whose children were not gang members at all.

(You Tube video available at http://www.youtube.com/watch?v=ChN4QvbbpFM)

In the story “Misery” by Anton Chekhov, a Russian sledge driver, Iona
Potapov, the main character, is out taxiing people around less than a week
after losing his son to illness. Iona seeks the comfort of any listener who is
willing to hear his sorrow. Iona, as explained in the story, “wants to tell how
his son was taken ill, how he suffered, what he said before he died, how he
died…. He wants to describe the funeral, and how he went to the hospital
to get his son’s clothes” (Chekov). This elder Russian “thirsts for speech.”
He wants to expose the immense impact his son’s death made on his life.
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After coaching a few passengers, whom he tried to express his experience to,
he decides to call it a night and head home feeling like he has not earned
the “ease” of a worthy man. He blames his misery on his inability to earn
enough money that night to even buy his mare oats. Making a last attempt
to confide his pain to another human being, he attempts to open up to
another cab driver. Yet again he gets blown off. Finally, having nobody
else to talk to, he walks into his stable, seeks his mare, and explains to her
that his son is gone and how, for Iona, “to think of him and picture him is
insufferable anguish” (Chekov). Iona cannot afford to stop working or take
time to grieve the loss of his son. He is forced to trudge through the cold
Russian nights alone with the fresh memories of his son’s death weighing
on his mind. This anguish is comparable to what a parent whose innocent
child is killed by a gang member would feel. There is one glaring difference
though. While Iona lost his son to natural causes, these parents know that
their children were taken away by another human being. These parents
often cannot afford to stop working to mourn or seek expensive professional
help; and just as Iona did, they face every new day with the memory of their
child’s death in the forefront of their mind.
The excruciating pain that a parent has to live with after burying their
child is eloquently portrayed in the story “Misery.” Iona seeks somebody
who will listen to him and bring comfort and closure to him after just losing
a child, but nobody pays attention. Similarly, the parents of the victims who
fell to gang violence explored ways, in the early and mid-nineteen-nineties,
to cope with the loss of their children. And just like Iona’s community,
the government and community of Los Angeles did not listen or assign
importance to what was happening in the streets as gangs continued to kill
in cold blood.
It is a well-known fact that the unexpected loss of a child is far more
emotionally problematic for a parent than a loss that is anticipated (The
Grief of the Parents: A Lifetime Journey). Parents of gang violence victims
are prone to go through more psychological damage simply because they
are blindsided by the death of their child. Parents who lose young children
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due to natural causes
have the chance to
envision life without
that person before the
child dies and actually
grieve before their child
passes, a process called
anticipatory grieving.
When their child passes
they are often able to
appreciate the fact that
their child is no longer
suffering, while an unexpected death leaves parents with many questions,
guilt and rage (When Grieving for a Sudden Loss). This makes parents
feel vulnerable at times because they cannot understand or come to terms
with why this happened to their child. None of this information makes
the assumption that the people who experience the anticipated death of a
loved one do not grieve. Anybody who loses a family member to any kind
of death encounters an onslaught of intense emotions, both good and bad,
including disbelief, sadness, guilt, confusion, and anger - just like Iona
in “Misery.” However, parents who lose a child to natural causes have an
advantage over those parents whose children fall victims to gang violence:
they are able to prepare and surround themselves with supportive people
beforehand. Parents of gang-violence victims, on the other hand, are often
alone in their sudden grief and cannot find people with whom they can
commiserate.
Towards the end of the nineteen-nineties gang violence had caught
the attention of government officials and community leaders. Laws in
California became stronger towards gang related felons and cops patrolled
the streets of Los Angeles far more fiercely. In 1994, California passed the
Three-Strike Law that put three-time felons behind bars for life. This law
was passed specifically for gang related crimes, especially homicides, and
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to discourage previous felons from continuing to commit such crimes.
Today, prosecutors of the County of Los Angeles take part in Strategies
Against Gang Violence (S.A.G.E.) – a program assigned to particular cities
and communities to work proactively with law enforcement, residents,
local officials, businesses, and others in developing and implementing
crime combating strategies. Additionally, the Interagency Gang Task
Forces, which includes representatives from law enforcement, government
agencies, and other community stakeholders, also aims to develop effective
strategies to combat gangs in its region. Last month, California Governor,
Arnold Schwarzenegger, announced the award of more than $9.2 million
in competitive grants. These grants are intended to provide local assistance
funding to seventeen cities and thirteen community-based organizations
in areas with a heavy concentrations of gangs, such as Los Angeles
(News Presentation of Support). Obviously, the federal, state, and local
governments have taken action towards combating gangs but what about
the families of the victims? Who is helping them?
There are as many families in Southern California who have lost a child
to gang violence as there are convenience stores. Still, even considering
such staggering numbers, families do not open up to each other very
often to share their experiences. For families in Southern California who
are fortunate enough not to have lost a loved one to gang violence, it is
almost certain that their lives have been touched by association. While
it is impossible to cover every single one of the families who have been
victimized by this violence, it is necessary to put the extent of the problem
in perspective by matching faces to the facts. The following are the true
stories of people who have grieved for gang victims.
Luis Rodriguez was only seventeen when he was gunned down by a gang in
Los Angeles. He was guilty of nothing more than sitting in his sports utility
vehicle at a stoplight. His mother, Luz Maria Gomez, joined other mothers to
march against gang violence in Los Angeles in 2004, only 4 months after Luis’s
death. Luis was not only not associated with a gang, but was an exemplary
student at his high school. Ms. Gomez joined an ever-growing group of
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mothers who have lost children to the epidemic of gang violence. Unlike Iona
in “Misery,” who was left to confide in his horse, Ms. Gomez found other
mothers who were willing to hear her out and help her come to terms with her
grief. Imagine being the mother of that seventeen year old boy who was gunned
down. Even if shoulders to cry upon are in abundance, there’s nothing in the
world that will replace that child.

(You Tube video available at http://www.youtube.com/watch?v=JNcloTmvTeA)

Laura Esqueda of Sylmar is yet another mother who received that
inexplicably painful phone call from the Los Angeles County Coroner. She
lost her son, also named Luis, when he was murdered by a gang member
in 2001. Similarly to Iona in “Misery,” Ms. Esqueda had to go pick her
son’s clothes up from the morgue. Laura, a preschool program worker at
a Pacoima elementary school, talks to parents about “watching [their] kids
and who they hang around with.” She can still remember telling her son
after his high school graduation, “This is when life starts.” Those words
haunt her to this day. Laura’s son was yet another ideal high school student
who had huge dreams and fell victim to gang violence. To have witnessed
your child graduate high school with a promising future and words of
wisdom to guide them along their way, and then to receive notification of
their violent death a short time later via a cold phone call would be heartwrenching.
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The story of Sunny Elijah Peralez, an eight-year-old victim of gang
violence, is an even more explicit example of the suffering that parents go
through after losing a child to gangs and their despicable behavior. Maria
Alvarez, mother of Sunny Elijah, watched her son walk down the stairs
of their home to close the front door of their apartment when gunfire
erupted. She looked on helplessly as a stray bullet pierced the head of her
eight-year-old child. Just like Iona in “Misery,” who watched his son die of
illness without having any way to stop the pain, Maria Alvarez felt helpless
to intervene. Maria Alvarez explained the look on her son’s face after being
shot as, “strange… It was like somebody saying bye to you.” She attended
the court hearing of the two men who were charged with the murder of
her son. One, Francisco Beltran, 24, was sentenced to a life term in prison
for the murder of Sunny. The other, Albert Orozco, 24, who pleaded no
contest, grinned sinisterly when he received a lesser sentence. Ms. Alvarez
still lives with those two traumatizing images and was understandably
disgusted by Orozco’s selfishly pleased reaction to his sentencing. She wept
outside the courtroom stating, “It hurts. I can’t see my child no more, and
they’re laughing. It hurts me; I cry every day. I pray God forgives them.”
Sunny’s older sister, Estrella Avina, was quoted saying, “This has destroyed
our family. It’s unfair. He’ll be alive and my brother is gone.” The image
of an eight-year-old child shot dead at his doorstep by a stray bullet truly
personifies the word tragedy. When a parent is left after such a sudden and
traumatic loss, knowing that their child’s killer will one day be released to
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live freely, the anger, frustration, and sadness are probably too much for one
person to handle without help.

(You Tube video available at http://www.youtube.com/watch?v=udxZ9zkDzpo)

The families of gang violence victims mentioned above did not have a
specific support group to turn to for psychological help or compassion.
They, as well as all the other families who have lost a child, still do not have
a support group that focuses specifically on helping families heal after an
unexpected loss of a loved one due to gang violence. When it comes to
dealing with the social impact of gangs, communities mainly concentrate
on preemptive measures such as helping young adults stay away from gangs
or helping on ex-gang members live a more productive life, but no one
has stepped forward to help all the ailing families of gang casualties. The
more prevalent support groups in California mainly focus on preventing
the growth of gangs and their influence but, as mentioned before, there are
many families who are confused and restless after losing a family member
to gang violence. Often, individuals are so hurt that they do not even
recognize that they are not dealing with their personal grief in a healthy
manner. Families of the victims have rallied to support all the groups that
impede gang influence on the newer generations, but they have not been
able to reflect upon their own horrifying experience and find closure. Iona,
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from the story “Misery,” at least understands that he needs to talk about
his son’s death to find closure and to be able to move on in life; but, unlike
Iona, the parents of gang violence casualties have no clue where to begin
the process of healing. Most, if not all, of the parents who have lost a child
to gang violence feel like they will never have closure. The reality is that
no one, including their communities and the government, has taken the
time to offer the support systems that could help bring inner peace to these
suffering parents.
It is unfortunate and disheartening that, after over twenty years of
gang violence, the government has not yet thought about how much the
death of a child affects parents and their other children. It is time for the
government to help all these suffering families by providing communities
with the funds needed to develop support groups who help heal all those
in need. Communities need to assign professionals to specialize in this area
so that parents of gang violence victims can find closure to their agony.
Members of California’s communities should have a sense of comfort within
their community to be able to speak up about their needs and concerns.
By helping these parents, future generations in these families will be able
to grow psychologically healthier and more productive. It is imperative
that this group of parents express their experiences amongst each other, or
one-on-one with a professional psychologist, in order to help overcome all
of their emotional confusions and major concerns regarding their other
children. Additionally, support groups for the siblings of the victims of gang
violence need to be established. Siblings, as well as their parents, endure a
lot during the sudden loss of a brother or sister and have their own unique
issues they need to come to terms with. Failure to provide young adults
with the support system to get over this issue can lead to rebellious acts,
emotional instability or mistrust, and even suicide.
After growing up around gangs, I know it is important to make sure that
these families have a resolution for their pain and emotional discomfort.
Seeing firsthand the suffering that parents live with after burying their child
highlights the importance of having the government and communities build
a support system for them. Healthy parents lead to healthy kids, and when
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parents manage to strengthen their mental and emotional states, the seed
of stability and mental well-being will be sown into our children, who will
eventually become the future leaders of America. Now that gangs and their
influence are mostly controlled, it is necessary that the attention be directed
towards healing the people who were affected by them. It must begin with
the family members of the 5,750 gang casualties who have lived with their
pain and agony throughout the past ten years; then it must proceed to any
families who lose a child, a brother, a sister, a cousin, a niece, a nephew,
or grandchild in the future. Society as a whole will benefit from any, and
all, support groups who specialize in this area. It is well documented how
many issues a family, especially a parent, goes through after an expected or
unexpected death of a loved one, and that alone should be reason enough
to care and embrace this issue. There is no possible way to bring back the
children of Luz Maria Gomez, Laura Esqueda, or Maria Alvarez, but help
can be provided to assist them on healing their emotionally strenuous pain
so that they can live a happier and more complete life.
Anton Chekhov described Iona as somebody who is white or “ghostlike,” “bent as double as the living body can be bent,” and with eyes “like
one possessed, as though he does not know where he is or why he is there.”
Having known thirty-something parents who have lost one or more
children to gang violence, I know they fit that description quite well. There
is one detail that Chekhov mentions about Iona’s pain that describes exactly
the hurt of all of these parents. He says, “his misery is immense, beyond all
bounds. If Iona’s heart were to burst and his misery flow out, it would flood
the whole world, it seems, but yet it is not seen. It has found a hiding-place
in such an insignificant shell that one would not have found it with a candle
by daylight.” Is this something that should be ignored by our government?
How about, by our communities? It has been for the past twenty years, and
it needs to be addressed and solved. Communities need to satisfy the “thirst
for speech” and healing that all families need to move past the loss of a loved
one. It is our responsibility as Americans to support each other and treat
ourselves to a better life, not only in our homes, but in our communities as
well (Only Annual Support Group).
V o l u m e V I, F a l l 2010

59

Persuasive/Argumentative Essay

Should College
Students Have
Homework in
Every Class?
K risten
Fehrenbach

ENGL 0307: Developmental Writing II. In addition
to Kristen well exemplifying the standard coherent
essay with clear transitions and excellent use of
examples, she provides logical and beneficial reasons
why teachers should give homework and students
should carefully complete that homework. The
information she gives encourages students to study on
their own for higher success. —Beverley Turner

College students should be assigned homework every day in each class
because homework will help the students learn the materials faster, the class
as a whole will be able to cover more information, and the professor will
have more grades to average in at the end of the semester.
First, the old saying “Practice makes perfect” comes to mind in this
scenario. The more something is repeated, the better the person will become
at it. Repetition is a quick way to insure that the information is transferred
from the short term memory to the long term memory. Many psychologists
agree that once information is stored into the long term memory, it is never
forgotten. After repeating an action again and again over time, this action
becomes much easier to execute. For example, first learning how to drive
a car can be quite nerve-racking, hectic, and stressful; however, with time
and practice, driving becomes much easier and can be formed into muscle
memory. Instead of having to consciously think of how to put the vehicle
into drive, the muscle memory takes over and moves the hand to the shifter
and places the vehicle into the proper gear.
Second of all, college classes that have homework on a regular basis
are generally going to be able to cover more information throughout the
semester. Homework being assigned generally allows the students to have
a chance to go home and attempt to work through the problems without
teacher assistance; when students work through a problem entirely on their
own and can complete the question correctly, completing practice questions
ensures the new knowledge has been learned and understood. Therefore,

60

Wr i t i n g Ac r o s s

the

Curriculum

English
the teacher may move on to a new chapter or section. Learning as much
as the class can possibly offer is especially beneficial to someone who has
to take classes that build off one another; the student will have a greater
base knowledge going into the next level class and will hopefully excel even
quicker. For example, students in grade school are required to take geometry
and then algebra. Geometry and algebra are very similar; where one class
leaves off the other begins. If students do not understand the full concept of
geometry, taking part in algebra may present much more of a challenge.
Finally, homework is generally worth about ten percent of the overall
grade. This extra ten percent can push the final grade from failing to
passing or from a B to an A. A little extra help may come in handy at times,
especially when a student is enrolled in an extremely tough, grueling, hard
course. The homework percentage may not seem like much in overall
retrospect; however, homework can help a great deal. Having homework
allows the students to have more good grades to be averaged in at the end of
the semester. Along with additional good grades, homework generally will
raise the overall grade because it acts as a review that will most likely assist
in raising the overall testing scores. For instance, if a student does not study
the slightest bit in addition to completing the homework, he or she will still
have the basic knowledge of the information and will most likely still do all
right on the test.
Therefore, students should have homework in each and every college
course. Homework gives students good repetition, the class covers more
information, and the students have more grades averaged in at the end of
the semester.
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What
Generation
a Work Is
Addressed To
H eidi Wieser

English 1301: Composition and Rhetoric I. Heidi’s
journal entry critique of a narrative speaks to the topic
of generation while providing a valuable life lesson.
Her use of exact information and specific examples
from Wharton’s work show how a very short writing
can effectively cover broad concepts when ideas are
carefully selected and concisely presented.
—Beverley Turner

Edith Wharton’s “The Valley of Childish Things” is addressed to the youngadult generation. It is addressed to this generation to tell them to go out
into the world and learn about the world as much as they can; otherwise,
they will stay as children forever. Physically, they will grow up, but not
mentally; people who do not travel the world do not learn enough about the
world to really make decisions as grown-ups. This could also be addressed
to older adults to show them that if they have not traveled and enjoyed
the world with people whom they did not know and with foreigners and
learned from these people, they assume others have aged a lot faster. This is
shown by the end of the story when the other playmate who went into the
world says to the girl, “Really, my dear, you ought to have taken better care
of your complexion” (311). This comment indicates that although he went
into the world just like she did, he did not grow up other than physically.
The young generation should read this story and take Wharton’s implied
advice to travel the world and learn about other people, even though they
are different or are strangers.
Edith Wharton. “The Valley of Childish Things.” 80 Readings for Composition. 2nd ed. Ed. David Munger. New York: Pearson Longman, 2006.
310-311. Print.
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My Breakfast
Club
M at thew
Williams

English 1301: Composition & Rhetoric I.
Composition & Rhetoric I strives to build a strong
writing foundation that can be used across the
curriculum and into the workforce. All the while,
students are encouraged to connect with their reader
and empower him or her with new knowledge, or a
new point of view. In his narrative essay, Matt invites
the reader to relive an important revelation that has
occurred during his life. His reflection is enhanced by
the effective use of description that grab the readers’
attention. Detail by detail, Matt takes his readers
on a journey and it reminds everyone of the age-old
saying– you cannot judge a book by its cover.
—Brandi Ford-Griffin

I had nothing in common with them, except Sundays. They were nothing
more than a list of stereotypes to me, simply a validation that everyone my
age was a lost cause. There was hardly a single issue they did not butt heads
on, and their attitudes only served to make it all the worse. This group of
teens, united under the banner of YRUU (Young Religious Universalist
Unitarians), seemed to me nothing more than a ragtag bunch with little
in common. It was not a metamorphosis condensed to a single Saturday
detention, but one spread over a full year. A gradual realization that these
people were not as two-dimensional as the designations I gave them.
When I joined YRUU at seventeen, I was so used to the stigmatic cliques
of high school and the indiscriminate rejection I received from those groups
that it reflected in my first impressions of the teens in YRUU. I classified
and objectified everyone in that room by their appearance and attitude,
and saw them as the lost cause their high school counterparts were to me.
They were Goths, Jocks, Rebels and Preps; I was the one person who fell
short of each category. I was the Loner, the outside observer in the middle
of everything. The Goths were dark and creepy, virtually unapproachable,
while the Preps were cheery and bright, their heads filled with too much
fluff to focus. The Jocks cared only about how much time had passed
because they had better things to do. As for the Rebels, well, they just
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didn’t give a damn! Each group looked and acted the part of the mental
representation I associated them with. Even in that one tiny room the teens
gathered in their social circles, and invisible lines expressed each group’s
territory. They suffered from their differences in everyday interaction. At
least it seemed so, until they were faced with a common goal.
In YRUU there were two major events that year. They were the 2009
Houston Rally, and the Teen Service for the church. The Houston Rally
was an extravaganza. YRUU members from across the tri-state area (Texas,
Oklahoma, and Louisiana) gathered in one church in the Houston area and
spent a full weekend doing various activities in the church and generally
having a good old time. As soon as the planning began in November of
2008, I witnessed a complete shift in personalities among the other teens.
Everyone volunteered to be part of a specific project that they could spare
their sparse free time for. It baffled me that people who were often at each
other’s throats could seamlessly transform into catering and party planning
committees. There was hardly a single insult thrown between the usually
embittered groups for the whole month-and-a-half of planning. Those
unseen lines that divided them before had vanished in a single night. I
witnessed a few new dimensions to the groups that I had not seen before.
The Goths, that had seemed so remote and depressing, rang with tinkling
laughter as they grouped with others and worked on planning events. The
Preps, previously thought to be vapid and completely carefree, showed near
inhuman focus for the tasks at hand, and approached them with grim faced
determination. Those Jocks, who before thought it a waste of their oh-sovaluable time, stayed after to help the Rebels as they worked themselves
to the bone. It amazed me what a person could hide of him or herself
in the pursuit to simply belong, and conversely, what could be revealed
about them under trying affairs. However, I thought the end of this great
change would come as soon as the Rally was over. I came to find I was quite
mistaken.
From the moment that the actual rally ended in January 2009, the
YRUU group began planning in earnest for the Teen Service in late April.
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Those meetings were intense. Not once did I see a resurfacing of the
fragmenting boundaries that were present when I first started YRUU. I
saw the comradeship and dynamic set up of a group that had never been
divided in the first place. Finally, it hit me somewhere in early March as I
watched them vigorously hammer out details for the service. This group
of teens, no, my peers I realized, were always this close. There was never
truly a chasm between them. They simply preferred to group with those
that were most similar to the cliques they associated with at school. It was
a matter of comfort to them. I felt a fool, as I finally saw on that day that
these individuals were not stick figures on a page with no depth to them.
Each was a masterpiece, with a style of their own, their little quirks and
eccentricities, marking them like the various strokes of a brush. They each
had a character beyond the initial glance that demanded your focus to see.
Towards the end of the Teen Service, the graduating students were
requested to give a speech on their experiences in YRUU. I was one of two
who gave a speech. It wasn’t prepared beforehand, but it was from the heart.
I quoted the Breakfast Club with, “You see us as you want to see us, in the
simplest terms, the most convenient definitions.” I explained how my initial
attitude towards this group was similar to theirs. How I was brainwashed.
I told our congregation that I was wrong in my initial impression, that all
these teens before them were not so simply labeled. I conveyed my sorrow
that a good portion of the adults there only got to know them on the most
basic of levels once a year, and finally, how this was an experience and lesson
I would not soon forget.
At first, they were nothing more to me than the labels I gave them. Then
my opinion slowly changed. Until I stood before the whole of my church
and called them all fools for doing as I had and labeling those teens, my
friends, indiscriminately. We had never had much in common. In fact,
all we really shared was our Sundays. Though for us, that was more than
enough.
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Opinion Paragraph
English 0354: ESOL Intermediate Writing. This
course is intermediate writing for students for whom
English is not their first language. The goal of this
course is to write well-organized and supported
paragraphs in a variety of genres. These include
description, narration, process, and opinion.

The Best Place
to Live
A gnes M ueller

Agnes’ paragraph is a good example of a well-organized
and supported opinion paragraph. She begins with an
introduction in which she clearly states her opinion
and explains why the suburbs of Zurich are a great
alternative to life in the city. She also has transitions
that move the reader from one point to another as
she states her case for the suburbs. After giving her
reasons, she repeats her opinion and closes with a brief
summary of her supporting points. —Renee La Rue

The suburbs of Zurich are excellent places to live for people who would like
to enjoy the opportunities that a big city provides without the costs, noise
and busyness of living in a big city. Zurich is the biggest city in Switzerland,
and it provides many opportunities. There are great jobs, an excellent
cultural life, many entertainment opportunities, and it is a famous shopping
destination. The problem is that the cost of living is very high there. People
who live in the suburbs, though, can enjoy everything that Zurich offers
because Switzerland’s great public transportation system provides easy
access to downtown any time of the day. The first advantage of living in the
suburbs is the cost of living is much lower there. Housing is much more
affordable, and most of the stores and restaurants are much cheaper than
in downtown Zurich. Also, everything is within walking distance. People
don’t have to use their cars to go to the stores, restaurants, or bus or train
stations. In addition, the suburbs are safe, and they are not so crowded. It
is safe to walk home any time of the day. Another advantage is that there
is much less noise because the streets have a lot less traffic. You have the
feeling that it is good to come home after a busy, stressful day. Finally, the
suburbs are close to nature, so it is easy to escape from the city for a relaxing
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evening hike or other outdoor recreation. The suburbs of Zurich are
amazing places to live for young people who are starting their independent
life and for people who like an active lifestyle, but without the costs, noise
and busyness of the city.
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English 0354: ESOL Intermediate Writing. This
course is intermediate writing for students for whom
English is not their first language. The goal of this
course is to write well-organized and supported
paragraphs in a variety of genres. These include
description, narration, process, and opinion.

How to Set Up
an Altar de
Muertos (Altar
of the Dead)
Patricia
Villasenor

In her process paragraph, Patricia explains about an
ancient Mexican tradition -- how to set an Altar de
Muertos (Altar of the Dead). Patricia begins with
some of the history of the tradition before she starts
to give instructions on how to set up the altar. This
introductory information helps explain why the
altar is set up as it is and greatly adds to the reader’s
understanding of this tradition. Then she goes
through the steps involved in setting the altar and
again adds explanation when appropriate. This is what
makes this a good and interesting process paragraph.
She explains not only how to do something, but why.
—Renee La Rue

The Altar de Muertos (Altar of the Dead) is an ancient Mexican tradition
that consists of installing an altar to honor a member of your family or
someone whom you love or admire who has died. Mexicans celebrate
the Day of the Dead on November 1 for children and November 2 for
adults. The origins of this celebration predate the arrival of the Spaniards in
Mexico. There are records that show these celebrations have been practiced
for at least three thousand years. People thought that the soul of the dead
came to visit them on earth on the Day of the Dead and setting up the altar
was a way to prepare for this. When the Spanish arrived in America, they
brought their own Christian traditions, and they mixed them with the preHispanic celebrations creating the actual Day of the Dead. If you would
like to set an Altar de Muertos at home or in another place, you should
follow these steps. First, you have to choose the special person to whom
you are going to dedicate the altar. Second, you need to decide how many
levels of the altar you want. The levels look like stairs. You can use different
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things like boxes, chairs, tables, bricks, and so on to build your altar. Two
levels represent heaven and earth. Three levels represent heaven, purgatory
and earth. Seven levels represent the seven heavens that ancient people
believed existed. After that, you have to look for a picture of the person
whom you chose. The picture must be set on the top level. Then, you have
to put a cross beside the picture. The cross was added to the altar by the
Spanish missionaries to incorporate Catholicism into the Mexicans’ deepseated tradition of venerating the dead. Next find incense, and put it on
the lowest level to guide the deceased in his return to earth. After that, on
the top place a decorated arch or frame that symbolizes the entrance to the
world of the dead. You can also put some cempasuchil flowers, too. Then
you can set a path of candles on the floor going toward the altar. These
lights serve as a guide for the spirit to this world. On the altar you may
put a glass of water that helps the spirit to refresh its lips and mitigate its
thirst. To symbolize death, you can also add small skulls made of different
materials. Next, you can set different types of food on the altar, not just for
the dead, but for the soul’s guests, too. Don’t forget to put some bread that
represents the dead person’s generosity. Finally, you can decorate the altar
with some alcoholic drinks, personal things and some colorful ornaments.
If you have followed these steps, you can be sure that you’ve set a marvelous
Mexican traditional Altar de Muertos.
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Japanese
Education:
What Works,
What Doesn’t,
And What We
Can Learn
K atie D ennis

GOVT 2302: American Government II. In our
globally competitive economy, much has been made
of how successful other countries are at producing
the next generation of educated employees. In this
paper, Katie Dennis takes something of a comparative
political system approach as she analyzes the successes
and failures of the much vaunted Japanese education
system, including key attempts by the Japanese
government to implement reforms. Her introductory
paragraph is strong, the organization of the rest of
the paper is clear. She stays focused while discussing
a topic that could easily cause her to digress from her
original purpose, and she has a strong, clear finish. The
reader comes away with a sense of how very different
even successful educational systems can be, depending
on the cultural and educational goals of those in
power. —Britt K. Michelsen

(Introduction)
For years the world has looked at students emerging from Japan to enter the
international workforce with great appreciation. By all accounts, they acquit
themselves admirably in a variety of aptitude tests, and they are famous
for their dedication and work ethic. Knowledge of the actual workings of
the Japanese education system, however, is often left to those in the field
of education, and the average American is content with the romanticized
ideal and the often impressive product. The educational system in Japan has
been lauded in international circles, but as is often the case, those closest to
the institution have trouble seeing the system’s successes for its failures. In
examining the successes and failures Japan has faced in the constant struggle
to reform their educational system to keep up with evolving social and
economic conditions, it is not difficult to find lessons and inspiration that
could benefit other nations as well.
(History)
Japan implemented its nationwide educational system during the Meiji
era, beginning with the Education Order of 1872 and cementing it with
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the Education Code of 1879 and the Revised Education Code of 1880.
The Department of Education was founded to oversee the program and
the name was changed to the Ministry of Education in 1885. Beginning
in 1903, the government took sole responsibility for the curriculum, and
printed their own textbooks, engaging in open censorship of learning
materials. Between 1903 and 1941 five state-sanctioned moral textbooks
were printed, each successively more nationalistic than the last, culminating
in the fourth and fifth printings in 1933 and 1941 respectively (Hoffman
89-90). These final two printings preached submission, docility, and direct
personal sacrifice for the good of the nation, and all five editions, along with
compulsory military education for boys in all grades (implemented in 1925)
may have played a larger part in the Japanese war effort than is commonly
realized. In the decades preceding World War II, nationalistic sentiment
and propaganda had infiltrated every aspect of the educational system, and
after the war occupying forces found it necessary to suspend classes until
new material could be presented (Hoffman 92).
Though there have been reforms made over the decades, the educational
system operating in Japan today is essentially the one left in place when the
occupation ended in 1951; however, the Ministry of Education did reinstate
tamer moral education classes in 1958 (Hoffman 92).
(Successes)
Despite the growing number of voices raised in discontent in Japan, their
educational system has quite a few strong points and success stories, most
predating the reform movement in the 1980s and 1990s, and at least one
created by the ensuing legislature. Even before the call to reform, policies
such as homeroom classes and student responsibility served Japanese
students in good stead.
The Japanese translation for “homeroom teacher” is tannin no sensei
, but though the words have the same meaning,
tannin no sensei is a much more complicated and involved position than its
American counterpart. Most American schools have homeroom teachers,
but in America homeroom is for distributing information and taking
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attendance at the beginning of the semester and hardly any time is actually
spent there. In Japan, a homeroom class consists of around forty to fortyfive students who will be together for their entire career in each level of
schooling: primary, secondary, and high school. For example, the class that
a student goes to on his first day of high school is not only the room where
he will spend most of his high school career, but his classmates are also the
ones he will spend his entire high school career with. While in America
students travel from classroom to classroom for different classes, in Japan
the students stay in their classrooms and the teachers come to them. The
homeroom teacher plays a very complex role as the head of a class that is in
effect a very important social unit.
A homeroom teacher is often less of a teacher in the traditional sense than
a mentor, guidance counselor and guardian. They are responsible for their
student’s attendance, academic performance and social ability, not only
working to ensure their success in their current endeavors, but also charged
with seeing them successfully through to the next step in their journey. A
homeroom teacher’s responsibility extends beyond normal school hours
and off school grounds as well. School rules are expected to be adhered to
around the clock regardless of location, and if a student is arrested, both the
parents and the homeroom teacher will be notified and expected to accept
responsibility for the student.
This certainly seems to be an overwhelming task, but most homeroom
teachers will stay with their class until graduation, and then take a break for
a while to recover before accepting another homeroom class. Also, being
a homeroom teacher has its rewards and recognition as well. Not only are
they the most honored guests at class reunions, but usually honored at their
students’ weddings as well. It is not uncommon for a homeroom teacher
to be asked to make a speech at such an occasion. Homeroom teachers are
honored and respected, and their students often keep in contact with them
for the rest of their lives, notifying them of important events in their lives.
The structure of Japanese classes seems designed to promote fellowship
and camaraderie between students and their teachers, and these bonds
are continually enforced in the simplest ways. Japanese schools do not
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employ janitors, and the student body itself is responsible for cleaning
and maintaining their classrooms as well as the hallways, staff rooms and
lavatories before leaving for the day. Traditionally the cleaning is a task
for the students and the teachers supervise, but often teachers join in the
work right along with their students. Students are also responsible for
a wide variety of tasks pertaining to the well-being of the class, such as
fetching kerosene from the store room each cold winter morning to fuel the
stove that warms the classroom. There are various tasks such as this to be
performed, and usually the assignments will rotate from student to student.
In Japan it is not uncommon for graduates to continue talking with many
of their friends from high school long into the rest of their lives, and, as
stated before, contact is often kept with their homeroom teachers as well
(Rhodes). This sense of communalism is a common trait in Japanese society
as a whole, and perhaps a part of the national identity, but a similar system
may very well benefit western students as well.
(Failures)
It is a common belief held by foreigners that the Japanese are too polite
to be decisive, and not only can this sometimes be true, it can also be cited
as a cause for the failures (or at best, uneven successes) of The Ministry
of Education’s recent attempts at reform. Not only have reform attempts
been plagued with political stagnation, those reforms that have made it to
implementation fail to take into account external factors and demands made
on students, such as university and even high school entrance exams.
The most recent debates over educational reform raged all through the
1980s and 1990s, with very little action taken to show for two decades of
work. The Ministry of Education finally responded to parents’ concerns over
strenuous academic requirements with “Reduced Intensity Reforms”
. In 1989 the school week was shortened from six
days to five, and the national curriculum was reduced by 30% along with
the hours provided per year to teach the reduced subjects. Unfortunately,
pressure on students was not alleviated simply because they reduced the
curriculum. Some teachers stuck to the old guidelines, concerned that their
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students would not be prepared for their futures under the new plan, but
they now had less time to teach the same amount of information. The more
time passed, the more evident it became that there was a critical imbalance
in the system. The national curriculum had been relaxed, but the entrance
exams for high schools and universities still required the same level of
competency. Instead of relieving the students of some of their burden, they
simply shuffled things around, and students were now going straight to
privately run “cram” schools after class to make up the difference. That is the
current state of things in Japan, and the Ministry of Education has yet to
present a satisfactory solution (Gainey and Andressen).
Entrance exams themselves were a part of the problem long before the
implementation of the Reduced Intensity Reforms. Following the end
of the occupation in 1951, economical and social improvements in Japan
proceeded at a feverish pace. By the mid 1970s over 90% of Japanese
students were continuing on to High School after completing their
compulsory education and entrance examinations became widely used as a
sorting mechanism for higher education applicants (Bjork and Tsuneyoshi).
Even then the process fell under media scrutiny, but to date no alternative
has been offered and exams continue to be a dominating contributor to
adolescent stress levels in Japan.
(Conclusion)
Quite often, Japan’s flaws as a nation also simultaneously manage to be
their strengths. The same social habits of communal interest and passive
subservience that influenced the homeroom class format and greater student
responsibility also make it difficult to come to a consensus in regards to
the future of entrance exams and the educational system as a whole. Just as
there are lessons to be learned in Japanese classrooms, there are lessons to be
learned from the system as a whole as well. The lesson of Japan is simple.
No country can truly say its system is perfect, and just like Japan, America
has had its fair share of failed education reforms. Just like every other
government institution it will never be perfect, but the true success may
simply lie in pursuit and perseverance.
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Clint Eastwood’s
Gran Torino
L eah K ennedy

GOVT 2301: American Government I. Leah
Kennedy writes about the underlying messages
of Clint Eastwood’s Gran Torino. Along with the
heralded director’s salient observation of cultural
changes in America, there is also an ominous warning
about the alarming decline of the great city of Detroit.
—Gary Brown

Living in America can be a very different experience from one person to
another. An individual’s socioeconomic group, culture, and environment
have a great impact on these differences. In the movie, Gran Torino, we
follow the life of Walter Kowalski, a retired autoworker whose Detroit
neighborhood has lost value after the auto industry crisis and has been
overtaken by immigrants. His dislike for his Asian neighbors takes a turn
when Kowalski becomes involved in their entanglement with a local
gang. Throughout the movie, Clint Eastwood communicates some vivid
realities about life in America that I, along with many other viewers, must
reluctantly agree with.
One very common reality that Eastwood demonstrates is the picture of
the typical middle to upper class American family. Materialism, business,
diminishing values, and selfishness are common growing trends. Walt’s two
sons are self-consumed and uninterested in their father. They simply do not
value the importance of family and are too busy with their own lives to care
for their father. They see him as a burden and are anxious to put him in a
retirement home. Their children are materialistic and selfish, as well, with
no love for their grandfather. The granddaughter has hopes of receiving her
grandfather’s prized 1972 Gran Torino when he dies and values the car more
than her relationship with her grandfather. Like many middle to upper class
Americans, their basic needs are met, and their lives revolve around how
many things they can acquire.
In contrast, the reality of living in America as a member of an ethnic
minority group is strikingly different. Many immigrants and foreigners in
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America struggle to provide basic needs for their families and live in less
than perfect neighborhoods. Like Kowalski, many Americans look down
upon foreigners (foreign looking or foreign speaking) for one reason or
another. Kowalski has horrible memories of killing many Asians in the
Korean War and still holds a prejudice (specifically a hatred) against them.
Kowalski eventually learns that his Asian neighbors are good people and,
because of their love, finds them to be more caring than his own family. He
sees the difficulties that the two younger family members are facing. The son
is relentlessly being pulled into a gang life that he does not want to be a part
of. The daughter, who is friendly, intelligent, and well liked by Kowalski,
becomes a victim of violent crime. Through their experiences, the viewer
sees the incredible and almost hopeless struggle for survival that exists for
some Americans. The unfairness of their plight is evident, and Kowalski
ends up sacrificing his own life to allow his two young neighbors a chance
to grow up safely.
In my opinion, Eastwood portrays an insider’s look at the different
experiences of American life. He gives a clear picture of the self-consumed
American culture and an insight into the difficulties faced by minority
groups. More importantly, he sheds light on how foreigners are commonly
viewed and why. I have to admit I would not like to have people move
into my neighborhood who do not speak English, have a very different
culture, and who do not take care of their property. I agree with so many
Americans who fear that non-English speaking Americans may be a threat
to our American cultural identity. I think as much as we do not want to
show prejudice, we innately view certain groups of people differently. If they
are poor, we fear criminal behavior. If they do not speak our language, we
cannot relate to them. Due to this, we tend to disconnect ourselves from
them. Eastwood also helps us to see that not all members of a group are
alike. Even in his neighbor’s family, he meets people who are kind, friendly,
and respectful; and yet, it is the cousin (in the same family) who tries to pull
the son into the gang (threatening his life) and who ends up assaulting the
daughter. The family has a value system; the cousin does not. This reiterates
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the fact that it is not merely a group of people that hold a set of values
or characteristics, but, instead, it is an individual. It is tragic to realize
how difficult it is for some Americans to simply survive. Few of us
would be willing to step out of our comfort zone to aid in this struggle,
yet Walt was willing to give up his life to put his two young neighbors’
antagonists in jail. It is also tragic to watch Walt’s family living so selfabsorbed with their own lives and to notice how much we might live
like they do.
In conclusion, the harsh realities exposed in the movie, Gran Torino,
reveal the stark contrast between self-consumed mid-upper class
Americans and the struggling lower class of our society. In addition,
Eastwood may be warning us that our nation could be weakening
itself by opening the doors for non-English speaking immigrants and
foreigners to overtake our American culture. The movie, filmed in
Detroit, sheds light on the current situation the city is actually facing,
including a rise in real estate foreclosures and a marked increase in
crime due to our nation’s economic issues. If the impending demise of
our national economy continues in its downward spiral, we can expect
to see more industries fail, an increase in joblessness, and a similar
picture of Detroit developing on a larger scale. Is this story a harbinger
of what is to come for American communities?
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GOVT. 2301: American Government I. La Misma
Luna (Under the Same Moon) was a popular movie two
years ago. It tells the tale of a nine year-old lad from
a dusty village in Northern Mexico who enters the
United States illegally at El Paso to find his mother,
who cleans homes in Los Angeles.

La Misma Luna
A lex L eal

Students were asked to comment about the United
States immigration policy that made the little boy’s
journey perilous while at the same time so heart
tugging and inspirational. Alex Leal reflects on his
own mother’s adventure of entering the United States
illegally from El Salvador several decades ago and how
the movie struck a chord with him. —Gary Brown

Running from the INS, working the jobs that nobody else wants, and
getting treated badly. These are just some of the hardships that illegal
people from Mexico have to endure in order to provide a better living for
themselves and for their families.
The movie Under the Same Moon really hits home for me because my
mother was once an illegal immigrant. She has recounted her incredible
journey to me countless times and it is pretty similar to Carlito’s story in
the film. My mom stayed at a home where illegal workers lived for a short
period of time just like Carlito, and she also paid big money to be sneaked
across the border. The only thing different was that my mom was actually
caught by INS. The only reason they did not send her back to her home
country, El Salvador, was because there was a war going on in El Salvador.
INS kept her about a week and then they let her go. She called my uncle
who was already living over here and she stayed with him for a while. My
mom was supposed to report to the INS office every week but fears of
eventually being deported convinced her to not go and because technology
was not as sophisticated as it is now, they were unable to find her. Years
later in 1986, a law was passed that granted amnesty to immigrants who
had lived in the United States since 1982. Luckily, my mother qualified for
this and she got her temporary residency, and two years later, she got her
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permanent residency, both of which required proof of her living here since
1982 and a fee of $90. Five years later, my mom finally qualified to be an
American citizen. She filled out all of the paper work and paid another $90
but was not contacted until 2002 to take the American citizen exam. She
passed the test and ninety days later, after a very long wait, my mom took
the oath to become a United States citizen. It took my mom twenty years
to become a citizen. People in their home countries who apply to be U.S.
citizens do not want to wait a long time because of their living situations,
and in the present day, it would take much longer for an application to get
processed because there are many more Hispanic people in this country
now. The price to apply has also increased. What used to be a fee of $90 has
increased to about $675 and the immigrants who want to cross can’t come
up with that kind of money easily.
In conclusion, the message that is conveyed about the United States’
immigration policy in the film Under the Same Moon is that the United
States has made it almost impossible for Mexican citizens who seek a better
life to become American citizens without crossing the border illegally.
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A Look At Gun
Control: What
Has Been Done
and What
Needs To Be
Done
K ent S hrake

GOVT 2302: American Government II. The debate
over gun ownership rights in the U.S. has a long
history and passions about the topic run high, but
the issue is not as straight forward as some would
make it seem. On the one hand, there is the obscure
wording of the Second Amendment; on the other
hand, there is the dramatic evolution of firearms since
it was written, along with their enhanced destructive
capabilities. What is often lost by adherence to a strict
interpretation of the Second Amendment is the cost
in human lives and the difficulty of enforcing even
existing legislation. Kent Shrake has done an excellent
job marshalling information from a wide range of
sources and analyzing the complexities of regulating
this particular civil liberty. His approach is fairly evenhanded, and he arrives at his conclusion only after
conducting his research, which is no mean feat when
exploring this particular issue. —Britt K. Michelsen

On April 16th, 2007, as the sun set on Blacksburg, Virginia, thirty-three
people lay dead and many others lay wounded in the deadliest peacetime
shooting by a single gunman in the history of the U.S. (“Fact File”). The
shooter was Seung Hui Cho, a senior English major at Virginia Tech. That
morning at approximately 7:15, Cho walked into the West Ambler Johnston
Hall, a co-ed dorm on campus, and shot his first victim, freshman Emily
Hilscher. His second victim was senior Ryan Clark, who came to Emily’s
aid when he heard the gunshots. He was killed instantly, while Emily
survived for another three hours. Before Emily died of her wounds, Cho
loaded a backpack with weapons and ammunition, walked into the Science
and Engineering department in Norris Hall armed with two handguns and
over four hundred rounds of 9mm hollow point ammunition; chained the
doors shut and entered several classrooms, killing thirty more students and
professors, wounding another seventeen, and finally shooting himself in
the head. The police reported that after firing one hundred and seventy
four rounds, Cho still possessed another two hundred and three rounds of
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ammunition. State Police Superintendent William Flaherty added that
Cho “was well prepared to continue” (Bowman 2007).
Following this incident, an investigation revealed that Cho was able to
purchase both handguns as well as the three hundred and seventy seven
rounds used in the massacre, despite reported mental health problems
identified as early as middle school. As recently as 2005, Cho was
declared mentally ill and ordered to seek medical treatment, yet he was
still able to purchase firearms. This brought new energy to one of the
most controversial debates among Americans: the issue of gun control.
Incidents at home as well as studies abroad show that we need to improve
our gun control policies, but are careful not to infringe upon the Second
Amendment in our country’s Bill of Rights, which guarantees our right to
bear arms.
Every year, thousands of incidents involving guns are reported in the
United States, from rape and robbery, to murder and suicide. According
to the CDC National Center for Injury Prevention and Control, eighty
four lives are claimed by a firearm everyday, and nearly two hundred more
Americans are wounded. Do the math and that ends up to be more than
thirty thousand people killed by a firearm each year, three thousand of
which are children and teens, and more than seventy thousand Americans
injured by handguns annually (Centers for Disease Control and Prevention,
National Center for Injury Prevention and Control). The National Center
for Health Statistics reports that guns are the leading cause of death for all
African Americans between the ages of 15-24 (Centers for Disease Control
and Prevention, National Center for Health Statistics). For Hispanics
in the same age group, homicides are the second leading cause of death,
76% of which involve guns (Centers for Disease Control and Prevention,
National Center for Injury Prevention and Control). The toll of serious
incidents involving guns is not just in American lives; it is in American
dollars as well. Estimates for direct medical expenses for gun-related
injuries are between $2.3 billion (American Academy of Pediatrics 2000)
to $4 billion (Kizer 1995) each year. Another estimated $19 billion in
indirect costs are accrued annually as well (Ginsburg 1998).
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A look at gun control outside of the United States shows that policies
vary from country to country, as some countries have little to no gun
control laws, and anyone at any age or experience level can own a gun.
Some countries do not even grant citizens the constitutional right to own
firearms at all. For instance, The Republic of China prohibits “all entities
and individuals… from holding, manufacturing (including assembling),
dealing in, transporting, leasing or lending firearms” (“National Report of
the People’s Republic of China”).
Countries like Australia and Canada both regulate and restrict firearms
sales with strict licensing requirements. Australia requires citizens to
submit a “genuine reason” for owning a gun in order to be approved for a
license; “self defense” is listed as a generally unacceptable reason, but pest
control is acceptable. Australia completely bans the possession of semi-auto
weapons and pump action shotguns as well as handguns, except for targetshooting club members (“Australasian Police”). Canada, which has no
constitutional protection granting citizens the right to own a gun, requires
gun owners to acquire a “Possession and Acquisition License” as well as pass
a mandatory safety course, before purchasing or owning a firearm. Firearms
are categorized as non-restricted, restricted, and prohibited (“Requirement
to Own”). Recent legislation seems to have worked well for the safety of
Canadian citizens. According to Priscilla de Villiers, former president of
CAVEAT, a non-profit organization of “Canadians against violence,” the
legislation her organization pushed had significant impact on the number
of gun-related crimes in Canada. She reports that between 1991 and 2001,
gun-related deaths dropped from 1,444 to 842, while gun-related robberies
declined 64% from 8,995 to 3,474 in that same time frame (deVilliers
2006). Brazil is pretty strict, requiring a minimum age of 25 to carry a
firearm, which must be registered with the state (“Brazilians”), and making
it generally illegal to carry the firearm anywhere outside of your home of
residence (Hearn 2005).
So what about us, the United States of America? Why do we not just ban
guns all together? Well, we cannot. Our Constitution, more specifically
The Bill of Rights, guarantees United States citizens a right to bear arms.
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The Second Amendment of the Bill of Rights reads: “A well regulated
militia, being necessary to the security of a free state, the right of the people
to keep and bear arms shall not be infringed.” The interpretation of this
short text has been argued for decades, the most recent Supreme Court
Decision stating that it does, in fact, guarantee individuals the right to
bear arms in The District of Columbia vs. Heller case (2008). However,
as recently as March of 2010, State Supreme Judiciary Courts have ruled
that “the Second Amendment does not apply to the states, either through
the 14th Amendment’s guarantee of substantive due process or otherwise,”
according to Justice Ralph Gants (Fraga). However, arguments are
being heard in another case, McDonald vs. Chicago, which will rule on
whether or not the Second Amendment really does apply to the States.
Attorney Dwight Duncan, a professor at the new UMass School of Law at
Dartmouth, said “Given that virtually every provision of the Bill of Rights
has been incorporated against the states by the 14th Amendment’s due
process clause, I think it highly unlikely that the U.S. Supreme Court will
decide that the Second Amendment does not apply to the states.” (Fraga
2010)
With a basic right to bear arms guaranteed by our Constitution, what
options are we left with? Well, the Second Amendment is unique. While
the right to worship freely or the right to vote will not necessarily put
anyone in harm’s way, the right to bear arms has been shown to increase
the risk of physical harm in numerous studies. According to Charles C.
Branas, as reported in Investigating the Link between Gun Possession and
Gun Assault, an armed person is 4.4 times more likely to be shot in an
assault than an unarmed person, and 4.23 times more likely to be shot
fatally (Branas). This circumstance has led to the general agreement by U.S.
Supreme Court decisions that this right should be restricted (Lowy and
Vice), and the Brady campaign has been one of the most vocal supporters to
regulating gun ownership in the United States. It was the Brady campaign
that was able to get legislation passed requiring background checks at
licensed gun retailers, and since the appropriately titled Brady Act went into
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effect in 1994, they have reported that more than one million six hundred
thousand attempts to purchase firearms by “potentially dangerous” people
have been denied; eight hundred and forty two thousand of which were
convicted felons, two hundred thirty six thousand had a history of domestic
violence, and sixty eight thousand were fugitives (Knox). According to
Becca Knox, author of Brady Background Checks: 15 Years of Saving Lives,
gun crimes sharply declined as a direct result of that key piece of legislation
(Knox 2008).
Quite the accomplishment, however the Brady Campaign feels this is not
enough, and the 1999 massacre at a Columbine High School is the proof.
Dylan Klebold and Eric Harris used two shotguns, an assault rifle, and a
TEC-9 assault pistol to shoot twenty six fellow classmates, killing thirteen
of them. All four weapons were purchased at gun shows. No background
check was required, no paperwork to fill out, nada. All it took was cash to
purchase weapons used to end thirteen lives (Paulson). This “Gun Show
loophole” is one of the top priorities of the Brady Campaign, which is
attempting to convince Congress to pass legislation to require background
checks by unlicensed dealers, even at gun shows. The Brady Campaign
argues that the states have “cardinal civic responsibilities” to the health
and welfare of their citizens, in accordance to court rulings in the case of
Dept. of Revenue of Ky. vs. Davis (2008) and Queenside Hills Realty Co.
vs. Saxl (1946), and allowing this loophole to continue is contrary to that
responsibility. Shocking video displayed on the Brady Campaign website
shows Collin Goddard, a survivor of the previously mentioned Virginia
Tech Massacre, as he wore a hidden camera into several guns shows and
purchased weapons, including an Egyptian AK-47 assault rifle, with no
more than a wad of cash. This shows that anyone, even those who may
suffer mental illnesses or have been convicted of violent crimes, can still
purchase lethal firearms, the same way the killers at Columbine and Virginia
Tech acquired their weapons. Clearly, closing this loophole will help protect
the health and safety of Americans nationwide while still avoid infringing
upon our right to own firearms.
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After looking through the reports, news articles, blogs, and even some
of the less than accurate claims from viral e-mails, I find it very likely that
stricter gun control policies, such as the proposal from the Brady Campaign,
would cause a decline in gun-related deaths here in the United States. In
several countries, gun-related deaths are cited to have fallen with stricter gun
control policies (Henig). Even in suicides, studies have found an increased
risk of suicide with an increased availability of firearms (Kellerman). On the
other hand, there does seem to be more factors that influence gun-related
crime than just the ease of access to a firearm; however, access has shown
to be one of the largest influences, and tightening access laws should be a
fundamental step in producing a positive effect on reducing gun-related
crimes.
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HIST 1302: U.S. History since 1877. Many
professors ask students to write essay questions. Often
students write these essays under the pressure of the
clock. Laura Guateson wrote this essay as part of a
U.S. History 1302 exam. Laura took 35 minutes to
complete this in-class essay about journalists of the
early 1900s.
When Laura got her essay she returned to her seat and
sat down. She quickly listed points she wanted to talk
about in no particular order. From that list she crafted
her essay, striking items off the list as she went.

Muckraking
Journalists
L aura
G auteson

The strongest part of Laura’s essay is her treatment of
the media culture and increase in magazine circulation
that coincided with the reform era known as the
Progressive Movement. Her thesis, found in the
last sentence of the first paragraph, hints at what she
intends to demonstrate in the following paragraphs.
Laura goes on to describe the impact that the
“Muckrakers” had on contemporary political, social,
and economic reforms. —Craig Livingston

Essay Question: Describe the role of journalism in exposing problems
and instigating legislation during the Progressive Era. Who were the
journalists and what were they saying?
Around the turn of the 20th century, many journalists began writing
sensational stories, exposing what they believed were problems in society.
These problems included horrible working conditions, corruption in
government, corruption in big business, and conditions in urban ghettos.
The journalists, who were known as muckrakers, helped to increase the
influence of the Progressive Movement.
Muckraking journalism actually began during the 1870s, when
newspapers exposed the corruption of New York City’s Boss Tweed.
However, it was not until the early 1900s that muckraking became
widespread. The large increase of magazine and newspaper circulation
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(from 3 million readers in 1870 to 24 million in 1909) coincided with the
increase of journalists who were writing sensational stories. Magazines and
newspapers were looking for articles that would catch the reader’s eye, and
they began paying journalists more than they did previously.
President Theodore Roosevelt disliked the idea of writers creating
sensational stories merely for personal gain. As an insult, he called these
journalists “muckrakers,” after a character in Pilgrim’s Progress who was too
busy raking muck to notice the heavenly crown in his reach.
Another factor that led to the rise of the muckrakers was the Realist
movement. Realists believed that art, literature, etc. should portray an
accurate picture of American life. Muckrakers agreed – they wanted to
show what was really going on in society through their exposé writings.
There are several muckrakers that made an impact on American society.
One of the most famous was Upton Sinclair. His 1906 book The Jungle
exposed the filthy working conditions of the meatpacking industry.
Although Roosevelt did not approve of the muckrakers, even he was affected
after reading Sinclair’s book. The same year that The Jungle was published,
Congress passed the Meat Inspection Act, allowing the government to
regulate the meatpacking industry.
Other muckrakers wrote about corruption. One of these was Ida Tarbell.
This journalist wrote about the shady practices of John D. Rockefeller
and his Standard Oil Company. Perhaps because of Tarbell’s writings, the
Standard Oil Company was later broken up into several smaller companies
(such as Mobil and Exxon). Also, Rockefeller donated $80 million to the
University of Chicago and established a foundation in New York City that
bears his name.
Corruption in the government was another topic that muckrakers
wrote about. They exposed the political machines going on in many local
governments. This led citizens to pressure the government to put corrupt
politicians in jail. In addition, the articles about political corruption
coincided with the increase of new forms of local government. The city
commission plan was supposed to end corruption by placing knowledgeable
90

Wr i t i n g Ac r o s s

the

Curriculum

History
professionals as heads of city departments. The manager-commission plan
added a city manager who would oversee each branch of government.
A final topic that muckrakers exposed was the squalid conditions in
urban ghettos. Journalists discovered that urban families were paying 25
to 50% of their wages in rent for flats with problems such as leaky pipes.
The muckrakers also exposed the prostitution that went on in urban areas.
Citizens who read the articles were appalled by these problems, and the
number of prostitution cases put on trial significantly increased.
Although the muckrakers were not liked by everyone, they played an
important role in history. By exposing problems like corruption and bad
working conditions, they led Americans to want to fix those problems.
Because of the muckrakers’ influence, the American government tried to
change things for the better during the Progressive Era.
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La mia migliore
amica
J ualiana
Escobar

ITAL 1412: Beginning Italian I. This brief
composition was written in response to a prompt on
an exam for Italian 1412 which tested the student’s
knowledge of the comparatives and superlatives of
Italian grammar—difficult for non-native speakers.
The composition had only two errors, one of which
was the result of not having covered that point of
grammar yet. It shows mastery of tenses, sentence
structure and variety, agreement in gender and
number, and uses vocabulary from nearly all the
content covered so far. Moreover, the student shows
an exceptional understanding of an authentic cultural
context. —Romana Cortese

La mia migliore si chiama Camila. Lei ha 20 anni. Anch’io ho venti anni.
Noi siamo molto simili. Camila è così alta come me. Quando noi andiamo
in discoteca, balliamo molto. Secondo me, lei balla meglio di me, ma io canto
meglio. Di solito, noi andiamo in palestra insieme a fare l’aerobica. Noi due
vogliamo avere una vita sana, così noi magiamo dei cibi sani come la frutta,
il pesce e la carne. Qualche volta, andiamo dal dottore insieme perché non
vogliamo essere malate. L’ultima volta che siamo andate all’ospedale abbiamo
dovuto aspettare un’ora in sala d’aspetto!
E vero che Camila e io siamo simili, ma noi siamo anche diverse. Lei ha i
capelli biondi e io ho i capelli neri neri. Lei mangia più dolci di me e io mangio
meno carne di lei. Lei è molto brava in biologia ma io sono molto brava in
inglese. Lei pensa che Roma sia più interessante di Firenze ma io penso che
Firenze sia interessantissima! Ci piacciono molte cose come leggere e fare lunghe
passeggiate in campagna. Noi siamo due ragazze simpatiche ma io sono più
allegra!
ENGLISH TRANSLATION
My best friend’s name is Camila. She is 20 years old. I’m 20, too. We are
very alike. Camila is as tall as I am. When we go to a discothèque, we dance
a lot. In my opinion, she dances better than I do, but I’m a better singer.
Usually, we go to the gym together to do aerobic exercise. We want to have
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a healthy life. For this reason, we eat healthy. We eat fruit, fish, and meat.
Sometimes we go to the doctor together, too, because we don’t want to get
sick. The last time that we went to the hospital we had to wait for an hour
in the waiting room!
It’s true that Camila and I are very similar, but we are also different. She
has blond hair, and I have really black hair. She eats more sweets than I do,
and I eat less meat than she does. She’s very good in biology, but I am really
good in English. She thinks that Rome is more interesting than Florence,
but I think that Florence is the most interesting city. We like a lot of things,
such as reading and taking long walks in the country. We are two likeable
girls, but I am more cheerful than she is!
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My Personal
Philosophy of
Life
M ollee
B radsher

Philosophy 1301: Introduction to Philosophy. Every
individual has a personal philosophy of life. To the
extent that one thinks carefully and critically about the
beliefs, values, and judgments by which they think
and act, one is engaging in philosophy and one is a
“philosopher” (in a very general sense). In her course
essay, Mollee articulates her personal philosophy
of life. Since what “philosophy” is and does is itself
a philosophical issue, about which philosophers
disagree, she first sets forth her understanding of the
nature of philosophy. She then interacts with basic
issues and subject areas of philosophy, articulating
her views and judgments. Mollee goes into greater
depth and detail concerning one philosophical subject
of special personal interest, that of “philosophy of
religion.” She concludes with a brief statement of the
value of philosophy education for a student seeking
clarification and development of her/his personal
philosophy. —Mark Whitten

Some people think that philosophy is simply the love of wisdom, based
on the literal meaning of the word. The truth is, however, it is much more
than that. As Socrates put it, “philosophy is examined living” and as a result
of this belief, he held that “the unexamined life is not worth living.” He
thought, as I do, that if a person lives life just going through the motions
and never takes the time to understand what and why he/she does things,
he/she may as well not be alive because they are living a pointless and
meaningless life. I have taken the opportunity through this course, to
strictly examine my beliefs on topics such as epistemology/knowledge, selfidentity, determinism, metaphysics/ultimate reality, religion, and ethics, in
an attempt to gain a window into myself and my true thoughts/beliefs.
Epistemology by definition is the study of knowledge. Traditionally,
there are two main viewpoints that can be taken on this issue, rationalism
or empiricism. Although I do sympathize with some points of a rationalist
perspective, I would have to say that I fit more into the empiricist category.
An empiricist believes that all knowledge is gained in an outside-in fashion.
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This means that when a person is brought into this world, nothing is
known. There are no innate ideas. Everything must be learned through
experience, a posteriori knowledge. I agree with this assertion in all cases
except for the actions/reflexes of a newborn baby. Regardless of parenting
ability or action, a newborn knows to cry when something is wrong. It
knows when to suckle to get milk, and it has many innate reflexes. No
person teaches a child these things. The child would still perform these
reflexes and still have his/her hierarchy of needs to meet independent of
anyone else. In the weeks following birth, however, the child learns when
and how loud to cry in order to receive the attention that he/she desires.
This I believe is a kind of a posteriori knowledge because the baby learns
through experience and the reactions of the care givers how to act to fulfill
his/her wants/needs. Every other kind of knowledge in my opinion requires
some kind of experience/explanation. Children are not born with an
understanding of language and what meanings are associated with words. A
child must learn these and in doing so he/she builds on past experiences and
his/her mind begins to grow. Similarly, we are not born with the idea that a
red hot stove will burn us and cause pain. We learn this either by touching
it and experiencing the pain or by someone else telling us how much it will
hurt. It is my opinion that we cannot account for these examples in any
way as a priori or innate. This is why I lean more towards the ideas of the
empiricists than the rationalists.
The problem of self-identity is one thing I had never really considered
prior to this class. I had never seen it as something that is problematic.
In class we were presented with several ideas or theories of self. The body
self, mind self, soul self, memory self, will self, character self, relationship
self, universal role self, and divine creation self. With the exception of the
universal role self (which I do not fully understand), I believe that the
overall theory of self has to stem from a combination of all of these (with
the exception of divine creation self, if you are not a theist). I do not believe
that anyone can simply say that I am my body, or I am my mind, or I am
my memory self etc. Everyone’s self identity stems from their opinion of
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themselves, how others perceive them, and in my case because I am a theist, how
God created them. It is inaccurate in my opinion to limit how we think about
and view the self to just one theory. We are complex beings that one theory
cannot fully explain/justify.
The issue of determinism basically is the argument of whether everything is
determined by the past, or whether we as human beings/free agents have the
ability to impact and change our future regardless of the past. Four views can be
taken on this subject. Hard determinism (everything is determined by the past,
no free will, no moral responsibility); Soft determinism (everything is ultimately
universally caused/determined, affirms free will and moral responsibility);
Indeterminism (everything is random); and Libertarianism (future is heavily
influenced by the past, but not caused, affirms free will and moral responsibility.
I would definitely say that I fit into the Libertarianism point of view. I do
believe that as human beings we can make decisions and are responsible for our
actions. However, it is my opinion that everything in the end is how it “should
be” or how it was “meant to be.” I believe that in the grand scheme of things
that everyone is destined to turn out in a certain way. We can change how we
“get” to this destination, based on our free will, but I believe that if something is
meant to be, regardless of our decisions, it will work out and be as it should be.
Metaphysics/ontology is the study of being. It was given the name
metaphysics based on the fact that these were the writings of Aristotle that came
after his writings on physics. Metaphysics seeks to answer the fundamental
question of appearance versus reality. What is the ultimate reality? There are
three options generally presented on this subject. Is reality ultimately one thing
or is it more than one substance, is reality static (unchanging) or dynamic
(ever changing), or is reality ultimately material or non-material? I believe that
reality is made up of more than one substance (pluralism), that it is constantly
changing (dynamic), and that it is both material and non-material. There was a
worldview that was presented in class called supernaturalism. This belief/theory
supports the stance that the physical universe is not all there is, and that the
greater reality is spiritual (God). I think that I definitely fall into this category
which is why I believe that reality is material (physical) and non-material
(supernatural).
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Philosophy of religion is a desire for wisdom into one’s religious beliefs,
values, and practices. This was one of the most interesting areas of study
this semester for me because my boyfriend and I do not see eye to eye on
this issue. Although he was raised as a Lutheran and brought up in the
church, within the last year he has decided that he no longer believes in
God. Learning about theism, atheism, the two types of agnosticism, and
the various arguments for and against the existence of God has helped
me to better understand where he is coming from while simultaneously
solidifying my beliefs. Based on the arguments presented in class, I affirm
the teleological arguments for the existence of God. I believe that the
Intelligent Design and the Fine Tuned Universe theories make a lot of sense.
I do not believe that “life” could have formed from nothing; I believe that
there had to be someone (God) that initiated life. This argument also left
open the possibility of evolution which I affirm and think is a strength
of the argument. Scientific evidence proves evolution so strongly and the
resemblance between certain animals is undeniable; therefore I do not
believe it can be ruled out.
Concerning reason and faith, I think that reason leads to faith. I
thoroughly believe that “science only goes so far, then comes God.” There
are medical cases in which, based on science, people should have died due to
the injuries they have sustained, yet they live. The best explanation of these
occurrences is it was God’s plan for them to survive, not mere chance.
I am most assuredly a Christian, however I am not a young earth
creationism theist. I am skeptical about young earth creationism because the
creation tale must have been written as a product of word of mouth story
telling. No one was around during that time except for God if the story is
true, and since God himself did not write about creation I do not see how it
can be 100% undisputable. I do believe, however, in the stories that follow
after creationism. I believe in Moses receiving the Ten Commandments and
so on, because others witnessed it happen and then wrote about it.
Concerning evil and its existence, I affirm a number of the theodicies
presented in class and in the text. I affirm that suffering builds character
theodicy (states that the suffering of innocents makes them stronger in the
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end). I do affirm the limits of human knowledge theodicy (that we humans
cannot see the full extent of God’s plan nor can we understand it because we
are not on His level), and also the contrast theodicy (that evil exists so that
we are able to know the difference between good and evil).
Regarding ethics, I favor both the Divine Command Theory of Ethics and
the virtue ethical theory. I believe that if something is wrong (something
that God forbids) we should never do it. If God commands something, then
it is ethically and morally right in all situations. Just because I believe this
does not mean that I do not go against what God commands. I am a sinner,
as is everyone, but I do repent and ask for His forgiveness. As far as virtue
ethics is concerned, I affirm it because I think taking personal relationships
into account when dealing with ethical and moral decisions is important.
The decision(s) made should still follow God’s basic commands, but
ultimately it is important to take into consideration how a person’s actions
will affect not only them, but the people they love. Another aspect of this
theory that I am fond of is the fact that a person’s character will somewhat
determine his/her actions. It will not determine every action, but some will
surely be molded by character. In my opinion, this does not rival the Divine
Command Theory of Ethics. A person may know what is right or wrong
based on what God commands and forbids, but if the person is naturally
tainted in his/her virtues/character, this can alter his/her actions in certain
situations.
Throughout this course I have been able to refine some of my theories
and thoughts about myself and the world around me. I have been able to
delve into what I believe and why. I now feel as though I believe as I do
because I have entertained other options and affirmed for myself what I feel
is true. I no longer believe just because I was raised to believe certain ideas.
I am sure that my view of things will alter as time goes on, but for now,
I think I have made Socrates proud. I have examined my life and am no
longer living a meaningless and pointless life.
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