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Introduction
Purpose and Scope of the Journal
Welcome to the fifth issue of our journal of student writing here at Lone Star
College–Montgomery: Writing Across the Curriculum (WAC), In the Disciplines
(WID) and In the Workplace (Vol. V). The purpose of the publication remains
twofold: (1) to celebrate examples of discipline/field/profession-specific-student
writing from across the college, and (2) to provide students and faculty examples of
such writing to use in the classroom.

Organization of the Journal
The journal is not intended only as a collection of interesting assignments, but
is organized by program or discipline and within the latter, by genre or kind of
writing important in the field. In this way, the journal showcases students using the
same skills and producing the same genres that faculty and other professionals do
in order to communicate successfully. We ask the faculty member who submits the
writing from his/her class to include a brief introduction to each piece highlighting
how the student selection reflects the kind of writing and skills important in that
particular field.
The writing included represents a great range of experience and skill on the part
of the student-writers.

Who Publishes the Journal?
The journal is underwritten by the Office of the Vice President of Instruction
and a faculty group, Communication Across the Curriculum (CAC). CAC
encourages interdisciplinarity, faculty dialogue and curricular experiments. It also
sponsors the college’s Writing Across the Curriculum Initiative.

Who Can Submit Work for Publication?
We publish student writing from both academic and workforce programs in
the college. Instructors select and submit the writing on behalf of their students.
Nevertheless, we encourage students who are interested in getting their work
published to let their instructors know and most important, to make their
professors aware that they are interested in revising and improving their work prior
to possible submission.
The instructor is the expert in the field. Therefore, the journal editor and advisors
wish to emphasize that faculty who submit student writing accept responsibility for
guiding the writer not only in the presentation of content but also in the process of
revision, editing and the correct use of the appropriate documentation style. Use of
a particular documentation format is related to the discipline, the genre, and to the
preference of the instructor in a given writing task.
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Call For Papers!
We seek examples of discipline, field-specific and workplace writing for the
sixth issue of the journal (Vol. VI) to be published in the summer/fall 2010.
Faculty in all disciplines, professional and/or certificate and workplace programs
across the college are invited to submit student writing.
Students who would like to submit writing should let their instructor know of
their interest. Students will then revise and edit their work under the guidance of
their instructor. Finally, the instructors select submissions for the publication.
Submissions must be submitted ELECTRONICALLY in Microsoft Word. All
submissions must be accompanied by two other documents: (1) an information
sheet provided by the journal and filled out by the instructor; and (2) the faculty
member’s introductory paragraph. This brief paragraph must include the name
and number of the course and an explanation of how the submission reflects a
kind of writing, and/or writing skills important in a particular discipline, field or
profession.
E-mail submissions and questions to:
martina.kusi-mensah@lonestar.edu
LSC-Montgomery Writing Across the Curriculum Initiative
LSC-Montgomery Dept of English, office E-209J

Deadline for Submissions: May 15, 2010
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Art Appreciation

Adams’ Mount
WilliamsonClearing Storm
A ndrew
Rodgers

ARTS 1301: Art Appreciation. One aspect of an Art
Appreciation course is discovering the components that
create a great work of art. Another is analyzing those
components to arrive at a personal interpretation and,
often, the very interpretation the artist wishes to convey.
Andrew Rodgers brings a personal interest to his topic,
Mount Williamson-Clearing Storm by Ansel Adams. As a
photographer himself, he delves into the components and
the interpretive content of Adam’s important photograph,
alluding to several possible readings of the work.
— Denise Lorenz

Mount Williamson-Clearing Storm by Ansel Adams is, like most of his work,
breathtaking! As an amateur photographer myself, I have much respect for Adams’
gifts. His ability to take a simple mountain and capture the clouds moving across
the tips like pieces of heaven drifting in the sunlight is amazing. The depth of
focus is also compelling, because of the amount of detail in such a long range. It is
incredibly difficult to set the aperture and shutter speed correctly, to obtain such a
well-lighted photograph. Many black and white photographs merely provide the
observer with a few shades of black and grey. This photograph, on the other hand,
almost explodes in “color.” The field of boulders alone portrays seemingly thousands
of different shades of gray.
When observing this artwork, one also can’t fail to notice the presence of a clear
division. Roughly three-quarters of this photograph portrays nothing but boulders,
yet the mountains, which in reality are much larger, only occupy about one quarter
of the space. This is only possible because of the unique angle from which Adams
took the photograph.
The photo makes me feel as if I am standing in the middle of a rocky and lifeless
desert myself. I am surrounded by nothing but sand, dust, and boulders that seem
impossible to overcome. Yet in the distance, a long, long way away, there is hope:
the enormous and mighty Mount Williamson. Looking at the mountain from so
far away, it looks like a peaceful giant that is able to provide shelter from the harsh
conditions of the rocky desert. As the rays of the sun gently stroke the side of the
mountains and nourish the trees, one just wants to relax in its warmth by the foot
of the mountain.
There is, however, not just one interpretation of this photograph. I believe
that good works of art always offer a variety of perspectives through which the
viewer might observe the piece. This photograph offers the viewer several different
interpretations he or she can take away from it. While I may feel deserted and
hopeless when confronted by this photograph, others might find it relaxing and
refreshing. Adams offers a glimpse of untouched nature at its finest and in all of its
beauty. One might finally feel free from the stress and hectic nature of this world,
when imagining standing in a place so totally apart from the routine of daily life.
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The clouds in this photograph seem to move at a fast pace and suggest strong winds
blowing through the air. Sometimes there might be nothing better than stiff gusts of
wind to clear one’s head.
Yet another approach to interpreting this photograph may be to focus on the
incredible array of sunlight. The rays that are pouring down between the clouds give
the picture a surrealistic feel as if this place has some religious significance. One can
only be in awe of the beautiful and amazing world God has created when viewing
Ansel Adams’ photograph.
In conclusion, not only did Ansel Adams provide us as the observers with an
artistic photograph of excellent quality, he also enabled us to interpret his work of
art in a variety of different ways.
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Art Appreciation

Church’s
Niagara, 1857
B.J. Ferguson

ARTS 1301: Art Appreciation. In Art Appreciation, students
are encouraged to look deeply at a work of art to discover
aspects of form, such as line, shape, color, balance and unity,
and aspects of content–the meaning they derive from the
work. In B.J. Ferguson’s discussion of Niagara by Frederic
Edwin Church, the student wraps the viewer in the beautiful
imagery of color and line and accompanies it with vast and
varied interpretations that give this painting the “sublime”
designation it has earned. — Denise Lorenz

Frederic Edwin Church’s Niagara is a grand work of art that captivates many people
for many different reasons. Its size, realism, illusionism, and romanticism all serve
to immediately attract the viewer.
Church’s decision to portray this image on a large canvas, 42 ½ inches x 90 ½
inches, serves to proportionately depict the immense size of the literal falls along
the border of New York State and Canada. The implied line separating the falls
from the sky in this landscape painting gives the sense of vast expansion beyond the
horizon. This depiction undoubtedly resonated with many, as tourists from around
the globe would be reminded of the bounteous land and the endless possibilities of
life in the New World (Bersson, 91).
The painting’s sense of realism is magnified in the subtle shading of cool colors.
Each ripple of each wave is marked by slight tinting and shading of blues and
greens. Intermingled throughout the blue-green hues are stark contrasts of white.
Such contrasts, along with additional implied lines selectively positioned along the
bottom of the painting, give the effect of texture and layering of the waters. The
contrasts lend a realistic choppiness to the waves.
Church also effectively creates three-dimensional illusion. By means of linear
and atmospheric perspective, he enables the viewer to quickly identify the rough,
choppy waters in the foreground, the edge of the falls in the middle, and the sky
and horizon in the background. Illusionism is also evident in the way the artist
employs implied, directional lines to convey the waters actually cascading over the
edge. With the ever so slight streaking technique, as well as the gradations of color
of the falls-from very light on the left to the deep blue-green in the middle to the
very dark, almost black on the right-the viewer can readily grasp the curvature of
the cliff and the apparent depth of the waters below. The illusion is so realistic that
the viewer can almost hear the thunderous and crashing movement of the waters
surging downward.
Such a powerful sense of motion also contributes to the romanticism of the
piece. During this time period in the nineteenth century, many artists sought to
capture European and North American viewpoints regarding nature. Nature was
not something that just existed, but was something to be enjoyed, enticed by, and
thrilled with. The cultural movement of romanticism overlapped the Western way
of viewing nature, which was referred to as the Sublime (Berrson, 90).
8
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Church certainly captures this essence in his work. The seemingly unending
horizon provides thrill and excitement of what lies ahead. Could there be danger?
Could there be opportunity? Whatever the case, the viewer is invited, beckoned,
even seduced to lose himself in the possibility of what lies ahead.
The sense of danger and excitement is also conveyed because at any moment it
appears possible for the viewer to be swept along by the current, like the lone tree
branch in the left foreground, into the watery deep. The dark, rolling clouds in the
sky enlist feelings of uncertainty and uneasiness. Such uneasiness, though, is quelled
by the faint hint of a rainbow on the left. Amid all the turmoil and power of the
scene, the rainbow provides a sense of serenity and composure.
With so much variety and interpretive content in this work, it is obvious why
people are captivated by the breathtaking experience of seeing Niagara Falls in
person, both then and now. It is no wonder Frederic Edwin Church would be
moved to capture and preserve such a powerful scene in his oil painting, Niagara.
Reference
Berrson, Robert (2004). Responding to Art: Form Content, and Context. New York, NY: McGraw-Hill.
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Biology

My Diagnosis
of Chronic
Pancreatitis
J a mie R ey

BIOL 2402: Anatomy and Physiology II. Students in
A&P II were given a diagnosis of a life threatening disease;
throughout the semester they wrote diary entries about their
condition and researched the condition. The final paper was
a combination of the informal diary with the more formal
research. Jamie has done an excellent job incorporating
the personal diary with the research. Her transitions
are seamless. Jamie’s paper reflects her thoughtfulness
about actually having a life threatening disease and this
in turn demonstrates the empathy she will have for her
patients when she becomes a health care professional. Her
information about the disease is accurate and detailed which
demonstrates her ability for independent research. Academic
skills and empathy are important characteristics for health
care professionals. — Kathryn Gronlund

Being sick to your stomach is the worst! Not only do I have diarrhea but I am
vomiting as well; I might as well just live in the bathroom. I can’t eat and really
do not want to drink anything for fear that it might just come back up. This has
gone on for weeks and I am miserable. I have been losing weight due to the lack of
nutrition and feel very weak. How much longer can this go on? My two children
and husband have no idea how to help me because I am the one that is always
helping them. I am sure they just want me to get better and return to my normal
self. I am pretty much just living in my bedroom, and it has become a challenge
for my husband to get the kids off to school. You see, I am the primary care giver
because I do not work. I help my husband run our family business, and he has
to be out of the house early to meet customers and to make sure our employees
get started on their daily jobs. When I am sick, he has to take the kids to school
and pick them up, which makes it difficult with his busy schedule. I feel under a
lot of stress because I am not only sick but I also know I am needed as a wife and
mother. I am also stressed because we carry a private insurance policy, so basically
the more you go to the doctor the higher your rates increase every year. Upon my
initial doctor examination, I was diagnosed with gastroenteritis; however, after
weeks of constant symptoms my doctor decided to run further tests. He began a
series of blood work, a stool sample and an abdominal ultrasound. His goal was
to rule out various possible diseases including food poisoning, Crohn’s disease,
salmonella, irritable bowel syndrome, ulcerative colitis and a variety of bacterial and
viral disease that cause gastroenteritis. The blood tests are also used to test for the
presence of elevated levels of amylase, lipase and glucose in the blood. By evaluating
these tests, my physician could further isolate the condition from acute to chronic
pancreatitis. He was as puzzled as much as I was with the constant stomach-related
symptoms. After extensive testing, I was informed that I have Chronic Pancreatitis.
Chronic Pancreatitis was a disease that I had never heard of and wanted to know as
much as possible about it so that I could be cured of this horrid stomach nightmare.
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I had to know every detail of its causes, how it affects my body and the treatments
that were available for curing this disease called Chronic Pancreatitis.
My doctor asked me a serious of questions related to alcohol use and past
problems with gallstones. He began to explain how the pancreas is a mixed
endocrine gland that sits behind the stomach and lies close to the upper part of the
small intestines. The pancreas has two jobs: the production of enzymes needed for
digestion and the production of hormones which facilitates the usage and storage of
glucose and proteins within the body. Chronic Pancreatitis causes inflammation and
scarring of the tissues in the pancreas which cause irreversible damage. The pancreas
then becomes unable to produce the appropriate amount of digestive enzymes
needed for digestion. This can lead to malabsorption of foods from an individual’s
diet. It will also interfere with the amount of insulin and glucagon production
needed to maintain blood glucose levels. Pancreatitis affects about 210,000 people
in the United States each year (NIDDK, 1). It often develops in patients in their
mid thirties. Acute pancreatitis develops suddenly and usually symptoms disappear
within a few days. It is commonly linked to the presence of gallstones and or
heavy alcohol use. This explains the doctor’s questions about my alcohol use and
or problems with gallstones. I was very overwhelmed by all of this information
and puzzled to find out that the common cause is alcoholism. I mean I am a social
drinker but definitely not an alcoholic. The doctor continued to explain that when
inflammation of the pancreas persists, and shows no signs of improvement, it is
often referred to as chronic. Pancreatic damage begins to occur when digestive
enzymes are secreted into the duodenum and begin to attack the pancreas. This can
lead to severe abdominal pain for the patient, followed by nausea, vomiting, fever,
rapid pulse, weight loss from malabsorption and diabetes (PSN, 3). He continued
to emphasize that the most common cause of chronic pancreatitis is alcoholism;
however, genetic factors, malnutrition, tumors and abdominal trauma might also
be a link to this disorder. Research shows that over 70- 80% of all diagnosed cases
of acute and chronic pancreatitis in human beings are associated with alcohol abuse
(UNMC, 1). I definitely began to question my social drinking: “Maybe I did drink
more than I should?” I was willing to do just about anything to cure myself of this
constant stomach misery.
My doctor began running further tests to make sure that I was not affected by
other complications that can develop from having Chronic Pancreatitis, including
diabetes, pancreatic cancer, cyst and malabsorption. He performed a special
magnetic resonance imaging (MRI) test to show the bile and pancreatic ducts more
clearly. He explained that by using this test he was able to view any narrowing of
the pancreatic duct which would lead him to suspect pancreatic cancer. Luckily
the test did not show any narrowing. I told my doctor about my social drinking
and he began to explain to me exactly how alcohol can affect the pancreas. He said
that alcohol has been shown to markedly destroy the exocrine acinar cells which
make up 99% of all cells within the pancreas. These cells secrete pancreatic juices
containing digestive enzymes that release into the duodenum of the small intestines.
The acinar cells secrete digestive enzymes like trypsin, chymotrypsin, lipase and
V o l u m e V, F a l l 20 09
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amylase into the small intestines. The destruction of the acinar cells and lack of
release of these enzymes is what leads to the insufficient digestion of food, which
would completely explain my constant stomach pains. It is believed that alcohol
changes the cellular metabolism of the acinar cells within the pancreas. It produces
cytoplamic lipids leading to fatty degeneration, celluar necrosis (cell death) and
fibrosis (excessive connective tissue) of the acinar cells (Tenner, 1). In recent years,
pancreatic stellate cells (PSC) have been discovered and identified, and they have
been shown to have a high capacity for metabolizing alcohol, which might help
to explain why only 10 % of all heavy alcohol abusers eventually develop chronic
pancreatitis (HCI, 2). This vitamin A storing cell has been found to become
activated in the presence of excessive alcohol; this stellate cell has been shown to
cause pancreatic fibrosis. Upon activation, these cells are capable of synthesizing
collagen and fibronectin. Cytokines are a regulatory protein that is released by
cells within the immune system, and they help to regulate the body’s response to
disease and infection. When the stellate cells are activated, cytokines are released
and work with the activated stellate cells to further the development of the fibrosis.
Studies have shown that Chronic Pancreatitis shows no apparent damage within
the endocrine pancreatic cell Islets of Langerhan’s which secrete insulin from the
beta cells and glucagon from the alpha cells. Damage to these cells may only appear
from an untreated diagnosis and continuation of the consumption of alcohol which
could lead to the following complications: pseudocyst, ascites, blockage of bile
duct, cancer of pancreas, blood clot near pancreas, diabetes and inflammation and
scarring of the tissues in the pancreas which causes irreversible damage (PSN, 4). At
this point, I was getting concerned and wanted to know more about how to cure
my disease.
I decided to take all of the information that the doctor gave me and inform my
husband of the disease that I had. Because my children are small, I decide not to
tell them of my disorder until I had been presented with a treatment. I figured it
was best to return to the doctor with my husband to discuss the possible treatment
options. This disease has affected my entire life. My marriage has suffered from this
chronic sickness. My husband has taken this very well but I notice he is starting
to feel overwhelmed with having to help with so many things around the house,
including the children. I know my family is getting tired of me complaining about
my abdominal pain and constant stomach issues, but I feel so horrible. I just want
to stay in bed all day so that I can be close to the bathroom. It seems much easier
than trying to venture out anywhere and be stuck without a bathroom close by. My
children are so young and really do not understand. They only see that mommy is
losing weight and is constantly sick to her stomach. I feel mentally and physically
strained. I am looking forward to discussing the possible treatments with my
doctor. I am starting to feel hope that there is a possible cure for my disease. My
doctor immediately began to discuss the need to avoid alcohol use and to begin a
low fat food diet consisting of five meals a day which may help to reduce increasing
flare ups. He prescribed synthetic pancreatic enzymes to help in digesting my food
and regaining some of the weight that I had lost. He discussed placing me in the
12
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hospital for a few days for a diet of intravenous fluids to help rest my pancreas and
intestines. This in return might help with my pain management. I was definitely
in pain and needed some relief so my doctor also prescribed various medications
including injections of local anesthetics consisting of idocaine and corticosteroirds
into the nerves from the pancreas to block pain impulses from reaching the brain
(Freedman, 2). Treatment was to begin immediately to help with my excessive
pain and continuing symptoms. I immediately checked into the hospital and the
treatment began to work. What a relief to finally be out of pain. If the diet and
pain blocker impulses did not work, then as my doctor explained the last resort
would have been surgery. During surgery, the pancreas duct is dilated to create
a bypass from the pancreas to the small intestine to help to relieve pain. If the
duct is not dilated, a portion of the pancreas may be removed. In removing parts
of the pancreas, you are also removing the beta cells within the pancreas that
produce insulin which could lead to diabetes. The acinar cells could also be affected
which would decrease the amount of digestive enzymes produced which could
lead to improper digestion of foods. However, various vitamin supplements and
medications can be given to help improvement. I just felt so blessed that I did not
have to have surgery and the pain block treatment and diet worked. I also felt very
relieved that I did not have to explain to my children why mommy would have had
surgery. They were just too young to understand.
This has definitely been a long and ongoing process. I feel very tired and yet
relieved that I am cured. I will have to watch my diet and remove alcohol from
my life, but my health is of the most important factor. I am very thankful that
my horrible symptoms of excessive abdominal pain, nausea, vomiting, fever, rapid
pulse, weight loss, indigestion and oily or smelly stool have subsided. My family has
become one again. I am also thankful for my doctor who has guided me thought
this ordeal by completely explaining the causes, the affects to my body and all the
possible treatments that were available to me. He has given me a great knowledge of
chronic pancreatitis.
Works Cited
Freedman, Steven D., MD. PHD. “Chronic Pancreatitis.” Merck Manual Home Edition. August 2007.
Pages 1-3. http://www.merck.com/mmhe/sec09/ch124/ch124c.html
Health Care Industry. “Role of Alcohol metabolism in Chronic Pancreatits.” Pages 1-10. Http://
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Business
Ethics and the
Environment
El aine
U nderwood

BMGT 1341: Business Ethics. Business students need to not
only understand theory but to draw conclusions on how it
affects themselves and others. As a writing exercise, students
in the Business Ethics course were asked to comment on: (1)
Do you believe that business has any direct ethical duties to
living beings other than humans? (2) Do animals, plants, or
ecosystems have rights? (3) What criteria have you used in
answering such questions? (4) What is your own standard
for determining what objects count from a moral point
of view? Elaine’s essay does a wonderful job of explaining
how she has come to respect the environment and all living
creatures; a philosophy that will certainly carry over into her
work experiences. — Marybeth Kardatzke

I believe that business and individuals have direct ethical duties to living beings other
than humans. In my personal experience, I have had the opportunity to observe
how different societies in different countries place different “values’’ on living
beings other than humans. It’s not surprising that the more developed countries
tend to have a much more open view and understanding of the importance of all
living beings. Consequently, making attempts to educate and reinforce the ethical
duties of businesses and societies to all “living things” which individually play such
a major role in the universe is very important even though many times people
neglect to think of it. Personally, I’ve had the privilege of being exposed to a variety
of circumstances, and today I can say that I’ve had the opportunity to become
educated, mindful as well as respectful of the environment.
By looking at different sources regarding Environmental Ethics, I found
that a Norwegian philosopher, Arnes Neass, had a recognized role in the early
development of Environmental Ethics. This fact probably caught my attention
simply because I lived in Norway for four years, where my admiration for the
general awareness and respect for the environment contributed to the way I now
perceive and react to animals, plants, and ecosystems. I do believe that they have
rights. I remember when I first moved to Norway and learned that it was impossible
to find a place to rent a snowmobile. I had heard that they were considered pretty
much “against the law” because snowmobiles are so noisy, and a source of “great
pollution” all together. My first reaction, as a Brazilian moving into a “winter land
playground,” was, “These people must be so boring, all this land, all this snow, and
no fun snowmobiles!!” The last thing on my mind was the environment. I was selfcentered, and I was only thinking about ways to entertain MYSELF.
I like to believe that time and experience have helped me figure out a different
place for myself, and that’s the criteria I use to answer questions related to my
current values towards all living beings. It’s easier to fall into “human traps” and
assume that because we are rational beings, we can rationalize reasons for our
selfishness, placing much more importance on the human race, looking at ourselves
14
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as superior to all other living beings, believing that we are entitled to use and abuse
resources and the environment to fulfill our own needs. Luckily, time has made
me not only older but wiser as well, and I have become less selfish; my values have
changed, and my moral standards have improved.
My moral point of view today is that I recognize the value of all living things,
and I respect, admire, and preserve to the best of my abilities everything around
me, human and nonhuman. I believe there is an important part in the universe
for ALL of us. Like Neass’ proposal of “deep ecology,” I have discovered a great
feeling in leading myself to be less selfish not only towards other people, but also
to reduce my selfishness towards nature. When I hit a deer the other day driving
my daughters to school early in the morning, even though I was worried about
my damaged vehicle, I was able to communicate to my daughters that I was really
sorry to have hit the poor deer because that was his forest that I was driving in, and
he had no chance to run around in his woods freely and safely anymore. Sharing
the forest with me and other drivers made it difficult for deer to have the life they
deserve to have. However, we enjoy living in “The Woodlands.” We had a choice to
live somewhere else, but we have decided to live here, consequently this happened.
We frequently make the choices that will provide the best outcome to ourselves, not
considering the deer, raccoons, skunks, turtles, squirrels and all the “dead animals”
we often see alongside the road.
In conclusion, I do not feel empowered to make drastic changes to improve and
protect the environment. I drive my polluting car in and around “The Woodlands;”
I travel often on big polluting airplanes; I kill the most number of mosquitoes I can,
and I try to get rid of all the fire ants even before they invade my garden if possible.
I also enjoy picking wild flowers when I go for walks. On the other hand, I recycle,
I don’t switch between air conditioning and heater when the seasons change; I make
sure there are at least three months out of the year when we open the windows and
try to enjoy the “real temperature;” I’m careful when walking in mountains and
“wild” places, trying to leave the least evidence possible that I was there; I don’t
let my daughters capture butterflies when we go vacationing in Brazil during the
springtime, like I used to do when I was growing up. I tell them to take a picture
instead. I don’t feel bad when I have to kill a bug inside my house, but when I’m
out in the woods, I try not to kill anything even by “accident,” but if it happens,
I also do not feel like I’m a terrible person, either. I believe that by being aware of
the need to be ethical towards living beings other than humans, I can make small
contributions, small steps, and if most of us can do the same, we can help the
universe to stay as it’s meant to be.
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The Diels-Alder
Reaction: Cracking of Dicyclopentadiene and
Synthesis of
cis-Norbornene5,6-endodicarboxylic
anhydride
D ebbie B ush

CHEM 2425: Organic Chemistry II. The final part
of any scientific endeavor is the complete and honest
communication of results to others. This lab report by
Debbie Bush represents an excellent example of a report
for an organic synthesis laboratory. She gives the reaction,
shows the procedure, performs calculations, answers some
post-lab problems, and writes a conclusion. The procedure
is well written and specific enough so that another person
could repeat the experiment, a necessary part of science.
She notes some problems that occurred in the process, and
what she and her group did to solve them. Her calculations
and problem answers were correct and easy to follow. Her
conclusion shows good critical thinking as she considers
ways to improve the lab procedure. — Mike Sundermann
Purpose

In part one of this experiment, cyclopentadiene will be made by “cracking”
dicyclopentadiene in hot mineral oil. Part two will then utilize the cyclopentadiene
to synthesize cis-Norbornene-5,6-endo-dicarboxylic anhydride by reacting maleic
anhydride with the cyclopentadiene.
Chemical Reactions

Cracking of dicyclopentadiene

~160°C

+

room temperature

Dicyclopentadiene

Cyclopentadiene

Synthesis of cis-Norbornene-5,6-endo-dicarboxylic anhydride
O

+

O

O
O

O
Cyclopentadiene
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Maleic anhydride

O
cis-Norbornene-5,6-endo-dicarboxylic anhydride
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Table of Reagents

Dicyclopentadiene
Cyclopentadiene
Maleic anhydride
cis-Norbornene-5,6-endodicarboxylic anhydride

Bp
170°C
41°C
—
—

Mp
—
—
53°C
165°C

MW
132.20
66.10
98.06
164.16

Actual Procedure

A 5-ml, round-bottom flask was filled halfway with mineral oil and placed in
a heated sand bath. The distillation apparatus was assembled. A collection flask
was weighed (15.4161 g) and placed in a beaker with ice. The dicyclopentadiene
was solidified in its container so the container was placed in a warm water bath
to liquefy the dicyclopentadiene. While the mineral oil was heated and the
dicyclopentadiene was liquefying, 0.2036 g of maleic anhydride was placed in a test
tube and dissolved in 1 ml of ethyl acetate and 1 ml of ligroin. Ligroin was used in
place of the hexanes.
Once the mineral oil was heated, 0.1 ml of liquid dicyclopentadiene was added.
The syringe was kept heated with a hair dryer to prevent the dicyclopentadiene
from solidifying. Next, 0.5 ml of dicyclopentadiene was drawn and added dropwise
through the septum. Again, the hair dryer was used for heating the contents of the
syringe. Distillate was observed dripping into the collection flask. The thermometer
temperature was 40°C at the beginning of the process and was between 40-42°C
throughout the procedure. When 0.6 ml of dicyclopentadiene had been added, the
collection flask was dried and weighed (15.7252 g).
0.2 ml of the product, cyclopentadiene, was then drawn up in a clean syringe;
however, only 0.1 ml was added to the maleic anhydride solution because 0.1 ml
was spilled. Another ice bath was prepared and more product was distilled from
dicyclopentadiene to make up for the spillage. Another 0.1 ml of cyclopentadiene
was then added to the maleic anhydride mixture. A few crystals were observed at
room temperature; the tube was placed in an ice bath and the inside of the tube was
scratched with a stirring rod to promote crystallization. Because crystallization was
slow, the tube was sealed with paraffin and stored.
Upon returning to the laboratory, it was discovered that some crystals had
dissolved in the solvent. The tube was placed in an ice bath to crystallize. When the
crystals formed, they were filtered through a Hirsch funnel and washed with cold
ligroin. The dry crystals were then scraped onto filter paper (tared) and weighed
(0.0937 g). Two samples were prepared for the melting point. The melting point
was determined to be 160°C.
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Data Collected

Mass
0.3091 g
0.0937 g

Cyclopentadiene
cis-Norbornene-5,6-endodicarboxylic anhydride

% yield Mp
52.6% —
27.4% 160°C

Calculations

C10H12 ––> 2 C5H6
Moles of cyclopentadiene
0.3091 g cyclopentadiene × 1 mol cyclopentadiene = 0.004676 mol
6.0 g cyclopentadiene
				

Moles of dicyclopentadiene

Mass = density · volume = (0.98 g/ml)(0.6 ml) = 0.588 g dicyclopen-		
							
tadiene
0.588 g dicyclopentadiene × 1 mol dicyclopentadiene = 0.004448 mol
132.20 g dicyclopentadiene
				

Theoretical yield of cyclopentadiene

2(0.004448 mol) = 0.008896 mol cyclopentadiene
Percent yield of cyclopentadiene
% yield = 0.004676 mol × 100% = 52.6%
0.008896 mol
		

Moles of cyclopentadiene added to maleic acid solution

Mass = (0.80 g/ml)(0.2 ml) = 0.16 g
0.16 g dicyclopentadiene × 1 mol cyclopentadiene = 0.00242 mol
66.10 g cyclopentadiene
				

Moles of maleic anhydride

0.2036 g maleic anhydride × 1 mol maleic anhydride = 0.00208 mol
98.06 g maleic anhydride
				
18
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Maleic anhydride is the limiting reagent.
Theoretical yield of cis-Norbornene-5,6-endo-dicarboxylic anhydride
164.16 g
0.00208 mol ×
= 0.03415 gl
1 mol
		

Percent yield of cis-Norbornene-5,6-endo-dicarboxylic anhydride

% yield = 0.0937 g × 100% = 27.4%
0.3415 g
		
Post-lab Questions

2. Draw the products of the following reactions:
a)
CN

CN

Δ

+

O

b)

O

Δ

+

O
H3CO
H3CO

O

c)

O
CN

+

O

CN

Δ

3. What starting material would be necessary to prepare the following compound
by the Diels-Alder reaction?
+
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Conclusion

In part one of this experiment, 0.3091 g of cyclopentadiene was obtained
by distilling 0.6 ml of dicyclopentadiene. This gave a 52.6 percent yield
of cyclopentadiene. The low yield may have been the result of adding the
dicyclopentadiene to the mineral oil too slowly. Another possibility is that the
temperature may have exceeded 45°C at some point while the dicyclopentadiene
was being added to the hot mineral oil.
In part two, the cyclopentadiene prepared in part one was used to synthesize
cis-Norbornene-5,6-endo-dicarboxylic anhydride by reaction with maleic
anhydride. The yield was 27.4 percent. The low yield may be a result of some of
the cyclopentadiene reverting to dicyclopentadiene during the time it was taken
off ice for weighing. Another possibility is that when the solution was set on ice to
crystallize, not enough time was given to allow the crystals to form. More likely,
the yield was low because the product itself was impure. The melting point of the
crystals was determined to be 160°C which suggests an impure product.
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Legal Case Brief

Miranda v.
Arizona
384 U.S. 436
(1966)
N edialk a
G agalieva

CRIJ 1310: Fundamentals of Criminal Law. This is
an example of what a legal case brief looks like. In this
assignment the students were asked to read a lengthy
and complicated legal case, in this instance Miranda v.
Arizona. The full case is over 100 pages, much of which is
sophisticated and specialized legal jargon. It is the student’s
job to reduce that judicial opinion to a one-page brief
that succinctly explains the facts, legal issues, and holding
in the case. To reduce 100 pages of often arcane legal
argument into a few paragraphs is not easy. What Nedialka
accomplished reveals an excellent refining of the essential
legal issues in this important case. — Mark A. Stelter, J.D.
CAPSULE

Evidence obtained by the police during custodial interrogation of a suspect is
not admissible in court to provide guilt unless the suspect was given the Miranda
warnings and there is a valid waiver.
FACTS

Miranda was arrested on the charges of rape and kidnapping. He was 23 years
old, poor and had completed only one-half of ninth grade. At the police station he
was interrogated for two hours during which he confessed to both crimes. Miranda
was convicted of rape and kidnapping.
ISSUE

Must the police inform a suspect who is subject to a custodial interrogation of his
or her constitutional rights involving self-incrimination and right to counsel prior
to questioning? YES.
HOLDING

A suspect cannot be interrogated and evidence cannot be used in court unless the
suspect was informed of the following rights prior to the interrogation:
1. The right to remain silent;
2. That any statement made may be used in a court of law;
3. The right to have an attorney present during questioning; and
4. If the suspect cannot afford an attorney, one will be appointed for him or
her prior to questioning.
REASONING

“The Fifth Amendment privilege is available outside of criminal court
proceedings and serves to protect persons in all settings in which their freedom
of action is curtailed in any significant way from being compelled to incriminate
themselves.”
“If a person in custody is to be subjected to interrogation, he must first be
informed in clear and unequivocal terms that he has the right to remain silent. That
warning must be accompanied by the explanation that anything said can and will
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be used against the individual in court. This warning is needed in order to make him
aware not only of the privilege, but of the consequences of foregoing it.”
“In order fully to apprise a person interrogated of the extent of his rights under
this system then, it is necessary to warn him not only that he has the right to consult
with an attorney, but also that if he is indigent a lawyer will be appointed to represent
him. Without this additional warning, the admonition of the right to consult with
counsel would often be understood as meaning only that he can consult with a lawyer if
he has one or has the funds to obtain one.”
“The right to have counsel present at interrogation is indispensable to the protection
of the Fifth Amendment privilege under the system we delineate today. Our aim is to
assure the individual’s right to choose between silence and speech remains unfettered
throughout the interrogation process…”
“In order to permit a full opportunity to exercise the privilege against selfincrimination, the accused must be adequately and effectively apprised of his rights and
the exercise of those rights must be fully honored.”
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The Penal Code:
Section 33A.07.
Unlawful Use of
Telecommunications for Debt
Collection
Ta m mie
H uthm acher

CRIJ 1310: Fundamentals of Criminal Law. In this
assignment the students were to draft their own criminal
statute. The statute could be whimsical or humorous, or it
could be serious. The important, and difficult part, was to
make sure the statute “worked.” By “worked” I meant that
it would be legally difficult to defeat in a court of law. In
other words, to draft the statute in such a way that its terms
are defined and its application is clear. It is quite difficult
to write a statute that will sustain the attack of a good
defense attorney! With that in mind, the second portion of
the project was to present the statute to a team of “defense
lawyers” (fellow students) who would review the statute
very critically in an attempt to “clear” their clients who we
imagined were charged with violating said statute.
— Mark A. Stelter, J.D.

Section 33A.07
(a) A person commits an offense if the person is an officer, shareholder, partner,
employee, agent or independent contractor of a debt collection agency, financial
institution or creditor and the person knowingly or intentionally initiates
communication by telephone or electronic telecommunications device in the
commission of, or attempted commission of debt collection:
1. At any time to the debtor’s place of employment or place of business
without prior written consent from the debtor; or
2. At any time to the place of employment or place of business of an
acquaintance, relative or agent of the debtor without prior joint written
consent from the debtor and relative, acquaintance or agent; or
3. To any place of residence before 2pm or after 3pm Central Standard
Time Monday through Saturday or at any time on any Sunday or on any
Nationally Observed Holiday.
(b) An offense under this section is a State Jail Felony for the first offense, a
Third Degree Felony for the second offense, and a Second Degree Felony for the
Third offense.
DEFINITIONS:

(c) In this section:
1. “Relative” means a parent or stepparent, ancestor, sibling, uncle or aunt,
including an adoptive relative and of the same degree through marriage or
adoption.
2. “Debtor” means a company or individual who owes money, monetary
obligations or compensation to a creditor or financial institution.
3. “Creditor” means a person or organization, which extends credit to others
or to whom is owed monetary obligations or compensation by others.
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4. “Acquaintance” means a person or persons with whom one knows or is
personally familiar with.
5. “Financial institution” means a bank, savings and loan association, credit
union, trust company, insurance company, building and loan association,
savings and loan association, investment trust, investment company, or any
other regulated financial institution that lends money or otherwise extends
credit to a consumer and requires the consumer to honor the credit terms.
6. “Debt Collection Agency” means a company, individual or organization
that pursues payments of debts owed by individuals or businesses.
7. “Agent” means a person authorized to act on behalf of another and
includes an employee.
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Statute Q&A

Don’t Become a
Victim From Lack
of Knowledge
Veronica
Volckerick

CRIJ 1310: Fundamentals of Criminal Law. In this
assignment the students were to carefully review a long
and complex criminal statute, namely, the law of selfdefense in Texas. This particular law covers a wide-variety
of circumstances and covers many pages in the Texas Penal
Code. The students were to reduce the statute such that the
essential elements of the long and complex law could be
easily understood, and yet specific enough so as not to be
misunderstood. Veronica Volckerick chose to present her
work as a Q & A type “pamphlet” designed to be distributed
to the general public. — Mark A.Stelter, J.D.

CONFUSED ABOUT YOUR RIGHTS UNDER THE LAW?
EMPOWER YOUR KNOW YOUR RIGHTS
With crime on the rise, it is important that everyone know his or her rights. Don’t let the
criminal know more about his or her rights than you do. The following questions and answers
should help to define YOUR RIGHTS when it comes to defending your home and family.

Q. What is the Texas Penal Code?
A. The Texas Penal Code is an established system of laws, penalties and
punishments to help determine if an offense is defined as an offense under law.
Q. How can knowing the Penal Code help me to keep my home and family safe?
A. Have you ever wondered what the law says about your right to defend your
home and property? Knowing the Penal Code gives you the added 			
advantage to make a good decision if the need should ever arise.
Q. How do I know when I can defend myself under the law?
A. One always has the right to defend oneself from another within reasonable
boundaries. The Penal Code is set up as a guide so that we know what types of
defense are considered to be beyond reason for the offense.
Q. What are my rights if I have to defend myself from someone?
A. Under Subchapter 3 sec. 9.31. of the Penal Code, self-defense is determined to
be justified for a person to use force against another if that person reasonably
believes that it is necessary to protect oneself from the other person’s use or
attempted use of unlawful force.
Q. How do I know what is considered to be reasonable as far as the law is
considered?
A. That is not so easy to determine, but there are a few simple things to keep in
mind when deciding if force is justified and reasonable.
1. If you know or have reason to believe that the person whom the force is
used against:
a) unlawfully and with force entered, or was attempting to enter, your home,
your vehicle, your place of business or job;
b) unlawfully and with force removed, or was attempting to remove you from
your home, your vehicle, your place of business or job;
c) the person was committing, or attempting to commit aggravated
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kidnapping, murder, sexual assault, aggravated sexual assault, robbery, or
aggravated robbery.
2. You did not provoke the person against whom the force was used; and
3. You were not otherwise engaged in criminal activity, other than a class C
misdemeanor that is a violation of the law or ordinance regulating traffic
at the time the force was used.
When would the use of force not be justified under the Penal Code?
The use of force is not justified:
1. in response to verbal provocation alone;
2. to resist an arrest or search by a peace officer, or an agent acting under the
presence of, and direction of a peace officer; unless the resistance is justified
under subsection (c);
3. if you consented to the exact force used or attempted by the other;
4. if you provoked the other’s use or attempted use of unlawful force; unless
a) you abandon the encounter or clearly communicate to the other your
intent to do so and feel you cannot safely abandon the encounter;
b) the other person continues or attempts to continue the use of unlawful
force against you after you abandon the encounter.
5. If you sought an explanation from or discussion with the other person 		
concerning your differences with the other person and you were:
a) carrying a weapon in violation of Section 46.02;
b) possessing or transporting a weapon in violation of Section 46.05.
Is there a time when the use of force to resist arrest is justified under the law?
Yes. The use of force to resist an arrest or search is justified if:
1. before you offer any resistance, the peace officer (or person acting at his 		
direction) uses or attempts to use greater force than is necessary;
2. or when you reasonably believe the force is immediately necessary to 		
protect yourself against the peace officer’s (or other person’s) use 		
or attempted use of greater force than is necessary.
What is deadly force?
Deadly force is defined by the Penal Code as: force that is intended or known
by you to cause, or in the manner of it’s use or intended use is capable of
causing, death or serious bodily injury.
When is it justified under the Penal Code to use deadly force?
There are several areas of the Penal Code that talk about the use of deadly force
in the defense of yourself, your family, your neighbors, and to protect your
property, and your neighbor’s property. Let’s take a look at them now.
Section 9.32 of the Penal Code deals with the use of deadly force in defense
of person (you). It says that you are justified in the use of deadly force against
another if:
1. you would be justified in using force under section 9.31; and
2. you reasonably believe the deadly force is immediately necessary to:
a) protect yourself against the other person’s use or attempted use of deadly force; or
b) to prevent the other’s imminent commission of aggravated kidnapping, murder,
sexual assault, aggravated sexual assault, robbery, or aggravated robbery.
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Q. How do I determine if the use of deadly force is reasonably under the law?
A. Section 9.32 subsection (B) of the Penal Code says that your belief under
subsection (A) (2) that the deadly force was immediately necessary as described
there is presumed to be reasonable if you:
1. knew or had reason to believe that the person you used the deadly force
against;
a) unlawfully and with force entered, or was attempting to enter unlawfully
and with force, your home, your vehicle, or your place of business or job;
b) unlawfully and with force removed, or was attempting to remove unlawfully and with force, you from your home, your vehicle, or your place of
business or job.
c) were committing or attempting to commit an offense such as aggravated
kidnapping, murder, sexual assault, aggravated sexual assault, robbery, or
aggravated robbery;
2. you did not provoke the person who the deadly force is being used against;
3. and you are not otherwise engaged in criminal activity, other than a class C
misdemeanor that is a violation of a law or ordinance regulating traffic at the
time the force was used.
Q. What if I am trying to help someone else get away from an attacker? Do the
same laws apply?
A. For the most part, yes, the same laws apply. Section 9.33 of the Penal Code
states: A person is justified in using force or deadly force against another to
protect a third person if
1. under the circumstances you reasonably believe the incident to be, you
would be justified in using force or deadly force to protect yourselfagainst
the unlawful or unlawful deadly force being used against the third person;
2. and that you reasonably believe that your intervention is immediately
necessary to protect the third person.
Q. What if the person I am trying to protect is only in danger from themselves?
A. Section 9.34 of the Penal Code addresses the protection of life or health.
Though the laws do differ here. The law says:
a. that you are justified in using force, but not deadly force against another, if
you reasonably believe that force to be necessary to prevent the other from
committing suicide or inflicting serious bodily injury to themselves.
b. and you are justified in using force and deadly force against another if you
reasonably believe that the force or deadly force is immediately necessary to
preserve the other’s life in an emergency.
Q. What about my property? Can I use force to protect that too, or do I just let
them have it and hope I can get it back later?
A. Yes, if someone is trespassing on your property or is attempting to take your
property, you can use force to protect your property. The law states in Section
9.41 of the Penal Code:
a. a person in lawful possession of land or tangible, movable property is justified
in using force against another when he reasonably believes the force is
necessary to prevent or terminate the other’s trespass on the land or unlawful
interference with the property;
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b. a person unlawfully dispossessed of land or tangible, movable property by
another is justified in using force against the other when and to the degree
that he reasonably believe the force is immediately necessary to reenter the
land or recover the property if he uses the force immediately or in fresh
pursuit after the dispossession and;
1. you reasonably believe the other had no claim of right when they
dispossessed you; or
2. the other accomplished the dispossession by using force, threat, or fraud
against you.
There have been a number of break-ins in my neighborhood and I bought a gun
to protect my home and family but can I really use it if someone forces their
way in?
Yes. Section 9.43 of the Penal Code says you are justified in using deadly force
against another to protect land or tangible, movably property;
1. if you would be justified in using force against them under section 9.41; and
2. if you reasonably believe the deadly force is immediately necessary:
a. to prevent that person’s imminent commission of arson, burglary,
aggravated robbery, theft during the nighttime or criminal mischief during
the nighttime; or
b. to prevent that person who is fleeing immediately after committing
burglary, robbery, aggravated robbery, or theft during the nighttime from
escaping with the property; and
3. you reasonably believe that
a. the land or property cannot be protected or recovered any other way; or
b. the use of force other than deadly force to protect or recover the land or
property would expose you or another to a substantial risk of death or
serious bodily injury.
What if I see someone breaking into my neighbor’s house when they are gone?
Do I have the right to protect their property?
Yes. Section 9.43 of the Penal Code states that you are justified in using force or
deadly force to protect the land or tangible, movable property of a third party
if under the circumstances as you reasonably believe them to be you would be
justified in protecting your own property; and
1. you reasonably believe that the unlawful interference constitutes attempted
or consummated theft of or criminal mischief to the tangible, movable
property; or
2. you reasonably believe that
a. the third person has requested your protection of the land or property;
b. you have a legal duty to protect the third person’s land or property;
c. the third person whose land or property you use force or deadly force to
protect is your spouse, parent, or child, resides with you or is under your care.

We hope this helps to answer a few of the questions that you may have about your
rights under the laws of self-defense and defense of property in Texas.
This publication is in no way a replacement for legal counsel.
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Causal Analysis Essay

Guilty Pleasures:
The Aesthetics
of Body Art
A ndrew A guil ar

ENGL 1301: Freshman Composition I. There are two types
of causal analysis essay: i) the writer begins with the effect
and explains the pattern of causes, and ii) the writer begins
with the cause and explains the effects. Adam’s essay on the
aesthetics of body art is a good example of the former. But
it is also more. Aesthetics explores the psychological roots of
artistic meaning. As such, it is so multifaceted that it does
not lend itself to simple analysis of linear causation. The
intellectual merit of Adam’s essay is that it does not ignore
the complexity of motivation, acknowledging both the
purely personal and personal/political reasons for getting
tattoos. What really makes the essay work, however, is not
the logic. Writing about art takes a gift for the language. The
detailed description of the tattoo in the first paragraph stays
with the reader and makes her care about the analysis. —
Oscar Salinas

An aged tree, rooted at Tony’s elbow, extends upwards to his shoulder along his
outer arm. A branch of the tree extends inward to his chest and hanging from the
branch is a valentine heart. The heart rests just over the place where a real heart
is positioned. The design is vibrant in detail, showing grass around the trunk of
the tree and etchings to signify bark along the tree’s length. Since his eighteenth
birthday, Tony has accumulated several tattoos. Tony prizes this tattoo even more
highly though, because it is the trademark of his favorite band, The Used. Tony is
not alone in his pride. Over the years, many people around the world have found
they can use body art as a form of self expression.
Body art, including tattoos, piercings and some surgical modifications, is not a
New Age idea. According to David Kirby, researchers have found tools dating back
to the times of the Neanderthals that could have been used to create tattoo-like
imprints on the body. Mummified remains of ancient Egyptians have parallel lines
and circles usually along the arms, legs, or stomach, which is consistent with early
forms of tattooing. Modern African tribes continue rituals of piercing and bodily
mutilation passed down for generations (Kirby). Even though tattoos have been
present in history for such a long time, the word “ tattoo” was not recognized in
the English language until 1769. James Cook was the first to describe the tattoo to
English culture:
James Cook visited the Pacific island of Tahiti on his first voyage around the world. ‘Both
sexes,’ he wrote, ‘paint their bodies Tattow as it is called in their language, this is done by
inlaying the Colour of black under their skins in such a manner as to be indelible. Some
have ill design’d figures of men birds or dogs, the women generally have this figure Z simply
on every joint of their fingers and toes.’ (Shulka).
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Perhaps because of the primitive earthiness of tattoos, body art has become a
means of expression for artists. In “The Violent Aesthetic: A Reconsideration of
Transgressive Body Art,” Mullis compares body art to the performance arts. He
notes that Martin Jay believes the performance arts have altered over the years to
include the use of the body to express social views. Public displays of mutilation and
contortion have been showcased as art in museums. These social statements have
been considered appealing to onlookers and persist to this day. Finally, the point is
made that this embodiment of art connects the artist and observer to the piece. No
longer are they disembodied observers (Mullis). Such forms of protest have been
common in the past decades with minority and homosexual rights movements. The
artist in figure 1 depicts the use of tattoos for protest purposes.
An especially interesting development in modern times is that body art has
become part of the popular culture. According to Children’s Press Line reporters,
24 percent of Americans have a tattoo. Children’s Press Line conducted an
interview with a 21-year-old male over the significance his tattoos have for him.
The individual, Sun, said he had his first tattoo drawn when he was 18 and now at
the age of 21 he has a total of five tattoos. His first tattoo was a sun with his name
inscribed in the center. Sun feels that each tattoo should hold a special meaning
to the individual and tattooing is not something that everyone will enjoy (Akwei,
Brown, Driskell and Robinson).
Going back to Tony’s tattoo of the tree and the valentine heart, it is easy to see
he wishes to display his affection for The Used. If the uses of body art become as
grotesque as some of the current art images, the view of the practice may change
from acceptance as a pleasing art to disgust at such readily displayed mutilation.
But that does not seem likely because the populace appears to value tattoos and
piercings as a means of commemorating personal memories, relationships, and
anything else they find especially meaningful, like identity.
Works Cited
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A Holistic
Worldview
D iana
B ourdier

English 2332: World Literature, Ancient Times to Mid 17th
Century. Diana Bourdier’s purpose in her literary critical
essay is twofold: (1) to compare and contrast the way two
quintessential eastern philosophical texts, The Gita, and the
The Analects of Confucius portray a holistic worldview, and
(2) to distinguish the kind of cyclical thinking represented
in these texts from certain patterns of linear thought in
selected western texts by Homer, Plato, Vergil and Petronius.
She organizes the first part of her discussion using an
alternating, ABAB structure. She proceeds, as would any
professional literary critic, supporting her claims with
quotations (in MLA style) along with ample explication
and argument. Along the way, Diana demonstrates her
ability to do close reading, as well as offer speculations about
the import of selected traditions in eastern and western
epistemology, especially with respect to the idea of holism.
Diana’s strategy in her conclusion is to reflect on her own
personal search for holistic meaning over the course of her
life. — Ron Heckelman

Self is defined in both The Gita (Lawall), and Confucius’ Analects in relation to
something larger. The Gita explains the true self or soul (atman) to be an immutable
part of Brahman, or the infinite Whole of the universe. Confucius, on the other
hand, takes a more practical or down-to-earth perspective, and presents the self
primarily in relation to the Whole of the community or social fabric. These two
perspectives on the holistic world view actually complement one another and
illustrate how this key concept informs “Eastern” philosophical/religious and social
thinking.
In The Gita, Arjuna’s dilemma as he asks Krishna to stop the chariot between the
two armies, is not that he fears for his own life. Nor is it a concern about violence in
general. Arjuna is concerned about what will happen to his soul if he kills his kin.
Krishna assures Arjuna that the “embodied” self is, “unmanifest, inconceivable, and
immutable;” (A.II. 25). This self is part of something larger, part of atman, if not
of Krishna himself, and cannot be destroyed. It will, undoubtedly, change forms,
change bodies through the cycle of reincarnation, but Arjuna has no need to fear.
He will not destroy his kin if he should kill them. Krishna tells Arjuna, “The self
embodied in the body of every being is indestructible; you have no cause to grieve/
for all these creatures, Arjuna” (A.II.30). The true self is eternal.
The Analects of Confucius are not so much concerned with what happens to the
soul after death; however, Confucius does see the self as an aspect of something
larger: the community. It is in his/her relationship to the community that a person
is defined. The Master describes a good man as “Someone praised for being a good
son in his clan and for being a respectful young man in the village” (A.XIII.20).
Each person must and does have multiple roles. Like the man described by
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Confucius, one is a son as well as a citizen, and any number of other social
identities.
What responsibilities does a person have, knowing his/her actions affect the well
being of the entire body politic, not to mention the whole “body” of the universe?
It is a great responsibility; one, in fact, that could inspire fear or trepidation if one
were unsure how to act. The Gita and The Analects offer reassurance, however.
The Gita does contain an important social dimension in tandem with the
religious context. Arjuna’s caste helps clarify his duty. As a member of the warrior
class, Arjuna is duty-bound to fight. Lord Krishna reminds Arjuna, “Look to your
own duty; do not tremble before it; nothing is better for a warrior/ than a battle
of sacred duty” (A.II.31). Arjuna has no way of moving out of his caste, no way to
shirk his duty and keep good karma. For Arjuna, doing his duty is being true to
himself. Once Krishna solves the problem of the self and clarifies for Arjuna the
overlap between duty to family and duty to his position, Arjuna knows how to act
appropriately.
Confucius describes a hierarchy of relationships each bound by duty to one
another, like father to son. The consequence of this structure or relationships is
order. The Master teaches, “Inside the family there is the serving of one’s father;
outside, there is the serving of one’s lord” (A.XV.9). The hierarchy of responsibility
is modeled on the hierarchy found in nature. Confucius instructs his followers to
look to nature, because human relationships are not seen as separate from nature,
but as part of it, and governed by the same laws. Therefore, the hierarchy in human
existence is a natural part or extension of the world around it. Confucius instructs,
“The wise find joy in water; the benevolent find joy in mountains. The wise are
active; the benevolent are still” (A.VI.23). At the heart of the idea of hierarchy is
that of discipline.
Krishna teaches about the paradoxical mix of freedom and control at the heart
of the ideas of discipline. He says, “When he controls his senses with his mind
and engages in the discipline of action with his faculties of action, detachment sets
him apart” (A.III.7). How can one be free when bound by the rigors of discipline?
When the body is employed in a familiar action, one patterned through discipline
and practiced until the motions become ingrained, the mind is freed from
concentrating on the activity and can move to another level. The mind can then
settle on Brahman and Krishna. The practice of meditation is an example. Krishna
tells Arjuna of the steps in practicing meditation. He describes how to position
the body: “He should keep his body, head, and neck aligned, immobile, steady; he
should gaze at the tip of his nose/ and not let his glance wander” (A.VI.13).
Meditation and other such practices require dedication and hard work, the exact
qualities that Confucius believes measure a person’s true character. The Master
instructs Tzu-lu, “Encourage the people to work hard by setting an example
yourself ” (A.XII.1). For Confucius, hard work is not just a means to wealth but an
exterior view of a man’s interior. Words are not enough, as in the example of the
student still in bed during the day. One’s character is only truly seen through action.
The harder one works the more one shows the integrity of his/her words. Confucius
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says, “A piece of rotten wood cannot be carved, nor can a wall of dried dung be
trowelled” (A.III.10). If intentions and words are left sitting with no action to work
upon them, they are useless.
Both The Gita and The Analects emphasize the idea of cosmic and social harmony.
Nature and society are parallel wholes that are in harmony when the parts of
each “serve” the whole, like a cake that is made of separate ingredients; however,
as part of the cake, those ingredients are no longer distinct and separate. Krishna
assures Arjuna, “Creatures depend on food, food comes from rain, rain depends on
sacrifice, and sacrifice comes from action” (A.III.14).
Differences between Eastern and Western thought are not necessarily apparent in
the values we find in selected Eastern and Western texts. For example, the emphasis
Arjuna places on family can also be found in Odysseus’ struggle (in The Odyssey) to
return to his wife and child. The devotion to hard work, discipline and community
are not only hallmarks of Confucian and Hindu thinking, but are also traditionally
western. Hector fights tirelessly to defend Troy and his family. Arjuna’s search for
his sacred duty or his dharma is not without parallel in Western literature. Aeneas
abandons his own happiness (in The Aeneid) in favor of his duty to fulfill the
prophecies that he will lay both the physical and metaphorical foundation of a great
future empire (Rome).
Yet one cannot conclude on the basis of these similarities that Western and
Eastern thinking about a holistic vision are identical. Western thought seems to
focus more on the action of individuals. The resulting whole is more like a salad
than a cake, if you will. The parts or ingredients remain distinct, even once mixed.
Yes, Achilles appropriately fights like the great warrior he is (in The Iliad); however,
he does this not for the benefit of the Greeks as a whole, but because of his own
personal loss. Trimalchio’s decadent excesses (in The Satyricon) are the result of
his own choices. Finally, Socrates’ and Plato’s concept of enlightenment (in The
Allegory of the Cave) shows the pattern of most Western thinking. It is essentially a
linear process. With the hypothetical removal of one’s chains and imprisonment in
the cave, one climbs or struggles in linear fashion toward the opening in the cave
ceiling, in order to move away from shadows and into the sunlight (The Good). It
is a step-by-step progression eventually enabling one to stand in the light of reason.
Once in that light, one can never fully return to the ignorance represented by life in
the darkness.
On the other hand, Krishna’s path to enlightenment is largely cyclical, that is
linked to the grand cycles of life. Duty requires action, as Arjuna’s social identity
and duty as a warrior require him to fight. Krishna teaches that practiced action,
repetition and especially discipline enable a necessary detachment and liberation.
Detachment does not mean cutting oneself off from the world, but seeing beyond
earthly desire, and penetrating the Veil of Maya or Illusion. Krishna declares, “It is
desire and anger, arising from nature’s quality of passion; know it here as the enemy,
voracious and very evil!” (A.III.37). Once a person achieves detachment he/she is
free to do his/her sacred duty (dharma). Once Arjuna’s mind and soul are liberated,
he can and should do his duty and enter the battle before him. His action is linked
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to a recognition of a cosmic and eternal cycle that he has only just now, with the
aid of Krishna, acknowledged. Most important, his acknowledgment ironically
represents his integration into The One, his sacrifice of his individual self in the
name of the karmic cycle of eternal birth and rebirth.
Despite these different perspectives, however, I am struck by the similarity of
the goals and ideals of Eastern and Western thought. In my early search for my
own identity, in my teens and twenties, I mostly noticed the differences. How am
I distinct from my parents, my friends, my society? But as Confucius observed,
events in nature tend to be appropriate to their time. So now in middle age, long
after the identity crises of youth, I find similarities much more interesting. Like
Arjuna realizing his holistic vision, I too am looking for a unifying vision. That
Western and Eastern literature, not to mention world religions, pose the same
kinds of questions about meaning and truth, even if they do not provide the same
answers, leaves me, nevertheless, with a sense of the community of humanity.
Works Cited
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ENGL 1302: Composition and Rhetoric II. It has occurred
to me over the years that we need to teach our students how
to go through the “sloppiness” of forming an interpretation
from the first step to its usually open-ended “conclusion.”
We all too often give them ready-formed interpretations—
from ourselves or from scholars in print—that arrive inert
and therefore lacking in influence. They miss out on the
“community of readers” experience that adds such life to
the literary experience. So I ask my students to write about
Kate Chopin’s, “The Story of an Hour,” by interviewing
two women who have been married at least ten years. Since
most of our students are unmarried, they tend to insist that
Mr. Mallard must have physically abused his wife or cheated
on her. But the story insists otherwise. So I ask students to
interview married women to see what kinds of unexpected
insights those women can provide. Elizabeth Fancher fulfills
every vision I had for this assignment by conducting two
lively interviews with women she knows and trusts, and also
re-evaluates her initial interpretations of the story. Elizabeth’s
essay is a teacher’s dream because she traces her path of
interpretation with sensitivity, a positive attitude, and a
dynamic writing style. This is a mature work from a college
freshman. — Sean Parker

Upon first reading it, “The Story of an Hour” struck me as bizarre. Mrs. Mallard
is a woman who is loved by her husband, but has loved him only every now and
then. She is a woman who is young and attractive, but who dreads the thought
of a lengthy life. This caused my initial reaction to the story to be that of extreme
displeasure. As a 19-year-old unmarried woman, I am looking forward to sharing
my life with someone. I am looking forward to coming home to him every night, to
sharing responsibilities, and to being there for each other through good times and
bad. This has been a lifelong dream of mine, which is why I did not like the story.
I do not want to read a story about a woman who is so joyous at the death of her
husband. I would much rather read a story about a woman who is so madly in love
with her husband that she would give anything and do anything for him.
In my search to understand why Mrs. Mallard felt so liberated and almost
happy at her husband’s death, I interviewed two married women whom I respect
very much. The first is Johanna Moak, my youth pastor’s wife. She is a 28-yearold mother of 2 boys (ages 1 and 3), and a wife of 6 years. The second is Mylinda
Fancher, my mother. She is a mother of 3 girls (ages 15, 19, and 21), and a wife
of 27 years. Both interviews brought new light to this perplexing story. They also
produced two very different hypotheses.
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Johanna’s initial reaction was similar to my own in that she found the story
strange, implausible, and unrealistic. She thought it strange that Mrs. Mallard
would focus on nature (the trees, rain, birds, and sky) so soon after finding out
that her husband is dead. It was also implausible to Johanna that someone could
go from grief to joyful freedom in so short a period of time as 1 hour. Along with
these, she also found it unrealistic that Mr. Mallard’s friend double-checks to make
sure that the death notice was accurate, and it still proves to be false. This left
Johanna questioning where Mr. Mallard has been and why he wasn’t on the train.
Disregarding these qualms, Johanna could relate to wanting to have life for herself,
but not at the cost of death. She said, “I would never want death, but maybe a
vacation to do what you want to do, but not for a lifetime.” Her explanation for
Mrs. Mallard’s joyous freedom was that “she sounds like she loves herself more than
she loves him.” Johanna said that Mrs. Mallard must have a very selfish attitude if
her husband always loved her, but she only loved him at times. Also, it sounded to
her like Mrs. Mallard did not want to give up anything for someone else. Johanna’s
argument appeared to be very sound. Because of this, I found myself agreeing with
it, that is, until I interviewed my mother.
The insight that my mother, Mylinda, gave to this story was drastically different.
She stated that it sounded to her like Mr. Mallard has loved his wife, but has also
repressed her. “Their relationship was obviously not built on a strong love,” said
Mother, “since she had only loved him sometimes.” This is why she was excited
about the possibility of years of freedom without the will of another being imposed
upon her. Mother thought that the story sounded very plausible, especially
considering the time period during which the story was written. “The period that
it is set in (1894) has a lot to do with the mentality of people from that time. It is
probably an accurate assessment of many marriages,” she said. “I won’t say most,
but many.” This makes sense to me seeing as women, at that time, were expected
to stay at home and do as they were told, regardless of their personal desires or
dreams. The story, said Mother, was sad for both Mr. and Mrs. Mallard. It is sad
for Mr. Mallard because he has been unaware of everything, and because he does
love his wife. It is sad for Mrs. Mallard “because her joyous expectations ended in a
heartbeat, literally.” Despite the sorrow in the situation, Mother liked the story:
“I liked the language. Nobody writes like that anymore. They said in a very short
story what many people could have taken much longer to tell. So I liked that it was
pithy.”
Mother said that she was able to relate to the story because we all know
somebody like that, if not many. My mother’s grandparents, for example, had a
very similar relationship to Mr. and Mrs. Mallard. Mother’s grandmother loved her
grandfather but was repressed by him, while he only loved her sometimes. Although
Mother did enjoy the story, the ending was not what she thought it would be. The
ending that she thought would have accompanied the story would be that Mrs.
Mallard did not have as many years as she had thought, but that she got to enjoy
them. The irony in this story is, however, in the ending.
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After interviewing both of these women, I was astonished at how differently all
three of us had perceived the same story. Each of us had a different explanation for
Mrs. Mallard’s feeling of joyous freedom, and each of us had experienced a different
reaction to it. Without further explanation from the author on her true meaning
of the story, it would be unfair to say that any of our opinions are right or wrong.
However, it does seem to me that the depth of insight, and the accuracy of what the
author’s original intention probably was, lie in my mother’s interview. I guess the
saying is true: with age comes wisdom.
It seems to me that this story has a tendency to surprise and shock readers of
my generation. I believe that the reason for this is because our society has changed
so drastically from when the story was written to today. Women, for example,
are no longer expected to stay at home and do only as they are told. Thus, when
my generation reads this story, it appears to be nothing short of bizarre. I believe
that “The Story of an Hour” is a useful eye-opener to where we have come from,
and how blessed we are that few women have to undergo this type of repression
anymore. All things considered, I enjoyed this story, and would recommend it to
anyone.
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Shakespeare:
Mercy Versus
Justice
K ara
C astañon

ENGL 1302: Composition and Rhetoric II. In her research
paper, Kara Castañon explores the theme of mercy versus
justice in the play The Merchant of Venice by William
Shakespeare. Using relevant critical resources from the
LSC-Montgomery Library collection, Kara develops her
exploration of mercy and justice gradually, drawing the
reader into her critical process. Following an introduction
designed to catch her readers’ attention and interest
them in her thesis, she explains what her paper is going
to do, and why. Kara’s careful selection of quotations is
one of the strengths of her paper, along with the way she
meticulously relates every plot detail she mentions to her
thesis concerning mercy and justice. Kara’s conclusion that
neither mercy nor justice is served adequately in this play is
creative and unexpected, showing real critical thinking and
a willingness to think outside the box when examining her
topic, making this an excellent example of the way a student
can combine her own clear thinking with excellent critical
resources to write something fresh and original. There is a
kind of open-mindedness and balance in her writing that is
valuable in any discipline. — Debbie Cox
Though justice be thy plea, consider thisThat, in the course of justice, none of us
Should see salvation. We do pray for mercy,
And that same prayer doth teach us all to render
The deeds of mercy.
(Merchant of Venice 4.1.197-200)

The speech above was spoken in one of the most crucial scenes in The Merchant of
Venice. It is entrenched in the very vital matter of the trial of mercy verses justice
which serves as a major theme in the play. The issue of mercy and justice reaches a
climax in the fourth act of the play. It all comes down to the demand for justice by
Shylock, the Jew, and Portia’s plea for mercy for the life of Antonio, the Christian.
What are mercy and justice? According to Webster’s New Collegiate Dictionary,
mercy is defined as “compassion or forbearance shown to an offender, a blessing
that is an act of compassion or a divine favor (713),” while justice is “the
administration of the law (623).” This paper will focus on how Shakespeare uses the
issues of mercy and justice in “The Merchant of Venice.”
In The Merchant of Venice, Shylock wants revenge. He seeks it in the form of
justice. He calls “upon … [the] charter and … [the] city’s freedom (MV. 4. 1. 39)”
to enforce his right to justice through his bond. There is more to Shylock than
meets the eye. He is a usurer. He is a Jew, but he is even more: He is a man who
has lost everything that seems important to him. His daughter and his money have
been stolen from him by Lorenzo, a Christian man.
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The citizens of Venice and the “merchant of Venice,” Antonio, have insulted,
assaulted, abused and misused Shylock, all for being a Jew and a moneylender.
He returns the hatred that is freely given him by Antonio. He admits to hating
Antonio “for mistreating him, ruining his business by lowering the interest rates,
and for being a Christian” (Dominic 284). Shylock is a man who has been pushed
to the limit and will take no more. He will use justice to push back. What does
he consider justice? “A pound of flesh, to be by him cut off nearest the merchant’s
heart” (MV. 4.1. 229-230).
Bassanio, Antonio’s spendthrift friend, has borrowed 3,000 ducats from Shylock.
Antonio foolishly guaranteed repayment of his friend’s loan. Antonio has arrogantly
signed a bond that could easily become his death sentence, if he can not repay
Shylock. Antonio’s attitude is displayed when he tells Shylock that it was best to loan
money to your enemy because it was all the more enjoyable to obtain the consequence
(MV. 1.3.132-134). Antonio is described as a Christian, an honorable man whose
word is his bond in Venice, but even as he borrows from Shylock, he despises him.
When Antonio can not pay his fee on time, he is faced with forfeiture and death.
There is, however, a deeper struggle going on in the play than the conflict between
individuals. It is the struggle between Jewish Old Testament justice and Christian
New Testament mercy. It is the strain of the old law verses the new law for acceptance
and dominance. Shylock, as a Jew, shuns mercy and demands justice to the letter
of the law (Halio 444). The disguised Portia, as a Christian, maintains that “mercy
should season justice” (MV. 4. 1.194). It almost appears that the New Testament
opposes justice, just as the Old Testament gives the appearance of opposing mercy,
but that is merely Shakespeare’s way of making the issue more simplistic. (Halio 444).
Mercy and justice exist in both testaments. While in the Old Testament, Leviticus
19:18 says that you should not seek revenge, the New Testament in Luke 23:41 says
that people should act justly for they will be rewarded for their deeds.
The real champion for mercy and for Antonio is Portia, Bassanio’s wife. She
alone is Antonio’s saving grace and Shylock’s downfall. She possesses an excellent
understanding of Venice’s laws. She appeals to Shylock, asking him to “season [his]
mercy with justice” (MV. 4.1.194). According to Jay L. Halio:
Her plea is mercy, not revenge. She elevates the attribute of mercy
Even higher than the “sceptred sway” of king’s (MV. 4.1.193).
Mercy is an attribute to God….And should “season” justice (MV 4. 1. 197).
She does not deny the importance of justice: Justice comes first…mercy follows.
She [claims to] recognize…The justice of Shylock’s claim against Antonio; the contract is
valid. But mercy should supervene. (443)

Portia is so well informed that at first the court and the audience believe that all
is lost for Antonio. However, Portia has a plan. First, she traps the unsuspecting
Shylock into forfeiting all but the penalty (MV. 4. 1.318). Then, Portia tells the
court that nothing can be done for Antonio, leading Shylock into a false sense
of security. Next, Portia asks Shylock if he has a doctor to prevent Antonio from
bleeding to death. He responds by asking if it is in the bond. Portia’s reply is no.
He tells her if it is not in the bond, he will not allow it. Portia sets her snare for
Shylock’s ruination in this way.
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Shylock had become so obsessed in seeking his “justice” that he became careless.
Though he was cunning in his dealings, Portia is even more so. She follows the same
path that Shylock has set before her: legalistic justice. She narrowly and very literally
interprets the bond exactly as it is written, leaving no room for mercy (Young 45).
Shylock’s very legalistic way of dealing with matters and looking at life left no room
for mercy. Turning Shylock’s own weapon, the letter of the law, against him, Portia
informs Shylock that he can have nothing but a pound of flesh, no more, no less;
specifically, he can take no blood. To take more or less, even by a hair or to drop
even a single drop of blood would be the end of Shylock’s life (Snider 219).
Shylock does not know how to respond when he discovers that not only can he
not have his pound of flesh, but that the ducats just moments ago offered to him are
forfeit as well, but the carnage does not stop there. According to an old Venetian law;
If it be proved against an alien,
That by direct or indirect attempts
He seek the life of any citizen,
The party ‘gainst the which he doth contrive
Shall seize one half his goods, the other half
Comes to the privy coffer of the state,
And the offender’s life lies in the mercy
Of the duke only, ‘gainst all other voice.
(MV. 4.1.345-352)

Shylock is told to beg for the self same thing that he has denied Antonio.
Shylock can not comprehend what has happened. The duke, however, immediately
and benevolently displays an understanding of the quality of mercy by forgiving
Shylock and sparing his life. He tells Shylock that repentance could turn the state’s
penalty to a mere fine. A crushed Shylock begs for death, stating that his life is
worthless without a way to earn an income. It is at this time that Antonio, in the
guise of mercy, obtains his own form of revenge.
Antonio is no fool. He knows that to be able to carry out his “mercy,” he must
have the crowd’s favor. He starts by forgiving Shylock the state’s fine, something he
does not have the power to do, making the audience think that he has forgiven all.
He then appeals to the duke and asks a pardon for Shylock on the condition that
Shylock leave all he owns at his death to his son-in-law, Lorenzo, and his daughter,
Jessica, and that he become a Christian immediately (MV. 4.1.378-386).
Portia then asks if Shylock is contented with the “justice” he has received. Left
with no other choice but to say yes, Shylock accepts these terms. Broken, and much
humbler, Shylock leaves, making those present believe that he has lost not only his
chance for revenge and half his fortune, but also his will to live.
The effects of this trial in Venice would linger for years to come. Any person who
wished to bring a suit to court would have to consider how badly they really wanted
“justice” for fear they might end up like Shylock, the Jew.
Shylock was the only one who told the truth about his quest for revenge, while
the Christians hid the truth even from themselves and used the concept of mercy to
wreak their revenge (Marx 113). The combined effect is that the Christians win in
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the end. The accuser becomes the accused. Shylock is left to beg for the very mercy
that he denied Antonio.
Shylock has learned a very hard lesson about the meaning of justice and mercy.
He has learned that revenge is bought at a very high price. He knew what hatred and
humiliation were. He now knows the bitter taste of defeat. He will now be attacked
and alienated not only by the Christians, but he will have the ire, mistrust and
disappointment of his former tribesmen and fellow Jews. He will never be the same, but
hopefully he will learn to let the bitterness go, only then will he be able to live a real life.
Antonio suffered no real consequences for his part in this trial, except for receiving
a good scare. He still hates the Jews, and he has gained the additional satisfaction of
having been able to best his enemy. He has learned nothing. He cared nothing of
justice, mercy or true forgiveness. He cared only that his enemy, Shylock, had been
forced to become the very thing he hated: A Christian.
Who won in the trial of Mercy verses Justice? No one did. Remember: Mercy
is the ”compassion or forbearance shown to an offender, it is a blessing, an act of
compassion” (Webster 713), and justice is “the administration of the law” (Webster
623). No compassion or forbearance was shown. No blessings were given. The letter
of the law was not upheld. Justice was not administrated.
The trial was merely a way to see who could twist the law to fit their own plans
of revenge. It was never really about justice and mercy. The trial was really about
hatred, revenge, and race superiority.
These issues still exist today. People still have trials to see who can twist the law
the most, but because of The Merchant of Venice, we are more aware of these shortcomings. Shakespeare might not have been able to solve the problems of his time,
but he could make his own and future generations aware of them.
Shakespeare was able to mold The Merchant of Venice into a piece of art that would
reflect problems found in all societies, past and present. He did this so brilliantly
that over four-hundred years after it was written The Merchant of Venice is still read
and performed regularly throughout the world.
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ENGL 1302: Composition and Rhetoric II. In this research
paper, Chris Martinez explores the age-old question
and decades-long debate about the true “authorship” of
William Shakespeare’s works. Did the man known as
William Shakespeare of Stratford-upon-Avon really write
all the plays attributed to him or were some of the plays
penned by other “more likely” gentlemen of the time?
Following an introduction in which he sets up the debate
with background information and introduces the major
arguments for each sides (the Strafordians versus the AntiStratfordians). A major strength of the paper is its clearly
stated focus (thesis) that provides a unity and coherence
throughout the essay. Another well-executed feature is Chris’
smooth and ‘seamless’ integration of his source material
with his own words and ideas. This last feature includes his
clear mastery and use of the MLA documentation style and
format for both internal references and the Works Cited list.
— Martina Kusi-Mensah

William Shakespeare is widely regarded as the world’s greatest playwright. Many
would also say that Shakespeare is the world’s greatest writer in any format.
Shakespeare’s influence can be seen easily in the numerous books, plays, movies,
music, and even video games that have resulted directly and indirectly from
his works. In addition to these, today, many commonplace sayings, everyday
expressions, including popular clichés were first used by Shakespeare in his plays.
Shakespeare’s influence cannot be ignored, yet his life contains many mysteries.
A large period of his life has gone unrecorded. Many literary historians speculate
that during those lost years, Shakespeare traveled extensively and built up the
knowledge and wit with which he would later write his plays. Some claim that the
reason not much can be discovered about certain aspects of Shakespeare’s life is
that there is nothing to know. They claim that the works commonly attributed to
William Shakespeare from Stratford were falsely attributed as the result of a coverup. This questioning of whether the man from Stratford-Upon-Avon is the “real
Shakespeare” has come to be known as Alternative Authorship. The Shakespeare
from Stratford stands tall as the “real Shakespeare,” however, when one uncovers the
story of his life, the lives of the Alternative Authorship candidates, and the report
that Shakespeare’s contemporaries have handed down to us.
William Shakespeare was born sometime in April 1564. The Holy Trinity church
in Stratford records that his baptism took place on April 26. Shakespeare was the
third of eight children born to John and Mary Shakespeare. John Shakespeare
was active in the local government and prospered while William was young.
Shakespeare’s father eventually achieved the position of high bailiff, which was a
sort of town mayor. This position allowed William to attend the local grammar
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school free. Although no record of his attendance has been found, one may safely
assume that he did indeed attend the school (Rozakis 4).
Education in Shakespeare’s day was quite different from what it is today. After
learning to read and write in the English language, boys at grammar school were
then instructed in Latin. The days were long and the schoolmasters were quite often
brutal. If the students displayed any signs of laziness, they could be harshly beaten
by the master (Rozakis 5). Eventually, John Shakespeare fell on hard times and
school was no longer an option for the young William Shakespeare.
The education that Shakespeare received at the grammar school is one of the most
commonly attacked aspects of Shakespeare’s life. Proponents of Alternative Authorship
claim that Shakespeare’s education was far too meager. They claim that only one who
had been expertly educated at the finest institutions of the day could have written
Shakespeare’s plays. The complaints about Shakespeare’s grammar school are many.
Those who believe in Alternative Authorship say that Shakespeare’s plays exhibit a
knowledge of law, geography, literature, grammar, and languages that could never have
been acquired at a common English grammar school (James and Rubenstein 4). There
is a degree of justice in these claims by the anti-Stratfordians which forces supporters of
William Shakespeare to theorize about his so-called, “Dark Years.”
As many know, Shakespeare was married to Anne Hathaway, and, six months
later, their first daughter, Susanna, was born. In 1584, Mr. and Mrs. Shakespeare
had twins, Hamnet and Judith (bio.com). After these births, Shakespeare’s “Dark
Years “ begin. From 1584 to 1592, no records of Shakespeare’s whereabouts have
been uncovered. Theories about what happened to Shakespeare during this time
period abound. At various times, Shakespeare has been purported to have been a
moneylender, sailor, soldier, gardener, coachman, or a printer during his dark years
(Rozakis 7). What unifies all of these theories is that they all claim that Shakespeare
used this dramatically titled time period to accumulate the wealth of wisdom and
knowledge commonly associated with the Bard.
After this shadowy period, Shakespeare enters the finest days of his life. Not only
does Shakespeare become one of the most popular playwrights in England, he also
earns a good deal of money from real estate in Stratford (Rozakis 8-12). Shakespeare
retires from show-business after the Globe theatre burns down, retiring to Stratford
where he dies on April 23, 1616 (bio.com).
Shakespeare’s life having been examined, one must study the lives of the
Alternative Authorship candidates. There are scores of people who have been put
forth as the “real” Shakespeare, but there are only three that are remotely possible.
These candidates are Edward de Vere, Sir Francis Bacon, and Sir Henry Neville.
Edward de Vere was born in 1550 to one of England’s oldest families. De Vere
would eventually become the seventeenth Earl of Oxford (James and Rubenstein
37). What makes de Vere a possible author of Shakespeare’s works is his education,
which must have been much better than Shakespeare’s, and the fact that he
was considered a good poet during his life (Rozakis 65). The Oxfordians (as his
followers are called) claim that de Vere wrote the plays of Shakespeare but was afraid
to have them known as his works. They say that he therefore let Shakespeare assume
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the authorship of his plays in order to escape the censure of his peers, claiming,
without evidence, that for a nobleman to write a play in that time period would
reflect poorly upon de Vere. This sort of thinking inevitably leads to a complex and
impossible to prove conspiracy theory. Another problem for Oxfordians is that de
Vere died in 1604 (James and Rubenstein 39). Many of Shakespeare’s most famous
plays had yet to be produced by that year. This forces the Oxfordians to claim that
the entire works of William Shakespeare were written before 1604.
However, there is simply not enough evidence that Edward de Vere was the
“real Shakespeare” and too much evidence that indicates the impossibility of the
Oxfordians’ claims. The failure of Edward de Vere to pass the test as a candidate for
alternate authorship of Shakespeare’s works does not dissuade the anti-Stratfordians
in their goal, however. Some move straight from de Vere to Sir Francis Bacon.
Born in 1561, Francis Bacon had all the privileges that William Shakespeare
lacked. Bacon was educated at Cambridge and went on to be one of the greatest
philosophic and scientific minds of his era (Rozakis 69). Bacon wrote learnedly on
many diverse subjects. He also published some poems (luminarium.org).
Sir Francis Bacon and Edward de Vere are two very similar characters. They were
both born into the highest levels of society (Shakespeare was decidedly middleclass). Both men were educated at Cambridge University (Shakespeare went to a
simple English grammar school). They both wrote scraps of poetry also. Finally, and
unfortunately for Bacon’s supporters, both men have no evidence in their favor.
The data accumulated so far on Alternative Authorship seems to point to
something rather sinister. There is no evidence to suggest that Edward de Vere or Sir
Francis Bacon wrote Shakespeare’s plays, yet large amounts of well-educated people
devoutly support them. To these people, the man from Stratford simply could not
have written the plays that are credited to him. They are appalled by Shakespeare’s
middle-class background and his relatively meager education. In their view, the man
known as William Shakespeare was not good enough to write the works that would
change the world. All of these rather elitist arguments have converged on a relatively
new Alternative Authorship candidate. His name is Sir Henry Neville.
Before studying the life of Sir Henry Neville too much, there is an important fact
that must be taken into consideration. The only real piece of evidence that links
Neville to Shakespeare is a notebook written by Neville. This notebook, called,
“The Tower notebook,” contains a description of the coronation of Anne Boleyn
which is similar to the coronation scene in Shakespeare’s play, Henry VIII (James
and Rubenstein 44). This is an important fact that requires strong emphasis. The
only real piece of evidence in Sir Henry Neville’s case is a description in a notebook
that resembles a scene in the one play that experts agree was a collaboration (Hope,
150). These are the depths to which the anti-Stratfordians will sink in order to
discredit William Shakespeare.
The life of Sir Henry Neville is quite predictable, given the data already
presented. Neville was born to excellent family in 1562, according to the Oxford
University alumni register (James and Rubenstein 69). He was educated at Oxford
University and reported to be a good student (James and Rubenstein 70). Neville
seemed to like things at Oxford so much that he stayed on at the school when
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most of the students were fleeing because of an outbreak of the plague (James and
Rubenstein 71). The most important aspect of his education to his supporters is
his travels in Europe with his tutor, Sir Henry Savile (James and Rubenstein 74).
Geography, especially that of Italy, figures prominently in Shakespeare’s writings,
and from 1578 to 1582, Neville traveled Europe with Savile and other promising
students (James and Rubenstein 74).
Two of the very first people to nominate Sir Henry Neville for authorship
of Shakespeare’s plays were Brenda James and William D. Rubenstein. In their
book, The Truth Will Out, they argue that the dates in Neville’s life match the
chronology of Shakespeare’s plays perfectly (James and Rubenstein 150). Neville’s
life certainly did have twists and turns. At one point, he was England’s ambassador
to France (James and Rubenstein 123). Conversely, in 1601, Neville was sent
to the Tower of London for his role in the failed Essex rebellion, which was an
attempt to seize the throne from Queen Elizabeth led by the earl of Essex (James
and Rubenstein 146). During his imprisonment, Neville’s supporters claim that he
wrote Hamlet and Othello (James and Rubenstein 150-57), two of Shakespeare’s
greatest tragedies. The fact that one of Shakespeare’s most comedic plays, The Merry
Wives of Windsor, was written in the middle of Neville’s prison term in January
1602 (James and Rubenstein 157), does not discourage Neville’s supporters. James
and Rubenstein offer this very weak explanation: “Conceivably, Neville wanted
to escape his misery with ribald, subversive, slapstick comedy, although facing the
prospect of being hanged, drawn and quartered at worst, indefinitely imprisoned at
best, is not an obvious frame of mind in which to produce slapstick comedy (James
and Rubenstein 157-58).”
Neville was eventually released from the Tower of London in 1603 (James and
Rubenstein 160). He never regained the prestige that had been his before the Essex
rebellion. He died in 1615 (James and Rubenstein 201), never suspecting that he
would be, to paraphrase Hamlet, “took for his better” (III, iv, line 32).
The prime candidates of Alternative Authorship, Edward de Vere, Sir Francis
Bacon, and Sir Henry Neville have very little evidence in their favor, and there
is much evidence that goes directly against them. Despite a lack of compelling
evidence, the anti-Strafordians do harm to William Shakespeare’s reputation by
making people assume that the evidence supporting Shakespeare’s authorship of his
works is questionable since there is such a heavy opposition to it. This is completely
false and represents a grave ill done to Shakespeare by his enemies.
Ironically, the Oxfordians, Baconians, and Nevillites provide strong evidence for
the man from Stratford to be the “real Shakespeare.” Almost all conspiracy theories
regarding alternative authors for Shakespeare’s plays use William Shakespeare as the
means by which these plays are produced. This is because William Shakespeare is so
very much the real author that he cannot be extricated from playing a large role in
the production of his plays.
Shakespeare’s contemporaries were not silent about his work. Ben Johnson
provided a number of quotes about Shakespeare, but the most popular was by
Robert Greene in 1592:
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…for there is an upstart Crow, beautified with our feathers, that with his Tygers hart wrapt
in a Players hyde, supposes he is as well able to bombast out a blanke verse as the best of you:
and being an absolute Johannes fac totum, is in his owne conceit the onely Shake-scene in a
countrey (Rozakis 7).

This quote proves that by 1592 Shakespeare had achieved enough success to
invoke the jealousy of his contemporaries.
The most powerful evidence that the man from Stratford really did write all of
those excellent plays is the First Folio. The First Folio contains 36 of Shakespeare’s
plays, and was first published in 1623 (folger.edu). Put together by John Heminge
and Henry Condell, the First Folio contains 18 of Shakespeare’s plays that would
not have survived if they had not been included in the First Folio (folger.edu).
Heminge and Condell were friends of Shakespeare’s who were even mentioned in
his will (William-Shakespeare.info). The First Folio was a rather unique collection.
Folios were usually published as reference books and never collections of plays
(folger.edu). The First Folio was actually the first time a folio was ever devoted
entirely to Plays (folger.edu). The fact that the First Folio was compiled by William
Shakespeare’s friends and that his plays were attributed to him only seven years
after his death remains an insurmountable defense against Alternative Authorship
theories.
Although numerous attempts to discredit him have been made, William
Shakespeare from Stratford-Upon-Avon remains the greatest playwright of all
time and a master of the English language. He came from humble, but not lowly,
origins, and his education was adequate for the time but looked down upon by
many critics today. From 1584 to 1592, Shakespeare “disappears” from historical
records, and many wild theories exist as to what he did in that time. Shakespeare
died in 1616, little suspecting the impact that he would have on history. Edward
de Vere has been considered the “real Shakespeare,” but the evidence does not favor
him. Sir Francis Bacon has also been considered for the role of Shakespeare, but
he just does not make the cut. The real problem that anti-Stratfordians have with
Shakespeare is his education. Sir Henry Neville is the most recent manifestation of
Alternative Authorship snobbery, but he ultimately fails to make the mark, like the
rest. The evidence firmly backs Mr. William Shakespeare of Stratford as the “real
Shakespeare.” Many people might be tempted to view the authorship question as
irrelevant, but that would be a mistake. The attack on Shakespeare is also an attack
on one of the most cherished of American beliefs: the idea that no matter where
one comes from, anyone can change the world.
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A Modern Day
Achilles
Q uin S crantz

ENGL 1302: Composition and Rhetoric II. In English
1302, we emphasize the importance of analysis, evaluation,
and explication, which leads to our showcase study of
critical theory. In this course, we evaluate and apply critical
theory to all assigned essays that cover a variety of literary
genres. Ultimately, these critical thinking skills encourage
the students to formulate and validate their own opinion
about the literary works studied. In Quin Scrantz’s essay, he
utilizes the Archetypal Critical Theory to come to a deeper
understanding of Wilfred Owen’s Dulce et Decorum Est. The
connection Quin makes in this paper is refreshing in that
he ties the motif of war throughout the literary tradition
to Owen’s own powerful statement about the atrocities of
war. Ultimately, Quin utilizes the critical thinking skills
encouraged in this course to write about his opinion and
validate it accordingly! — Brandi Ford-Griffin

Throughout history, war is evident as a chosen subject, and, since history is by
definition the written record of what has happened to the human species, it is
inevitable that war be discussed and elaborated on. Focusing this topic more
specifically, war in poetry generally has been shown to a valiant, honorable endeavor
of patriotism and courage, a fact that is easily discerned when chronologically
regarding poems like Bible verses about the Walls of Jericho, the heroism of
Achilles in The Iliad, and the valor of the protagonist in Beowulf. When one reads
through history via poetry, scenes of war are painted ever so idealistically, but
reading and experiencing are two different matter entirely. When considering this,
a question comes to mind, a question asking what happens when a poet writes
about his own war experiences, about actual events that happened to him and how
he and his fellow soldiers felt about it. This truth is most evident in the poems of
Wilfred Owen, an English soldier in World War One, who wrote most of his work
from a hospital bed. Owen presents a much different take on war, a take devoid
of superhuman heroes and miraculous victories, a take above the ignorance of
nationalistic propaganda. “Dulce et Decorum Est” illustrates in graphic detail the
utter horror that war embodies to a mislead youth, doing so through the disgusting
portrayal of violence, the disheartening manner which a soldier lives and dies in
battle, and through the dismal credibility of the author’s first-hand experience.
Using imagery and diction that evokes the negative feelings of fatigue, panic, and
revulsion, Owen puts the reader into the perspective of a youth in a brutally hostile
environment of death and destruction, and, needless to say, morale is rather low. A
poem about a soldier witnessing, in horror, the death of one of his comrades, it is
rendered as “a waking nightmare experienced by the exhausted viewer” (McDowell),
a fact evident through lines like “some smothering dreams” (16) and “I saw him
drowning/ In all my dreams, before my helpless sight” (14-15). In the first stanza,
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the reader can feel, as does the speaker and his comrades, “Drunk with fatigue” (7),
easily noted through depicting the soldiers as “old beggars under sacks, knockkneed” (1-2), soldier so tired that they “turned [their] backs” on the “haunting
flares” (3) that followed them. Moreover, “this issue of haunting… may be linked
with the detail that the… speaker is afflicted with night mares about this event”
(Najarian). “Men marched asleep” (5) wrote Owen, “towards… distant rest” (4),
so exhausted of and from battle that they had become “deaf even to the hoots of
tired, outstripped Five-Nines that hopped behind” (7-8) them, deaf to the sounds
of their death. As the poison gas catches up to them, the reader gathers a feeling of
ensuing panic in the second stanza, most easily recognized the through oxymoronic
“an ecstasy of fumbling” (10), the “connotation of pleasure [being] eliminated by
the situation it is describing, [making the] exquisite physical experience subverted”
(Najarian). If this isn’t enough to contrast the gleaming valiance of Achilles, then
the macabre in which the actual death of his fellow soldier is described will most
definitely completely the notion. “Flound’ring like a man in fire or lime” (12),
the speaker watches as a soldier to slow falls victim to a Five-Nine, “guttering,
choking, drowning” (16) right before him “as [if ] under a green sea” (14). He
compares the soldier to someone drowning, “the gasping, gagging, and desire for
oxygen… provid[ing] a vivid picture of the battle the soldier also fights in an effort
to breathe” (Davidson), watching this “through the misty panes and thick green
light” of the shell’s explosive aftermath. Such an image is most easily regarded as
disturbing, the color green evoking sickly connotations couple with the man’s futile
struggle for oxygen, but the revulsion is even still extended- not unlike the extended
metaphors of Achilles’s insurmountable strength and courage- into the speaker’s
further witnessing of the soldier’s ghastly end. The reader, already possessing a
most dramatic mental picture of the scene, is then able to vicariously experience
the sound of death, the sound of “blood…gargling from… froth-corrupted lungs”
(21-22). This memory, depicted in the first 24 lines of the poem, is then finished
by the last 4 lines, which of the moral it is attempting to convey, the idea that “it is
sweet and honorable to die for your country” (Horace) is an “old Lie” (28), and that
it is wrong to fill children with the concept entirely. He uses the term “desperate
glory” (26) to describe this truth, showing that it “is ironic because it is an act of
desperation to see the situation described as glorious” (Najarian), presenting a rather
unique social commentary for his lifetime.
Through all of the terrible imagery, Owen furthermore expresses the grotesque
life of a soldier through the use of literary devices, which, in essence, prove the irony
of the poem’s pious title. Through the poem’s rhyme scheme, an ABAB pattern
that varies in consonance every 4 lines, the reader is able to walk, left, right, left,
with the speaker, “as he must continue to march” (McDowell) through the “grim
realities of warfare and its effects on the human spirit” (Hibberd). This rhyme serves
another purpose, which is to unify both parts of the poem. As aforementioned, “in
the first twenty-four lines of the poem, in which the gas attack and its results are
depicted, Owen adopts a distinctly non aureate vocabulary” (Najarian). He then
fashions a turn, using the phrase “My friend” (25), which originally was meant
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to address Jessie Pope, “a writer of children’s books who, during the war, took up
the cudgel and beat out three volumes of jingoistic verse” (Najarian), although it
perhaps could be “broadened to include anyone who mouth[s] clichés and slogans
based on ignorance or deliberate falsifications” (Najarian). Without the unifying
rhyme scheme, the contrast between the speaker’s gruesome imagery and trenchant
reprimands would disjoint the work in half, but it instead, in both its reference to
Pope and to Horace, “upbraids… a tradition of lies about war” (Najarian) that has
been manufactured through history with “high zest” (25).
Like a final nail in the poem’s metaphorical coffin, Owen presents the work to be
easily believable when considering the fact that it is from his personal experience,
not to mention his untimely end. A soldier who himself fought in the trenches,
he puts the poem in a first-person perspective, using statements like “I saw him
drowning” (14) and “he plunges at me” (16). He also establishes to the reader
that he is alongside the soldiers, strengthening that perspective, using phrases that
connect himself with the troop like “we cursed” (2) and “we flung him in” (18),
allowing the reader march with himself and the rest of the brigade. Furthermore,
he invites the reader to limp on, “blood-shod” (6), in his boots, through phrases
like “you too could pace behind the wagon” (17-18). Most importantly, what
makes him most credible in the truth that he tells about war is the fact that “he
was killed in action at the Sambre Canal in Northeast France… one week before
the Armistice” (Hibberd) was signed, showing to the reader through his words, his
perspective, and his history, that war “is gory and gruesome rather than glorious
and glamorous” (Davidson). His death shows the complete opposite moral of both
Beowulf ’s and Achilles’s, in that these fictitious, astounding heroes fought and died
with honor in their hearts, while Owen, an actual human being, died in a battle he
believed to be dishonorable to human beings and full of pity. In the preface of his
book, Owen himself wrote that “[his] subject is War, and the pity of war… [that
the] elegies [he writes] are to this generation in no sense consolatory… [that] all a
poet can do today is warn” (Hibberd).
With his honesty and impressive literary gift, Owen changed a pivotally
misleading aspect of poetry, the aspect that war poems were gallant and
inspirational. Influencing generations of poets after him, poetry now not a limb
of the “propaganda that urges us on” (Bush), but a true depiction of human life
and thought. He may not have considered himself by any means a hero, but in the
eyes literature and general free thinkers everywhere, his heroism is unmistakably
undeniable. Beat that, Beowulf.
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Artist, Art, and
Audience:
The Strained
Relationships
of Kafka’s “A
Hunger Artist”
K ayleigh
O verm an

ENGL 2341: Food and Feasting in Literature, Art, and
Film. This is Kayleigh Overman’s Honors Project research
paper on Franz Kafka’s short story, “A Hunger Artist,”
written in context of the course on food and feasting. After
she presents her three-pronged thesis about the nature
of art, the relation between the artist and his art, and the
relation between the artist and his audience, she proceeds
to a very close reading of the text. In so doing, she makes
a convincing case about how the narrative presents the
Hunger Artist’s, and by implication all artists’ fundamental
alienation, according to Kafka. The range of Kayleigh’s
research and erudition, which includes sources in literary
criticism, history, sociology, theology and philosophy is most
impressive. She is especially adept at presenting her sources
as if they were in conversation with one another, as opposed
to merely reporting what they say. — Ron Heckelman

Franz Kafka’s short story “A Hunger Artist,” like most of Kafka’s work, has raised
more questions than it answers. In this tale, the protagonist is a hunger artist, a man
that voluntarily starves himself to the point of emaciation, almost like a sideshow
exhibit. In the early days of his career as a hunger artist, the crowds adore him and
flock daily to see him; however, as time passes, the crowds begin to lose interest.
When he finds that his audience has deserted him, the hunger artist is forced to
join a circus in order to earn a living. While there, he is allowed to surpass the
previous forty day fasting limit, but the crowds, the caretakers, and eventually even
the hunger artist cease to notice the number of days he has fasted. Ignored by the
crowds, the hunger artist eventually dies. What could this strange little story mean
to the reader? If one looks at this work as a story about the nature of art and the
artist, it is possible to pin point three main issues that Kafka raises by his story,
namely: What is the nature of the artist? What is the nature of the relationship
between the artist and his art? And what is the nature of the audience’s relationship
to the artist? Even though it seems that Kafka gives his reader no definitively clear
answers to these questions, examining these issues through “A Hunger Artist” does
give a good bit of insight into Kafka’s view of the complex relationships of the artist,
art, and the audience.
Before looking at the “art” of fasting, we should look at fasting in its historical
and religious context. Fasting is generally associated with religious devotions. One
can find examples of fasting in many religions, but the hunger artist does not seem
to be fasting to please any deity. In his book, The Care of the Self, Michel Foucault
traces the historical basis for fasting, citing especially the ascetic habits of the
Epicureans and Stoics. The Epicureans, Foucault writes, routinely participated in
“exercises of abstinence,” such as fasting (58). While many associate the Epicureans
with unbridled adventures in pleasure-seeking, the fact is that Epicurus himself
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strictly controlled his meals. Even though his diet was already “abstemious,” he
would purposefully decrease his already small portion sizes (59). This was done so
that he could experience a greater form of pleasure: the pleasure of that which is
simple, lacking in excess and ostentation. These reduced meals were actually probes
that determined at which point abstention “could start to make one suffer” (59).
So, in a strange twist of irony, greater pleasure is found in abstaining from food
rather than indulging or over-indulging.
Other groups and religions had much different motivations for fasting. For
example, Kafka, being Jewish, must have been at least partly familiar with the
famous fasts that occur in the Old Testament, especially Esther’s and Daniel’s.
Both Esther and Daniel were exiled Jews living in an unfriendly land, and they
both became intercessors for their people. Esther, before approaching the king
to thwart a plan that is sure to annihilate her people, first fasts for three days in
order to beg for God’s favor and protection (KJV. Esther 4:16-17). Daniel, while
an official in the Babylonian empire, is grieved that Israel no longer inhabits their
native land. So, he prays to God on behalf of his people and fasts. However, his
fast was considerably longer than Esther’s fast. In chapter nine of the Book of
Daniel, Daniel records that he decided to seek God “by prayer and supplications,
with fasting” (KJV. Daniel 9:3). He was fasting to confess the sins of the nation of
Israel and to ask for mercy (KJV. Daniel 9:4,18-19). In these cases and many others
throughout the Old and New Testaments, people fasted to show their devotion to
God and to beg for His mercy or guidance.
Fasting did not end with the New Testament. On the contrary, real hunger artists
entertained crowds similar to the situation Kafka sets up in “A Hunger Artist.” In
her article “Kafka Live!,” Jan Mieszowski cites the influence of the Dada artists and
cabaret culture on Kafka’s writing, especially “A Hunger Artist” (980). She records
that actual hunger artists existed before Kafka’s story (and even after); however,
the real hunger artists were not frightening apparitions like Kafka’s artist (996).
Sideshows often boasted “skeletal men” which fit the physical description of the
hunger artist better, but the term “hunger artist” as it was used outside of Kafka’s
story often referred to “portly” men (997). Mieszkowski, citing the work of Walter
Bauer-Wabnegg, observes that Kafka’s hunger artist is a mixture of the classic
hunger artist and the ghastly skeletal men (997).
This leads the reader to wonder, “If the Epicureans fasted for the highest form of
pleasure, the ancient Jews and Christians fasted to entreat God, and the modern
hunger artists fasted for money, then why does the protagonist in this story fast?”
This question is perhaps best answered by one of the first issues raised in this
story, “How does Kafka see the nature of the artist?” Certainly, few people have
experienced artists that seemed similar to Kafka’s living skeleton; however, perhaps
through using such an extreme example, Kafka is attempting to reveal certain
aspects of the nature of the artist.
Perhaps the first lesson Kafka is attempting to teach his readers about the nature
of the artist is the burden of communication. The hunger artist is the only one
who can ever be truly “satisfied” with his fast as he is the only one who can ever be
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one hundred percent sure that he never ate. So, by the nature of his art, the hunger
artist is essentially cut off from his audience. One of the story’s saddest situations is
that the crowds the hunger artist is literally giving his life to do not fully understand
or appreciate his fast (Kafka 139). This existential breakdown of communication
is a source of deep grief to the hunger artist. As Allen Thiher observes in his work
Franz Kafka: A Study of the Short Fiction, “all of Kafka’s work is about art and
communication” (80). Perhaps it might be more apt to say that this story is truly
about art and the inability to communicate. Essentially, the only one who knew the
true success of the fast was the faster himself. As such, he is the sole “satisfied spectator
of his own fast” (Kafka 139, emphasis mine). However, artists, especially performance
artists, do not generally create or perform solely for themselves, they want to share
their work with an audience. In this case, the hunger artist is the only one who
can receive any type of satisfaction for his fast, but if his own satisfaction were the
concern, could not he just sit in a room by himself and starve, does not he choose to
be on display so as to perform for the public? Kafka shows the artist as a solitary being
and only he can really understand his art. Simultaneously, he craves the understanding
of his audience, making his situation ultimately lonesome and alienating.
Kafka continues his analysis of the nature of the artist with an even crueler
observation: the hunger artist, as the only “satisfied” spectator, is not satisfied! As
the narrator comments, “it was not just the fasting that emaciated his body…
perhaps he was so reduced through dissatisfaction with himself ” (139). The hunger
artist is therefore doubly alone: he does not have the understanding of his audience,
and he is deeply dissatisfied with his own work. The hunger artist is dissatisfied with
his work because he feels compelled to fast because he could never “find any food
[he] liked” (Kafka 145). Of course, it is not required that an artist be satisfied with
his or her own work; however, when a person dedicates his/her life to an endeavor
whether it is art or some other discipline, it seems as though it would feel ultimately
hollow if no one, not even the artist, found any true meaning in the work. It is
not merely that the hunger artist does not feel pleasure in his work, it is that he
is essentially deeply dissatisfied with himself and his own motivations for his art
which he feels calls into question the integrity of his art. This is evidenced by his
deathbed confession. He tells the overseer that he wants to be admired for his art,
but simultaneously denies any admiration because he feels he must fast. He knows
the reasons for his amazing fasting ability, and he feels that his inability to find food
he liked condemned him to a life of fasting. Basically, this condemned him to his
art, and as a result, he feels he and his art are unworthy. Here, Kafka seems to be
pointing out another sad truth of the artist’s experience as he knows it: the artist
is never understood by his public, but all too well understood by himself. It seems
that the hunger artist’s knowledge of his own motivations deprived him of a sense
of worth in his art even as the audience’s inability to understand the hunger artist’s
art deprived them of true appreciation.
As one can see from this work, the line between artist and art is nearly
inseparable, one is ultimately the other. This is essential if one wants to understand
the second issue raised by this story: the relationship of the artist to his art. As
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observed earlier, the hunger artist feels he is not deserving of praise because he feels
he must fast. Margot Norris, in her article “Sadism and Masochism in Two Kafka
Stories,” observes that “the hunger artist [is] robbed of a transcendence that was
always fraudulent” (Norris 432). People seek transcendence in many ways, art and
suffering being among the choices. For the hunger artist, his art is not a form of
transcendence. He feels that fasting is “the easiest thing in the world,” something as
natural as breathing (Kafka 139). Essentially, he feels he has no choice but fasting
because he “could never find food [he] liked” (Kafka 145). The transcendence
that could have been provided by art is closed to him. While his public does not
understand his reason for his fast, he does, and it is this knowledge that gives him
a feeling of fraudulence. Artists are often considered “great” because of what they
achieve through skill, technique, and sometimes, sacrifice. Consider Renoir, who,
although his hands were grotesquely deformed from severe arthritis, continued to
paint exquisite works of art despite the difficulty. However, the hunger artist is in
a very different situation. If fasting for him is not a work of skill or even effort, he
wonders why he should be hailed as an artist. Essentially, he is an artist for whom
art is as natural as his next breath, “the easiest thing in the world.” However, Kafka
is possibly posing the question, should the artist feel this sense of shame? The
hunger artist is perhaps heroic in a sense. The narrator reports that the hunger
artist never found food he “liked,” not that he never found food he could eat. The
implication is that the hunger artist had the ability to eat just like anyone else,
but he would do so without pleasure. Rather than live a life of choking down one
unappetizing meal after another, the hunger artist uses his inability to find pleasure
in food as a form of expression, as his art, even if few are able to understand it. If
the artist and his art are so inseparable in Kafka’s view, then the artist’s inability to
find pleasure in food is as much a part of his art as if the hunger artist were suffering
from abstaining from food.
But what does this mean for the hunger artist and the artist in general? Perhaps
through having his artist inseparable from his art, Kafka is commenting on the
nature of the artist’s identity in relation to his work. The hunger artist himself is
his art, and as the story continues, he becomes more and more consumed with the
creation that is ultimately destroying him. For Kafka, the relationship of artist to
art is a mean symbiotic one—the artist gives his life to create what destroys him.
Cesaretti hints at this in his article “Consuming Texts” when he writes that art
should be “an act of subtraction and elimination” (302). In this case, it is the artist
that is eliminated. The disappearing artist is perhaps Kafka’s reaction to the idea
expressed by Joyce, that the artist is gradually refined out of existence (Joyce). When
the art and the artist are one, one cannot exist without the other. The hunger artist’s
final fast necessarily ends with his life.
After looking at the nature of the artist as well as the complex relationship
between the artist and his art, one might look at the artist’s relationship to the
audience. All throughout the story, the crowds are an essential part of the hunger
artist’s work. While he is the only one who can be truly “satisfied” that his fast
was genuine, he still longs for the crowds. His own dissatisfaction with his own
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performance is coupled with his child-like delight in his audience. Perhaps it could
be said that the only two real players in this story are the lone hunger artist and the
crowd which bonds together into one seamless mass of undiscerning spectators.
From the story’s outset, there is a certain amount of interesting ambiguity about
the nature of the relationship of the artist to his public and vice versa. The reader is
told that the hunger artist would have loved to fast beyond the forty day limit that
the impresario has placed on his performances. The reason for this restriction is not
for consideration of the hunger artist’s health, but for the sake of the public. The
impresario realizes that “the public lost interest after [forty days] and a substantial
drop in attendance was noted” (Kafka 139). The artist is then at the mercy of the
public. He feels that in order to truly express his art, he must fast beyond the forty
day limit, but the crowd’s reaction to longer fasts forbids it. Thus the relationship
is cruelly symbiotic: the public relies on the artist to provide them with a spectacle
worthy of their money and admiration, and the artist depends on the public to
provide this money and admiration which is the compensation for his performance.
When these desires are in conflict, one party must prevail, and sadly for the hunger
artist, it is the crowd.
The relationship between artist and audience becomes even crueler as the hunger
artist’s popularity wanes. Despite the impresario’s best efforts, the crowd slowly
loses interest in the hunger artist, and in fasting in general. So, the hunger artist
leaves the impresario and begins a new unfettered fasting career at a circus. Here,
the crowds of hungry-eyed spectators flock to see the animals and the circus acts,
not the hunger artist. However, each lonesome day, the hunger artist looks forward
to the time when the crowds will surge by his cage, even if they only consider it an
impediment in their path to see the menagerie. In fact, he saw the visiting hours
as “the culmination of his life’s work” (Kafka 143). His art, as noted above, is such
that only he can truly appreciate the fullness of his fast, but he still longs for the
approval of his audience. While he can find no pleasure in food, he “delighted in”
and “cherished” the crowds. Soon, he learns that the crowd is made of two meanspirited groups, the ones who want to stop and look at him and the ones who want
to rush onward to enjoy the animals. However, the hunger artist realizes that even
the ones that wish to look at him do so just to spite the ones that wish them to
hurry forward, not because they care about the hunger artist or his art. Interestingly,
the narrator uses the term “distasteful,” a word related to the appreciation of food,
to describe these petulant spectators (Kafka 143).
Only occasionally does anyone approach the artist’s cage that remembers fasting
in its hey-day. These, the narrator says, are the hunger artist’s “stroke of luck”
(143). But even this “stroke of luck” leaves the artist feeling desolate. The men
that remember the hunger artist’s former glory try to explain this art-form to their
children; however, the children are part of the new generation of spectators, the
ones who continue to ignore and malign the hunger artist. Like in the early days of
his fasting career, these children are part of the “incomprehensible” crowd, a crowd
that does not truly understand hunger (141, 143). However, it is in these same
children that the hunger artist finds a meager amount of hope. According to the
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narrator, the children’s “inquisitive eyes spoke of new and better and more merciful
times to come” (144). But as he lays in his straw-strewn cage, the hunger artist finds
himself grasping at straws: these more merciful times might be long in coming,
and in the meantime, he must endure the rude, noisy crowds in the vain hope that
“there always might be the one who was there just to see him” (Kafka 144). This
hope is ultimately disappointed, as even his indolent caretakers forget to mark the
number of days he has fasted (144). Soon, he is entirely forgotten. Only when the
overseer takes an interest in his cage does anyone realize that the hunger artist has
actually been dying slowly before their unobservant eyes.
If the hunger artist could not find satisfaction in food or himself, he still clung
to the admiration that the crowds gave him, even though he confessed to being
unworthy of this regard (Kafka 145). Even as he lays completely abandoned in
his cage, he holds out hope that someone rushing towards the animals will stop
and consider him and his art. However, in the tyrannical relationship between
audience and artist, the artist is the one who suffers. When the artist fails to please,
the audience finds new entertainment. When the audience no longer nourishes
the artist, the artist is a failure. The relationship between artist and audience is
codependent. The audience seeks out the entertainment provided by the artist with
enthusiasm, and the hunger artist seems to thrive off their praise and attention even
as he feels unworthy of it; however, when the artist fails to deliver a spectacle that
brings pleasure to the audience, they leave the artist. In some ways, it seems that
the artist and audience are constantly wrestling for dominance, but in Kafka’s story,
it appears that it is the audience’s wishes that ultimately win: the hunger artist is
eventually replaced by the beloved panther.
Not only does the hunger artist seek the crowd’s admiration, but he also wants
their understanding. As noted earlier, the hunger artist, as a performance artist,
performs for an audience. Of course, no artist is understood all of the time;
however, the hunger artist, or any artist for that matter, would not like to think
that his or her art is constantly misunderstood, that not even one member of the
audience ever comprehended what the artist tried to convey. Even when he was
very successful, the hunger artist tired to inform his audience about the ease of his
fasts; however, no one really believes that his fast is easy, or if it is, then they think
he must be aware of some trick that makes it bearable (139). Earlier in the story,
the hunger artist is surrounded by guards at night to insure that he does not try to
eat. So that there is absolutely no suspicion, the hunger artist sings to show that
he is not putting any food in his mouth (138). However, once again, his public is
uncomprehending. They believe that he has discovered some clever way to eat and
sing simultaneously. Sadly, it is the nature of his art that invites these suspicions,
so “inseparable from fasting” (138). Time and again, the hunger artist attempts
to communicate with the audience, but each time, the audience is incapable
of understanding the artist of his art. Kafka’s hunger artist is in a singularly sad
situation: his art is never understood by his audience, but at the same time, if
the audience knew that the hunger artist finds fasting “the easiest thing in the
world,” then that might jeopardize his position as an “artist.” Kafka presents the
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relationship between artist and the audience as being something that is ultimately
incomprehensible. Even if there was complete understanding, it seems that Kafka is
suggesting that this would lead to a breakdown in the artist/audience relationship
might disintegrate.
One of the most interesting aspects of Kafka’s story is the intertwined nature
of the artist, the art work, and the audience. At the center is the artist and his
perception of his art as well as his attempt to please his audience. The art work
is a product of the artist and is offered to the public. The audience then accepts
or rejects, appreciates or underestimates what the artist has given. This is all
particularly interesting as Kafka chooses fasting as the medium of expression in
his own work of art. It seems that all of the hunger artist’s problems stem from his
inability to enjoy food. Lack of pleasure in food leads him to turn to a career in
fasting, but his nonexistent desire for food causes him to see his art as “fraudulent,”
and not worthy of admiration. The failure to derive pleasure form food also blocks
the possibility of other forms of fulfillment in his life. As Sallie Tisdale observes
in her memoir, The Best Thing I Ever Tasted, food is the one thing that unites all
people (303). No matter a person’s physical characteristics, race, religion, or sex,
people eat. Eating fosters life, and eating brings physical and sometimes emotional
fulfillment. However, in Kafka’s sad tale, the hunger artist is without any sense of
fulfillment. His overwhelming dissatisfaction with himself and his own motives, the
rejection of the crowds, the realization that his attempt to communicate with his
audience was futile, and his inability to find pleasure even in food, one of the most
essential human delights, lead to his humiliating, lonesome death. Perhaps Kafka
is suggesting that this is the fate of all artists, that like the hunger artist’s distaste
for something so essential as food, the artist is in some intrinsic way different from
the mob that makes up the audience, and this is one of the reasons for the lack of
understanding between public and artist.
After examining the nature of the artist’s life and his relationship to his art and
his public, one still might ask, what is the purpose of all this? Specifically, what
is the importance of the artist’s death at the end of the story? Was his death some
grand protest against the universe a la Dostoyevsky’s Hippolite? Is it, as one critic
supposes, a sacrifice on behalf of his unfulfilled audience? To tackle these issues,
it might be helpful to call in a “second opinion,” so to speak. Using Nietzsche’s
views of asceticism, one might examine one of the most central questions, “Was the
hunger artist’s death a sacrifice?”
If this is so, then Kafka’s tale takes on powerful religious overtones. If he is to be
understood as a sacrifice, then the reader is confronted with a starving “Messiah,”
one who offers up his flesh not as bread for Communion, but as a spectacle for
consumption. Enrico Cesaretti makes an interesting case for this theory in his article
“Consuming Texts.” He calls the hunger artist’s death “sacrificial,” and hails him as
a sort of the John the Baptist-esque precursor to the more perfect panther that later
inhabits the hunger artist’s cage (302). Cesaretti claims that the hunger artist, in
starving himself, is actually “merg[ing] the notions of the aesthetic and the ethical”
into one great sacrifice (302). According to Cesaretti, art is at its best when it is
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“an act of subtraction and elimination of ‘excess,’ be it spatial or temporal” (302).
True, the hunger artist ultimately failed to please his audience, and after his death, a
beautiful panther took his place in the cage. The audience’s reaction to the panther is
significant. The sight of the panther was “refreshing,” and the crowd beholds it with
a sort of masochistic joy (Kafka 145). According to the narrator, the spectators found
“that it was not easy” for them to “bear” looking at the powerful animal, but bear it
they did (145). Like flies on a corpse, they swarm the cage, their only desire now is
to look eternally upon the beast (145). Where the hunger artist failed, the panther
succeeded, he brought that necessary commodity: pleasure, to the public. However,
was this the hunger artist’s intent? Was he a kind of fated Prometheus or wayward
Christ, seeing a need in humanity and giving his all to meet it?
Almost all action and narrative movement could be attributed to the pursuit and
procurement of pleasure. The hunger artist derives no sense of pleasure, and soon,
neither does the audience. If he is truly making a sacrifice, as Cesaretti suggests, then
one might consider him a sort of layman priest, offering a sublime sacrifice on behalf
of his people. For an interesting parallel, one might look at what Nietzsche wrote
about the nature of the ascetic priest in his work The Genealogy of Morals. Taking
his usual dour view of religion, Nietzsche asserts that asceticism arose as civilization
developed, and the ruling class needed a mechanism of control (Nietzsche 251). This
newfound asceticism was supposed to relieve man of his mental torment and bring
an end to “suicidal nihilism” (276, 298). However, on the final page of his book,
Nietzsche reveals that, in his opinion, this asceticism did more harm than good and
brought about a deep desire “a will to nothingness, a revulsion from life, a rebellion
against the principal conditions of living” (299, emphasis mine). Certainly, this seems
to be the case with the hunger artist, but in a far darker sense than Cesaetti suggests.
If the hunger artist is a priest, he is not a kind of Good Shepherd giving his life for
his sheep. On the contrary, he fits more into Nietzsche’s nihilistic portrait of the
ascetic priest. For indeed, if he transfixes the public with his outlandish displays of
“self-inflicted cruelty,” is not the ultimate goal his annihilation, his ultimate reduction
(Nietzsche 251)? Of course, in the early days of his career, his starving brings the
people great delight, and as he fades away, they feed off the spectacle this skeletonartist provides. But even then, his goal is oblivion.
Early in the narrative, the hunger artist’s desire, even at the peak of his fame, is
to continue fasting for longer than forty days. The reason for the forty day limit is
that people begin to loose interest after forty days, they stop experiencing pleasure
after forty days. Nevertheless, the hunger artist wishes to fast more, despite the
consequences of the public’s dissatisfaction. He is willing even to lose his control
over the public in order to achieve his goal. Perhaps as Nietzsche observes, this
“priest,” constantly offering his body to the ungrateful body politic is merely
hastening to the void. Divorced from the attention of the public, the hunger artist
continues to fast, and in essence, becomes the opposite of an offering: he becomes
an impediment.
Placed in a cage en route to the circus menagerie, he is “no more than an obstacle
in the path to the animals” (Kafka 144). The people do not wish to see him, in
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fact, their great desire is for the animals. However, the hunger artist, were he truly
the self-sacrificing priest Cesaretti imagines him, would have sought to remove
himself from impeding them. But, as the narrator points out, the hunger artist
was loathe to complain about his position because he did not want to be removed
entirely from the public eye (144). Would not a true sacrifice have given up even
his semi-elevated position in order to please those he gives his life to please? Not
if this sacrifice is a Nietzschean ascetic priest. Like the living embodiment of the
“ascetic ideal” found in The Genealogy, the hunger artist gains control over the
crowd through self-inflicted cruelty; however, his art, meant to entertain, in the
end becomes nothing more than a gruesome downward spiral to what Nietzsche
calls “suicidal nihilism” (298). The hunger artist acts as the impediment, not the
harbinger of, “future artistic achievement” as Cesaretti sees the panther (305). In
life, his cage blocks the way to the animal exhibit, in death, his wane body also
serves as an impediment, one that has to be forcefully and quickly removed if the
show is to continue. “Now clear this out” the overseer demands, and the hunger
artist, like Gregor Samsa, is disposed of like so much trash. If his death provokes the
overseer to obtain the more crowd-pleasing panther, it is a bitter exchange on the
hunger artist’s part, not the gracious, “I mush diminish so that He may increase”
humility of John the Baptist, the Messiah’s precursor.
In “A Hunger Artist,” Kafka gives the reader a haunting and multi-faceted
portrait of a truly deprived man. The artist of this story seems to be crippled by his
divorce from pleasure, first manifested in his distaste for food which then in turn
infects every aspect of his life. Ultimately, the thing that starved the starving artist
was his own sense of starvation: his aversion to food, his disconnect to the public
and his fellow man, and his deep-rooted feeling of “fraudulent” transcendence that
makes his art no more than a long parlor trick. All these lead to the story’s final
tragic scene. Indeed, “A Hunger Artist” is tragic in its most essential sense as it is
ultimately a tale of complete alienation: from mankind, from the ideal of art, and
finally, from oneself.
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How to Adapt
to a New
Culture
G anna A idari D eVill arin

ENGL 0354: ESOL Intermediate Writing. This is a writing
course for students for whom English is not their first
language. The goal of this course is to learn to write a wellorganized, coherent paragraph in a variety of genres, such as
descriptive, opinion, process, and narrative. Good paragraph
writing is the precursor to good essay writing, and that’s why
it’s important for students to get a solid foundation in it
before attempting more complex writing tasks.
Ganna’s paragraph is a process paragraph that explains
how to adapt to a new culture. Her topic sentence explains
that there are some steps that must be followed. She
outlines four main steps: improve language skills, learn
about the country’s history, make friends, and participate
in community life. She explains why each of these steps is
important, and tells how to go about them. The paragraph
ends with a restatement of the idea of “process” by telling
the reader that these steps are simple and will help the reader
adapt quickly to the new culture. — Renee La Rue

If you want to adapt to a new culture, you have to follow these steps. First, try to
improve your language skills. The native language is a very important part because
you have to communicate with people around you. It is very easy to find language
classes in the local college. The advertising for it you can find on the Internet or
in magazines. Try to get good knowledge about the history of the country. The
history will help you to understand some of the traditions of this country. There are
many historical and cultural books in the book store, and these books will give you
enough information about the country. Next, try to make some friends. Build good
relations with the people around you. It could be people from college or from your
work. It is important to be a good neighbor, too. Your neighborhood is a perfect
place to get to know and understand people around you. Finally, participate in the
community life. You can find a list of community activities in local newspapers
or free magazines. These activities will not only help people around you, but will
also help you get better knowledge about the place where you live. Volunteering
will help you to improve your oral skills, too. It is one of the best ways to find new
friends and build strong relationships. These steps are simple and don’t require any
special skills, but they will help you to adapt to a new life and culture very fast.
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Opinion Paragraph

The Best City
to Live In
S onia D ollero

ENGL 0354: ESOL Intermediate Writing. This is a writing
course for students for whom English is not their first
language. The goal of this course is to learn to write a wellorganized, coherent paragraph in a variety of genres, such as
descriptive, opinion, process, and narrative. Good paragraph
writing is the precursor to good essay writing, and that’s why
it’s important for students to get a solid foundation in it
before attempting more complex writing tasks.
Sonia’s paragraph is an opinion paragraph on the best
city to live in. In it, she has a clear, focused topic sentence
that explains why Lerma is a good city to live in. She
gives three main reasons: the environment, safety, and the
concentration of young families. Then she gives specific
examples to support her topic sentence. She ends with a
concluding sentence that restates the topic sentence.
— Renee La Rue

Lerma is a good city in which to raise your children because of its great
environment, safety, and the number of young families there. Lerma has a very
low rate of air pollution because it is located next to a national forest called La
Marquesa. People from Lerma prefer to ride a bicycle instead of driving a car, and
that lets the kids breathe nice clean air. Also, its governor has imposed several rules
about respecting the ecology. Contrary to other cities of Mexico, Lerma is a very
safe place to live in. The governor has done a lot of work to keep it safe with an
honest police department. It is far enough away from big cities, and the people that
were raised in Lerma tend to be good and friendly. It is also very well connected
with highways instead of streets with traffic lights at every corner because sometimes
in Mexico you can be robbed when you stop at the traffic lights. Another good
thing about Lerma is that 50 percent of its population is young families with young
children, and most of them are really conscious about the importance of keeping
their families together and healthy. Actually, the majority of the families are focused
on a healthy life. They do a lot of exercise, and most of the people are very friendly
with the rest of the neighbors. I’ve noticed that people from Lerma really care
about sharing time with their kids, playing with them and organizing recreational
activities such as field trips. For all these reasons, it is really a great place to raise
your children.
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I.O.U.S.A.
Yohanna
G omez

GOVT 2302: American Government II. Yohanna Gomez
writes about the concerns of the rising debt of the United
States government presented in the award-winning
documentary film, I.O.U.S.A. In another 30 years the
federal government will be unable to fund any of the
entitlement programs like Social Security and Medicare as
well as national defense and homeland security. Instead,
taxpayers will be paying interest on the debt, like a credit
card run amuck. Ms. Gomez takes on the assignment of
recommending solutions for fixing the problem, no easy task
in the years ahead. — Gary Brown

I thought global warming was bad, but the current economic situation takes the
prize. I.O.U.S.A. is a very frightening documentary on the economic history of
the United States, and its addiction to debt. The movie makes it easier to grasp
the confusing and messed up current economic situation for ordinary citizens like
myself. Nonetheless, the problem is still complex as you try to approach the eye of
the hurricane; therefore, I believe there are many points to tackle in order to solve
the crisis and very few things that actually can be done.
I see the United States government and its people as an overweight person who is
unwilling to both stop eating or to exercise in order to prevent the imminent heart
attack that awaits them in the next Twinkie. The movie points out how the United
States has become addicted to debt, and I think that is a problem affecting both the
individual American and the government. Moreover, the fact that the vast majority
of Americans are either oblivious to the numbers or do not understand how massive
the crisis is makes harder to deal with the causes of it.
By 2007, the public debt represented 64% of the GDP. This figure does not
include all the unpaid promises of the government on entitlement programs like
Social Security; the real number including the debt and liabilities of the government
easily approaches $58 trillion. The scary part is that we do not have that amount of
money; so unless some radical change is done, we will continue sinking into debt.
How do we save this obese person? The answer is diet and exercise. We need to
cut spending and create revenue. The hardest part is to figure out what expenditures
to cut out and how to create income.
A start would be Social Security, which represents almost one fourth of the
federal budget. The system of pay-as-you-go works almost like a Ponzi scheme,
and by the time all Baby Boomers retire, Social Security is going to be running in
huge negative numbers. We cannot attempt to run a program created about seven
decades ago in very different circumstances. The world has changed and Social
Security needs to be reformed. The fact of the matter is that raising the retirement
age or raising taxes is not going to do enough. Privatizing Social Security is a viable
solution; and the best example we can look at is Chile. In Chile, every person
contributes a minimum 10% of their wages to Social Security; these contributions
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are invested in private institutions, and the returns are untaxed. Also, the employer
does not have to match what the employee pays for Social Security; therefore
payroll taxes do not exist and wages are higher. In case a worker’s pension is not
enough by the time he or she reaches the retirement age, the government funds
the pension from general tax revenue. Chilean Social Security empowers workers
because it individualizes the process, and they benefit from compound interest.
The privatization of Social Security is a risk because you will be investing your
pension, so if the markets suffer so will you. In addition, Chilean Social Security is
still too fresh for us to be completely sure it will continue to work. In their case, the
reform helped their economy. The scenario in the United States is far too different
to the one in Chile. Nonetheless, the way I see it, with a privatized Social Security
you, and only you, will choose where your money is going and the returns are yours
only. In the current system, the money you are putting in is going to someone
else. How do you know that when you retire the active population will be able
to contribute to the system or if the government is going to be able to pay out of
it? The markets are unpredictable, but so are governments. Privatization is a hard
choice, but I would rather do something than do nothing at all.
Social Security reform is a start, but tax reform is also needed. For many years
now, the government has been spending more than what we have, and we the
people have been consuming more than what we have produced. That in itself
is a recipe for deficit. We can cut spending, but also we need to create revenue.
Increasing taxes is a necessary evil if we want to preserve the status quo. Paying
the public debt is a responsibility we must assume now. The more you make, the
more you should pay; it is simple and in the end, taxing the rich is never going to
discourage people from making money.
Additionally, regulation is needed in the banking industry. The Glass-Steagall Act
should be reinstated. Its repeal in the first place contributed greatly to the current
crisis. The Act, which was enacted during the Great Depression, kept investment
banking and commercial banking activities separated. The main reason for the
Act was that commercial banks were being too greedy and taking too much risk
with their depositors’ money. After it was repealed in 1999, the same attitudes
came back. A free market is fundamental to the American economy; nevertheless,
regulation is essential, not only as a way to protect the average citizen but also to
maintain stability and prevent speculation.
Furthermore, this crisis has opened the door of opportunity for wider reform in
many sectors of the government. It is vital to revaluate the priorities of the people to
a longer future. Education needs to play a greater role, not only academic education
but teaching people the importance of saving money, planning their future, getting
involved in the political process, and being cautious buyers.
The truth is that to solve the economic crisis there are no left- or right-wing
solutions; there must be a combination and a compromise between parties and the
people. We need to regulate the budget as if we were planning a diet, and to reform
the government as if we were planning a physical workout. The way I see it, the cost
and sacrifice of what we need to do is much less than the price of doing nothing.
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The South
Ossetian War
I rina
Weinbender

GOVT 2302: American Government II. Irina Weinbender’s
paper is an example of what may be found in a foreign
policy environment where an analyst attempts to gauge
the action of a competitor nation. The recent conflict
between Russia and Georgia over disputed territory was a
classic paradigm of an international event that required an
area specialist to assist the national leadership in grasping
the significance of hostilities. Such analytical reports set
the course for a hard or soft diplomatic response. The
importance of their accuracy must not be minimized
because of the price for being wrong.
Ms. Weinbender’s personal background makes her
regional perspective of the conflict in Georgia particularly
interesting. She originates from the former Soviet Union
and, therefore, is quite familiar with the history, culture,
and accepted wisdom of the Russian people. Now a citizen
of Germany, Irina is able to add further value because of her
experience residing in the United States as a student. Her
international proficiency from living in all three countries
adds flavor to the report; setting it a cut above typical area
analytical reports covering a similar crisis.
Though most Americans would probably disagree with her
perspective, the true value in such a report is that it provides
critical insight for the political reasons and chosen action
taken by the Russian leadership. This information helps
America’s own decision-makers to assess the situation from
the position of their adversary. — Wade Shol

The entire world was holding its breath on August 7th of 2008 when war broke
out between Russia and Georgia over South Ossetia. Russia’s attack marked the
beginning of a dangerous new era that could possibly result in a third world
war. The collapse of the Soviet Union left parts South Ossetia in control of an
unrecognized government that was backed by Russia, while other parts remained
in control of Georgia. It certainly looked like hostilities in these oil-rich areas led
to Russia’s invasion of Georgia. But Georgia’s initial attack, NATO’s expansion
in the former Soviet Union, the war in Kosovo, and the Missile Defense system
installation in Poland is what triggered Russia’s attack on Georgia. The war lasted
until October 8th, 2008, and remains a matter of debates and controversy among
the world powers.
The Western media covered the South Ossetia war as an aggression of the
Russian Federation towards Georgia. This was, according to these sources, for
the purpose of gaining control over the South Ossetia area in order to become an
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energy world power. However, it is critical to understand that Georgia unleashed
the initial attack, not Russia. Since 1989, Ossetians and Georgians have had four
major conflicts over the South Ossetian area, which is in Georgia but is linked and
supported by Russia. The most important conflict occurred on the night of the
Olympics Opening Ceremony in 2008, when the rest of the world was not looking.
At midnight, Georgian tanks rolled into Ossetia with the intent of forcing the
region to become part of Georgia. The importance of this attack is that Georgian
missiles rained down on the houses of Russian peacekeepers. One hundred and
fifty Russians were killed by the Georgians during the unprovoked, surprise attack,
which outraged Russia. Ossetian officials admitted they were suspicious the days
before the attack because they noticed the massing armored formations along the
border and additional medical supplies being stocked at the Tskhinvali hospital. But
they decided not to undertake any actions to protect their citizens because Georgia’s
President Mikhail Saakashvili assured the public on national radio that there would
be no future attacks on the Ossetians. Several cities and villages outside of the
capital, Tskhinvali, were destroyed and hundreds of Ossetians killed. The very next
day, the U.S. State Department stated that Georgia was simply exercising its control
over sovereign land, but at that point few politicians understood that South Ossetia
declared autonomy from the Tbilisi regime a long time ago. Moreover, reporters
and journalists began to arrive in Georgia and Russia, but were prevented from
entering South Ossetia until Russia’s President Dimitry Medvev gave orders to let
them pass.
On August 7th, Russia started to defend South Ossetia and its capital, Tskhinvali.
The first images that reached the world were the Russian military attacks on the
Georgian army, which assisted in the view that Russia began the war (Taylor).
On August 8th Russian naval forces blocked Georgia’s coast and landed ground
forces that attacked the Kodori Gorge and invaded western parts of Georgia. Even
though the U.S. government has given a large amount of military aid to Georgia
since 2002, mostly as a favor for their commitment to the Iraq war, the Georgians
were not able to fight the Russian forces that allied with the Abkhazian forces.
After five days of heavy fighting, Georgia was removed from South Ossetia and
Abhazia, and Russia then invaded Georgia. It was clear that that South Ossetia
would have not been able to win a military victory without Russian assistance.
The war continued in Georgia until a cease-fire was reached on August 12th and
signed by both countries on August 15th. Russia pulled out most of its troops, but
established “buffer zones” around South Ossetia and Abkhazia to prevent further
Georgian attacks. The independence of South Ossetia and Abkhazia was recognized
on August 26th, 2008. However, military attacks occurred until October 8th when
Russia completed full withdrawal of its troops (“2008 South”).
Russia’s invasion of Georgia is tragic because the end of the Cold War was
supposed to lead to a new time in which the major powers would no longer be
involved in the affairs of their neighbors. Above all, the collapse of the Soviet
Union assured former Soviet regions that Russia would not dictate how to run their
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country anymore (Brzezinski). However, it is important to understand that the
fallen Soviet Empire was humiliating and hard to take for Russians because they
gave up their position as a world power and, in Russia’s view, made the country
vulnerable to new independent democracies like Georgia and Ukraine, which
represented a political and economic threat. Even Prime Minister Vladimir Putin
declared that the dissolution of the Soviet Union was “the greatest geopolitical
disaster of the [20th] century” (Brzezinski). He did not mean that he wants to
re-establish the Soviet Union; rather, he meant that the collapse of the USSR has
created a situation in which Russia’s national security is threatened by Western
interests. For example, St. Petersburg was 1,200 miles away from a NATO country
during the Cold War; now it is only 60 miles away from Estonia, a new NATO
member (Friedman).
First and foremost, Russia had to accept the fact that the North Atlantic Treaty
Organization (NATO), which was originally created to “keep the Russians out, the
Americans in, and the Germans down,” would grant membership to former Soviet
republics (Power). To make it easier for Russia, then U.S. Presidents George H.W.
Bush and Bill Clinton promised that they would not let NATO expand into the
former Soviet Union’s sphere of influence. That promise was broken in 1998 when
Poland, Hungary, and the Czech Republic became members of NATO. Russia was
forced to let their neighbors go and turn them into possible enemies. The expansion
of NATO then continued with Central Europe and the three Baltic states in 2004
(Flurry). Again, Russia accepted the bad news and did not undertake anything in
order to keep the world peace. But their patience and tolerance came to a breaking
point when George W. Bush ignored his father’s promise and lobbied for Georgian
and Ukrainian entry into NATO at the beginning of 2008 (Power). It is clear that
Ukraine would represent a threat to Russia’s national security and destabilize the
Russian Federation itself. Georgia’s membership would put the security of Russian
oil on the western Caspian at risk and destroy Russia’s economy. Russia watched
the NATO swallowing act of their former neighbors over the years, wondering
why NATO even still existed. NATO’s original purpose was to have mutual
defense against a Soviet Union that does not exist anymore. It is not astonishing
that Russia feels threatened and in conflict with the West. The whole issue over
NATO expansion is so serious that Russia feels it will determine if it can survive
in the future. Meanwhile, the United States keeps inviting as many countries into
their alliance as possible. The invitation is made under the guise of world peace,
but without realizing that Russia feels more and more threatened and vulnerable.
The South Ossetia war has shown that Russia will not let Ukraine and Georgia
enter NATO (Flurry). Many European countries rejected the proposal because
they realize-maybe because of their own history-that Russia can be dangerous when
it feels threatened (Power). On top of that, Russia’s final verdict toward NATO’s
eastward expansion-publicly stated-was that the United States in particular intended
to encircle and break Russia (Friedman). The line has been drawn.
The second reason for Russia’s actions was the Kosovo-Serbia war in 1999. It
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was a rude awakening for Russia that then helped decide the South Ossetia war
(Flurry). Russia was against the U.S. and European decision to separate Kosovo
from Serbia because they were afraid that similar independence movements would
also occur in the Russian Federation and lead to war. “The Russians publicly and
privately asked that Kosovo not be given formal independence, but instead continue
its informal autonomy. In practical terms, this was seen as the same thing. Russia’s
requests were ignored,” said George Friedman, writer on Geopolitics at Stratfor.
com. This made Russian politicians and leaders realize that the United States and
Europe would not consider their wishes of any kind. After the Kosovo war, Russia
felt humiliated and began to see itself in conflict with the West. Moreover, it
made Russia reach a logical conclusion that, if Kosovo could become independent
under Western sponsorship, then South Ossetia and Abkhazia could be declared
independent from Georgia under their sponsorship. Otherwise, the U.S. and
Europe are only confirming their hypocrisy if they decide to act against Russia’s
sponsorship (Friedman). This was another important reason for Russia’s invasion
and it gave them a green light for their action in Georgia. In addition, Germany
was a big supporter of the Kosovo war and it gained control and influence of
Yugoslavia. This caused its breakup and fall. Europe and Russia were afraid of
Germany’s actions and tried to stop them until Germany threatened to leave the
European Union. Consequently, Europe had to cave in. They hoped that America
would keep the Germans under control but, instead, the U.S. helped and supported
German enforcement over Europe. Great Britain, France, and the Netherlands were
angered about this foreign-policy shift in 1991. Russia wanted to veto NATO’s
use of force against Serbia with America’s support but Volker Ruehe, Germany’s
defense minister at that time, convinced the U.S. otherwise: “We must avoid being
dependent on a Russian veto. Russia has no veto whenever NATO needs to act”
(Flurry). So Germany made the United States break its promises to Russia one more
time. What followed was heavy bombing of Serbia, Yugoslavia’s disappearance,
and Kosovo’s independence under German influence. In the end, Russia blamed
America for making Germany powerful once again (Flurry).
The third reason for Russia’s behavior was the Bush Administration’s decision to
begin negotiations with Poland in 2007 about deploying a missile defense system.
These negotiations became finalized on August 14th, 2008. The system integrates
the entire U.S. nuclear arsenal into one operational unit that is only 115 miles
from the Russian border. The missile defense system, similar to Krushchev’s plan
to deploy nuclear missiles in Cuba in the 1960’s, poses a direct threat to Russia’s
security and changes the nuclear balance of power (Whitney). Putin expressed
his concerns at a press conference in 2007: “Once the missile defense system is
put in place it will work automatically with the entire nuclear capability of the
United States. It will be an integral part of the US nuclear capability.... And, for
the first time in history–and I want to emphasize this–there will be elements of
the US nuclear capability on the European continent. It simply changes the whole
configuration of international security…. Of course, we have to respond to that”
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(Whitney). Moreover, America supplied its new allies in Eastern Europe with
weapons and it built two military bases, one each in Romania and Bulgaria. On the
other hand, Russia is expected to disarm and put all its heavy weapons in Eastern
Europe behind the Ural Mountains to meet treaty obligations. It is not surprising
that Russia feels threatened. Putin’s response to Bush’s “bunker busting” should have
been expected: “It would be better to look for other ways to fight terrorism than
create low-yield nuclear weapons that lower the threshold for using these weapons,
and thereby put humankind on the brink of nuclear catastrophe. But they don’t
listen to us. They are not looking for compromise. Their entire point of view can
be summed-up in one sentence: “Whoever is not with us is against us” (Whitney).
Since Russia is not with the United States, they reacted with war in South Ossetia.
But what exactly were their intentions?
Indeed, Putin’s goal was not to restore the USSR; his goal was to re-establish the
Russian sphere of influence in the former Soviet Union (Friedman). The Russians
are tired of watching their neighbors acting on behalf of America and their prideful
nature drove them to take back control of what originally belonged to Russia. To
do that, Putin had to accomplish two things. First, he had to restore the credibility
of the Russian army. By invading Georgia, he has shown that his army can take
on any country and, in fact, one that is trained and supplied by the current world
power. Second, Putin wanted to confront NATO and prove to the world that their
membership did not mean anything in the face of Russian power (Friedman).
Again, Georgia was the perfect target because of its close ties to the U.S.
Georgian President Saakashvili, who graduated from two American colleges,
built a democracy in Georgia and has been loyal to the United States. His nation
is extremely pro-American and pro-Bush. In 2005 Bush made a promise to all
Georgians: “As you build a free and democratic Georgia, the American people
will stand with you” (Flurry). Where were the Americans during Russia’s attack
on Georgia? “We killed as many of them [Russians] as we could but where are our
friends?” This was a comment by one Georgian soldier to the New York Times
(Flurry). Georgians felt betrayed and abandoned by the Americans. Putin’s plan
truly worked; he made his former friends realize that American guarantees have
no value. It was Russia’s lesson for the Baltic States, Poland, the Czech Republic,
Ukraine, and Georgia. It was clear that U.S. alliances and NATO’s membership
do not mean that they will fight on their side if attacked. But how did Putin know
that the U.S. and NATO would denounce their attack on Georgia? It is self-evident
that Europeans and other NATO members depend on Russia’s energy exports
and, therefore, they cannot risk their main source of energy. Additionally, Europe
lacks a large expeditionary military and could not fight efficiently (Friedman). The
United States is simply absorbed with its wars in Iraq and Afghanistan, and heavily
engaged with Iran and Pakistan. In brief, the U.S. is tied down and has no strategic
ground forces in reserve. It is unable to intervene in more conflicts. Accordingly,
the Russians used this opportunity to shift the balance of power in Eurasia towards
them. Another reason for U.S. inaction is that the Middle East is viewed as being
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far more important than the Caucasus. Washington needs Russia’s participation
in sanctions against Iran. The U.S. does not want Moscow to sell weapons to Iran
or other Middle East countries. This could become a possible threat to U.S. forces
in the war in Iraq. Therefore, America cannot protect Georgia from Russia. They
are dependent on their good relations with the Russian Federation (Friedman).
Nevertheless, they responded with air and sea delivery of humanitarian supplies.
President Bush had to make a statement, believable or not, “to express solidarity
with the Georgian people.” He then punished Russia by isolating it from national
organizations (Walt). As a result, the United States became directly entangled in
the conflict and it was made clear that Russia was to blame for the hostilities in
South Ossetia. Critics argue that American politicians should not have made that
accusation because Georgia unleashed the war and because the U.S. does not need
further tensions with Russia (Power).
In my opinion, Russia’s attack on Georgia was inexcusable-but predictable.
Georgia’s aggression towards South Ossetia, NATO’s eastward expansion, the
Kosovo issue, and the missile defense system in Poland led to Russia’s invasion.
Coming from that part of the world, I share a similar mentality toward national
security issues. I understand that the Russian leadership and people are extremely
proud and patriotic individuals. Russia has been living with its wounded pride
since the fall of the Soviet Empire and cannot accept post-Soviet realities. From
their point of view, the former Soviet regions are still a part of their country, their
people, and their wealth. They share the same language, traditions, and morals.
Many Russians do not understand how America can go into countries like Georgia
and influence everything-from their government to their beliefs. The Russian people
feel humiliated and threatened. Americans, who have not experienced a decline
in power, have difficulties relating to Russia’s humiliation. They must avoid the
habit of projecting their own ideas and morals of what they think is right, even if
they only want to help. Thucydides concluded a long time ago that people go to
war out of “honor, fear and interest” (Power). Putin went to war to restore Russia’s
self-respect and honor by using military strength and violence. Equally important
to his decision is that Georgia killed 150 Russian people in South Ossetia. Russia
had to stand and fight for their people as well as protect South Ossetians. That is
simply the Russian way of thinking, which will never change. To them, all people
of the former Soviet Union are still Russians and most of them, no matter if they
live in Kazakhstan, Belarus, Estonia, or Georgia, still identify themselves as Russians
because of their shared past. The Western powers avoided humiliating Germany
after World War I and World War II by investing in its economy and absorbing
Germany into NATO. What did they do for Russia after the USSR collapsed?
Russia had to get up on its own feet and was struggling until Putin came into office
eight years ago. He managed to raise 20 million people from poverty and increased
average income by 12% per year (Whitney). After 15 years, Moscow became a
center of global trade. Perhaps that is why the West tries to encircle Russia, just in
case they become too powerful. In the future, the U.S. and its allies should avoid
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humiliating Russia by acknowledging that Georgia is not blameless in the South
Ossetia conflict and that they are responsible for Russia’s encirclement which makes
it feel threatened. History has clearly shown that Russia is a serious danger to the
world if countries back it into a corner.
In conclusion, the South Ossetia war marked Russia’s return to great power
status. This was not something that just happened-rebuilding began immediately
after the collapse of the great Soviet Empire. Russia’s humiliation from the collapse,
offerings of NATO membership to former Soviet republics, lack of concern for
Russian sensibilities during the Kosovo war, and the threat to Russia’s nuclear
deterrent from ballistic missile defense systems in Poland were seen as a direct
threaten to Russia’s national security and economic recovery efforts. The political
leadership believed it had to demonstrate military prowess to its neighbors and
the world. This could only be done by reasserting its previous role as a regional
power to a border state that it believed was acting out of line. At the same time,
the Russian leadership feels it has embarrassed the U.S. by showing the world that,
“America’s promises are just empty talk” (Flurry). This has intensified America’s
tension with Russia, and Russia now feels much stronger. At the same time, we
are now witnessing America’s economy in decline, while the world grows more
dangerous. Even though compromise was reached in October 2008, nobody knows
what to expect in the future and many fear that the war in South Ossetian may
mark the beginning phase of World War III.
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Immigration
Policy in the
U.S.
Written by
Professor
Walter Vale,
Connecticut
College
A llison R ussell

GOVT 2302: American Government II. Allison Russell
writes an opinion/editorial column for The New York Times
commenting on the shortcomings of U.S. immigration
policy.
Allison assumes the role of Professor Walter Vale in the
riveting movie The Visitor. Vale is both professionally and
personally burned out in the movie until he has an unlikely
encounter with a pair of illegal immigrants that take up
residence in Vale’s New York apartment.
Allison reflects on the personal experience that transcends
the underlying moral theme of The Visitor and gives one
example that shows why our country’s oft-times unfair
immigration policy has become a salient political issue
today. — Gary Brown

As a professor of economics, I have led
a responsible and reserved life. My life
has been based around the study of
international economy and how our
country has thrived. I have never given
much thought to the U.S. immigration
policies until recently. As a widowed
father of one, I had lost hope in my
own dreams and aspirations. I have
become distant to the education and
livelihood of young Americans. My
mother was a piano instructor who had
a great love for music. My wife also had
the same love of music before she died.
Since she passed away, I have found very
few things enjoyable and worth my full
devotion. The meanings of my life have
recently changed. I have realized there is
great hope in our country, a hope that
others can only dream of. I have dreamt
of a day that I could find my place in
music and pursue it, as my wife and
mother did. But mostly, I dream of a
culture that’s music scene is enriched by
the adaptations from musical styles of
varying countries. This is not possible
unless America opens its doors to the
citizens flooding in from a cornucopia
V o l u m e V, F a l l 20 09

of nations across the world.
Much to my dissatisfaction, music
did not come naturally to me. I have
been unable to learn the art of the
piano as my wife and mother did so
beautifully. Recently, I became friends
with a young man from Syria named
Tarek.
When we first met, I had no idea of
the effect his friendship would have
on my life. He has changed how I feel
about my country and taught me a new
appreciation for music, for the subtle
differences in mores that create the
symphony of a unique nation.
Tarek came to the United States
pursuing dreams he was unable to
accomplish in his home country.
America was known, in its younger
years, as the melting pot of many people
and beliefs. The fact that Tarek was
unable to accomplish his dreams in the
land of plenty was disheartening, to
say the least. His contributions to this
country’s rich music scene will forever
be lost due to the pig-headed actions
of the police force which arrested him
and legislative policy which restricts
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his ability to stay in the US. While
in New York giving a presentation, I
returned to my apartment and found
Tarek and Zainab, his girlfriend, living
like Americans, in my apartment. Tarek
and Zainab were victims of a real estate
scam. They had rented my Manhattan
apartment from a real estate scammer
and had no idea there was any illegal
activity.
After they left, I realized they were
victims of fraud and invited them to
stay until they found another living
arrangement. One evening, after
returning from a presentation, I found
Tarek playing his drum in my living
room. The sound gave me a new
perspective on music, a love I had lost
with the death of my mother and wife.
It was a beautiful sound. A friendship
began between the two of us. He
became someone with patience and
persistence to teach me the music he
loved and enjoyed so much. I in return
began to feel more alive, more inspired.
My dreams of music had returned from
a young man who had to leave his
country and his family to pursue what I
already had.
Tarek was stopped by the police and
arrested. I had not realized Tarek was
here illegally until Zainab told me. I
did for him as I would for any friend- I
attempted to get him the legal counsel
he needed to remain in the States.
Tarek had become my friend, my music
teacher, and, most importantly, my
inspiration. Due to the aftermath of
9/11, and our stricter dealings with
illegal immigrants, Tarek was deported
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back to Syria with no warning. His
mother, here illegally as well, returned
home to find her son. I have no idea
what has become of my friend. I do not
know what he will do or how he will
continue in life.
Tarek entered my life when I needed
someone the most. He inspired me to
pursue my childhood dream of music. I
feel that he contributed to our country.
He contributed joy and happiness. He
brought smiles to faces as he played
on the streets. If given an opportunity,
he could have been a productive U.S.
citizen. I believe that while looking into
our immigration policies, we need to
take into account what these people
have to offer our country. Tarek had
charisma, enthusiasm, fun, and love
to offer. Our immigration policies
should be geared toward the effects
of deportation. These policies should
reflect what these immigrants have to
offer our society.
As an Economics professor, I
understand the monetary effects on our
society of immigrants, but as a friend
of an immigrant, I also understand the
contributions these people can have
on our society. My hopes for future
immigrants are that they will be able
to come to our country and pursue
the dreams they are in search of. I
wish I had been able to tell Tarek what
an influence he was, and is, to me. I
hope that eventually he will be able to
pursue the dreams he had and return
to the United States proudly as a U.S.
immigrant, and as a friend whom I so
desperately needed.
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US History Since
1877
J ohanna
A nderson

HIST 1301: United States History Since 1877. Johanna
opted to take a test on a biography about Charles Lindbergh
instead of coming to movie-discussion night. Writing
essays in history is a stock-in-trade requirement and can
be a rewarding exercise if one is prepared. In this case, the
book’s author listed questions suitable for either discussion
or essay writing. Students opting to take the test came to
the testing center knowing that they would have choices but
would have to write well to give each question the coverage
it deserved.
Lindbergh, the first flyer to solo across the Atlantic Ocean,
became an icon of the 20th Century. To cover a complex life
like Lindbergh’s, Johanna read carefully and took notes. The
first question asked her to tell the reader how Lindbergh’s
preparations for his solo flight reveal things about the
Lindbergh’s personality. Johanna gives examples, pointing
out that Lindbergh was meticulous and involved himself in
the building and test flying of his custom plane, The Spirit
of St. Louis.
In the second question, Joanna took on a different aspect of
Lindbergh’s life and studied his marriage to Anne Morrow,
the daughter of a New Jersey senator. She concludes
by comparing the Lindbergh marriage with today’s
expectations. For her twin essays Johanna earned a 100
percent score. — Craig Livingston
Essay One:

Charles Lindbergh made up his mind to fly across the Atlantic despite the dangers
and demises of those pilots that had attempted it before him. The time, the danger,
the fame, the advance in aviation technology all spurred Lindbergh to take the
journey. Nothing would change his mind.
He began his flight plans by researching the airways and navigating a path that
instead of going straight across used the curve of the earth and made a rounded trip
across the tip of Ireland down to Paris, where he would end his flight.
Next, he had to find investors who would help him fund the excursion. He
needed money to build a plane, pay for gas, and all the other necessary provisions.
It was in St. Louis that he found his big investors, and in respect to that (and the
fact that he loved the city and wanted it to become a focal point for the expansion/
advancement of aviation and its technology) Lindbergh christened his plane
“Spirit of St. Louis.” However, as supportive as St. Louis was, it was in San Diego,
California, where Lindbergh finally found a company that would build his plane
and make it suitable for one person; every other company refused to build a plane
for this trip with only one seat, as they saw it as crazy to attempt the flight solo.
Lindbergh oversaw and aided with the construction of his plane and made several
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test flights before attempting the “allegedly impossible” flight from New York to
Paris across the Atlantic Ocean.
He studied the failed attempts before him and strategically planned his trip. As
an outdoors man, raised in Minnesota, Lindbergh wasn’t frightened of nature and
embraced the opportunity to battle the weather and other natural dangers of the
flight. By overseeing the construction of the “Spirit of St. Louis” Lindbergh could
be viewed as either a perfectionist-wanting it built exactly as he had intended, or a
person who leaves nothing up to chance, and believes that his destiny, and in this
case, his fate, lies only up to him; or, a combination of both. As a social Darwinist,
Lindbergh believed in survival of the fittest, to a degree. So, in order to successfully
make it to Paris, everything had to be just right and better than his predecessors.
His will power and sheer strength to master the seemingly endless flight show
how strong willed Lindbergh was. He refused to sleep while his plane did all the
work and did not even eat anything (of the 5 sandwiches he brought) in fear that
it would increase his already exhaustive drowsiness. His love and devotion of the
plane, of aviation, of the advancement of technology demonstrate Lindbergh’s
passions and his desire to accomplish what was most important to him. A devoted,
strong-willed, stubborn man, stunned the entire world by doing what everyone
thought impossible.
The immediate fame and glory revealed how humble Lindbergh was and his
denial of one million dollars to quit flying so he wouldn’t get hurt, proved that he
was doing it all for his passion and his love of aviation.
Essay Two:

Anne Morrow was in love at first, when her family and Lindbergh and his mother
were in Mexico during the Christmas holidays. Anne fell hard and never forgot
about her hero, even after they were parted for years. It wasn’t until later in his life
that Lindbergh was ready to settle down with a wife. He wanted a good looking,
smart, strong willed woman who was not afraid to fly. Anne was his perfect match.
After attending Smith College and only two dates, Charles and Anne were to be
married. Neither family objected.
Lindbergh saw in Anne all the qualities of a good mate. She could be a mother,
had wealth, was very attractive, got along very well with his mother (whom he had
an extremely close relationship with) had strong family ties (her father was a big
supporter of Lindbergh and his goals and a long time friend), and maybe most
importantly she was not afraid to fly. In fact, she later became the first woman to
receive a flight license. From their first time spent together, Lindbergh never forgot
Anne.
Now Anne’s love was a little different. She was attracted to Charles’s good looks,
his fame, and his sense of adventure at first. She admired his skills as a pilot, his
devotion to his passions, and his compassionate heart displayed when he went
to visit her brother who had had a nervous breakdown. Her senior year in high
school she was quoted as saying, “I want to marry a hero.” Indeed she did. Charles
Lindbergh was not only an American hero; he had international acclaim and
adoration as well.
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Lindbergh viewed marriage as another task in his life he wanted to accomplish.
He wanted to find a suitable mate; not necessarily someone who he was in love
with, but someone that complemented him and could be a suitable companion.
Unlike today’s society where people either get married because they’re in love
or they do it because of money or something similar to that material matter,
Lindbergh wanted to be married to a good person; someone he could relate to and
share his passions with, not someone he could simply be married to for the sake of
it. He was a proud man who acted upon his desires regardless of what the public
thought about him.
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Robots at
War: The Rise
of Unmaned
Combat
Machinery
M ike Wha m

HIST 2351: Advanced Historical Analysis (20th Century
U.S. Military History). Research papers are at the core of
upper-division history courses. Michael Wham was in my
HIST 2351 a course that can be converted to upper-division
credit when transferred to universities. We decided on a
working research question to be later converted into a thesis
statement. I referred him to a couple sources and told him
that footnotes would adhere to the Chicago Manual of Style.
Michael’s enthusiasm took over from there.
Michael followed phases. First, he and I narrowed his topic,
an exploration on how Unmanned Aerial Vehicles, or UAVs,
promise to change modern warfare, into something that
could be completed in one semester. Second, we decided
how long research would last and when writing would
begin. I taught him how to take notes on cards and, when
ready, how to sort cards into piles that would become
sections of the paper. Michael found out that the key is
revision. I kept returning his paper for revision, one part at a
time, which had the effect of retuning a piece of iron to the
forge for further hardening. Michael’s paper improved after
each revision.
Michael suggests his thesis is the last sentence of the
first paragraph. His conclusions appear in the last three
paragraphs. If we were to revise again, I would tell Michael
to divide his paper into sections. Maybe the reader could
have fun dividing the paper into a few parts and labeling
each with a heading. — Craig Livingston

In science fiction novels and Hollywood movies, combat-capable robotics has
long been a popular theme. For decades, writers have dreamed of computer-aided
precision that would keep military personnel out of harm’s way. Today, those
dreams are fast becoming a reality. Unmanned Aerial Vehicles, or UAVs, promise
to change the face of modern warfare. These aircraft are capable of surveillance
using infrared imaging equipment, support fire, and radar guided air-to-surface
missiles. In the not-too-distant future, machines rather than men may dominate the
battlefield.1
Both the Air Force and Navy have taken a great interest in the use of unmanned
aircraft, creating the Joint Unmanned Combat Air Systems project to further
this goal. These programs have since expanded to include the USAF’s “Hunter/
Killer” project and the Navy’s UCAS-D program. One Defense Advanced Research
Projects Agency (DARPA) report predicts that one third of the Air Force’s strikeforce will be unmanned by 2010.2
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The U.S. Military has already deployed several UAVs. Defense contractor
General Atomics currently manufactures the MQ-1 Predator. Its appearance is
unconventional, to say the least. The nose is dome-like, with a high power camera
mounted on the bottom. The MQ-1 rests on a tripod and has a 41-foot wingspan.
Various types of ordnance, including anti-tank AGM-114 Hellfire II missiles, can
be mounted underneath the wings.3
The Army deployed the remote-controlled MQ-1 in Afghanistan in 2002 and
used them to successfully attack several Taliban convoys. In the March, 2002
“Battle for Robert’s Ridge”; the MQ-1 rescued an Army Ranger team by launching
a Hellfire missile at attacking Taliban and Al-Qaeda forces.4
Unmanned aircraft may ultimately replace fighter jets. Northrop Grumman is
developing an Unmanned Combat Air Vehicle (UCAV) called the X-47 Pegasus. As
the $635 million project is not completed, Northrop Grumman and the Dodd have
not released specifications regarding the weaponry employed. However, it is known
that this UAV will have a payload of 4,500 lbs. and a wingspan of 27.5 feet.5
Also in the works is the neuron, a European project led by French firm Assault
and Swedish firm SAAB. It bears strong resemblance to the B-2 Stealth Bomber
and performs a similar function. Scheduled for completion in 2015, the neuron
will have precision-guided munitions. Much more sophisticated than the X-47,
the neuron will feature advanced anti-radar and anti-infrared stealth technology.
SOURCE?
Similarly, the European Aeronautic Defense and Space Company has undertaken
a project for a UCAV, code-named the EADS Barracuda. Little is known about
this UCAV and the possible ordnance that it could carry. However, it is known
that it can operate independently of human control, simply traveling to a series
of locations and targets programmed before launch.6 A 2006 crash into the ocean
caused EADS to halt the project, but it has since been resumed.
The AeroVironment RQ-11 Raven is a MUAV, or Miniature Unmanned Aerial
Vehicle, used by the Marines and the Army for battlefield operations. With a
wingspan of only four feet, soldiers simply assemble the drone, turn it on and
launch it into the air much as they would a model airplane. The Raven is capable
of autonomous travel to “waypoints” (latitude/longitude coordinates) while
broadcasting a color or night vision video stream.7 Many nations, including the
United States, United Kingdom, Australia and Denmark, have purchased the RQ-11.
Fixed wing aircraft are not the only type of USAVs under development. Northrop
Grumman is developing the MQ-8B Fire Scout and MQ-8B Sea Scout rotorcraft
for the Army and Navy. Ideal for battlefield use, the MQ-8B can carry a variety of
munitions, including Hellfire missiles and Viper Strike laser guided missiles. The
MQ-8B is can even land on moving ships without human control.8
The use of unmanned aircraft in combat situations has been fairly limited and
results have been mixed. In 1995, during the Balkans conflict, Serbian anti-aircraft
fire downed several Predator drones.9
In 2000, the CIA started a program called Afghan Eyes. During a 60-day test
period, the CIA used MQ-1 Predators extensively for surveillance purposes. The
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CIA first disarmed the drones, presumably because the host nation, Uzbekistan,
did not grant permission. Then Chief Counter-Terrorism Advisor Richard Clarke
deemed the test of the drones successful, calling the intelligence gathered “truly
astonishing.” An MQ-1 spotted a tall man in white robes believed to be Osama
bin Laden outside the al-Qaeda outpost of Tarnak Farms.10 After the 9/11 terrorist
attacks, MQ-1 drones were armed with missiles to carry out counter-Taliban
operations in Afghanistan.
As part of the “Global War on Terror,” MQ-1 UAVs were used to assassinate
various al-Qaeda leaders in the Middle East and Central Asia. In 2002, a drone
fired a Hellfire missile at Qaed Senyan al-Harthi’s car, killing the man believed to be
responsible for the October 2000 USS Cole bombing.11
A drone carrying out reconnaissance work in Iraq prior to the 2003 invasion
engaged in combat with an Iraqi MiG-25. The MiG-25 fired a missile, distracting
the Predator’s own missile, and downed the drone.12
More conventional, land based robots are also making their way onto the
battlefield. The Foster-Miller Special Weapons Observation Reconnaissance
Detection System (or SWORDS) is a robotic platform that can be controlled
remotely via a high-resolution camera and joystick control interface. The SWORDS
unit can maneuver around (and through) a variety of terrains, including sand, snow,
and rocky areas. It can even climb stairs without tipping. A variety of weaponry can
be attached to the unit; current configurations include M249 and M4 automatic
rifles as well as Barret .50 caliber rifles.13 Much more accurate than human soldiers,
the SWORDS system is capable of bulls-eye accuracy from 1,000 meters away.14
The face of warfare is evolving as the sophistication of military weaponry
continues to advance. Thanks to amazing new developments in the fields of artificial
intelligence and computing, weaponry once considered mere science-fiction is now
becoming a reality.
Perhaps not surprising, UAV computerized accuracy may also impact the ethics
of war. Ronald Arkin, a computer scientist developing robotics software for the
army, maintains that robots may be capable of acting more rationally and ethically
than human soldiers. In an interview with the New York Times, Arkin states that
he is “convinced that [robotic soldiers] can perform more ethically than human
soldiers are capable of [sic].”
Others remain skeptical. They claim that giving military robots “morality” at such
an early stage would only “add further difficulties to the already challenging task
of building reliable, efficient and safe systems.” Another hurdle, such as enabling
robots to distinguish between civilians and enemy troops, have still not been met.
Regardless, the advantages are weighing in: Machines rather than men may fight
wars of the future.
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Political
Interpretation
of David in
Renaissance
Iconography
Wayne
C urnett

HUMA 1302: Introduction to the Humanities II. The
student author, Wayne Curnett, presents his thesis at the
very beginning of the research project paper when he seeks
to understand the changing image of the biblical David as
it reflects the political situations prevalent in the city-states
of Renaissance Italy. Mr. Curnett carefully explores, with
carefully documented researched sources, the emerging
“iconography” of the David statues, created over what
some see as a limited amount of time. His comparisons and
contrasts thread through the research paper, culminating
in his conclusion that the “symbolic meaning of the David
statue” became “associated” with the “secular community”
during the time of the Renaissance. The project paper
illustrates vividly the complexities involved in transforming
carefully researched material focusing on visual images into a
solidly supported thesis exploration and conclusion.
— Adele Yung

The representation of the figure of the biblical David transformed during the time of
the early Renaissance. This concept of a transformation in form is apparent in the
renderings of David completed by Donatello and Michelangelo in the fifteenth
and sixteenth centuries. In addition, the original placement of these statues in the
areas of government is well documented. This paper proposes the concept that the
three statues of David rendered in Florence by Donatello and Michelangelo were
purposely used, through their form and placement, to legitimize Florence’s present
governing body. This claim will be supported by research conducted by Laurie
Schneider, Saul Levine, and Sarah Blake McHam. Additionally, the involvement of
the Medici family in the creation of the bronze David by Donatello will be analyzed
to determine if the Medici’s intent was to purposely manipulate the iconographic
representation of David to highlight themselves and not the Republic as the
“saviors” of Florence. Interweaved with the interpretation of the use of these statues
will be an analytical investigation into the differences in form of Donatello’s bronze
David and Michelangelo’s Marble David.
The original marble David created by Donatello, ca. 1408-1409, was the
first known Italian representation of David as a conqueror and not a prophet
(Schneider 213). Laurie Schneider suggests that based on multiple researchers,
the marble David was moved to the Palazzo Vecchio in 1416 from the Cathedral
and at this time was altered by Donatello to remove the scroll from David’s hand
and bare his left leg (213). At this juncture a change has taken place that allows
the representation of David to be viewed as a military or political symbol instead
of a religious symbol. In addition, Saul Levine notes that before being moved to
the Signoria [Palazzo Vecchio], the Donatello’s marble David was located on a
northward facing buttress on the Duomo [cathedral] (34). According to Levine,
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the Florentines had been in a state of war against forces to the north in Milan (34).
This location shows that even this earliest David was highlighted as a gesture of
Florentine triumph over the enemies to the north. This marble David by Donatello
and its placement would have political implications almost one hundred years later
in Florence. Accordingly, Charles Seymour is quoted stating, “Probably the single
most prominent freedom symbol for that period was the shepherd slayer of Goliath”
(qtd. in Schneider 213). This placement of the statue and its triumphant stance is
now connected with political victory and therefore the preceding reinventions of
this statue will become more influenced by the secular aspect of the individual artist
and the political authority.
Gloria K. Fiero states, “Donatello’s bronze was the first freestanding, life sized
nude sculpture since antiquity” (45). The most obvious aspect of this statue
rendered by Donatello is the apparent feminine nature of David in contrast to
the idea that he is represented as a triumphant warrior. A possible reason for the
effeminate portrayal of David is given by Schneider as the connection between
Donatello and Cosimo de’ Medici and other Neo-Platonists (215). The Neoplatonic view of Eros and platonic love among warriors may have inspired the
gentle nature of this sculpture (215-216). The palace where the statue of David
was placed was constructed for Cosimo de’ Medici and accordingly he may have
had a hand in its representation (McHam 32). According to Sarah McHam, an
inscription recently found on Donatello’s David provides evidence of the Medici
family’s intent to represent the statue as a symbol of their link to the “freedom” of
Florence and their appreciation for the art of antiquity (32-33). The inscription
found on Donatello’s David is, “The victor is whoever defends the fatherland. God
crushes the wrath of an enormous foe. Behold! A boy overcame a great tyrant.
Conquer, o citizens!” (32). The aforementioned inscription would seem to give the
ruling Medici family some connection to the symbol of Florentine freedom and
connect them to the symbol and ideas of the Republic of Florence (34).
Donatello’s role in the feminine representation of the bronze David may be in
part due to his alleged homosexuality (Schneider 216). The Bible’s description
of the love between Jonathan and David, and the Platonic “intellectual, social,
and political rationale” for homosexuality, may have given Donatello inspiration
to create such a likeness in his new bronze David (216). However, outside of the
aesthetic imagery associated with this statue, the main connection with the statue in
this period is the political implications it held for the defenders of a free Florence.
The difference in form of Donatello’s representation and Michelangelo’s would have
been due to the individual inspiration of the artist. Donatello seems to highlight the
humanistic side of David and point out the innate beauty in the form of a young
boy. The change in medium from the previous David is also poignant as the bronze
highlights the gracefulness and smoothness of the feminine representation of this
character (Fiero 45).
Saul Levine states that, Michelangelo’s statue, “in front of the Palazzo Vecchio
where it was ultimately placed … did indeed engage its Goliath to the south” (34).
When Michelangelo created his version of David, according to Levine, he finalized
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its form based on the political situation of the time (99). The iconographic form of
David had become so entrenched in the political atmosphere of Florence that even
after Michelangelo’s David was completed, a meeting was held on January 25, 1504
to decide the placement and location of the statue (31). In addition, at this time
Donatello’s bronze David statue in the Medici’s courtyard was removed and placed
in the inner courtyard of the Palazzo della Signoria/Vecchio, and Michelangelo’s
David was determined to stand in the outer courtyard of the Palazzo della Signoria/
Vecchio, facing southward toward the Borgian/Medici alliance (38). Once again,
the major concerns in the representation of the statue of David were its placement
in relation to its iconographic meaning.
The statue of David rendered by Michelangelo was different from Donatello’s
not only in material and size but also in the break from classical proportions
that it made. This representation of David is strong, large, and intimidating in
its facial expression. According to Levine, “we discern aspects that are active,
aggressive and even menacing. These culminate in the head with its terribilita`
and intensely staring eyes directed to a dangerous and threatening Goliath” (33).
The major difference in the classical representation of David the conqueror that is
not shown in this depiction is the missing head of Goliath. The reason for this is
once again due to the political implications of the time. The reason for the change
in representation from conqueror to would-be conqueror is due to the threat of
attack from Cesare Borgia (98). In May 1501, Cesare Borgia lead an army too close
to the city of Florence and threatened their solidarity; at this time Michelangelo
still envisioned a David with Goliath’s head; however, since Cesare Borgia did not
attack, the thought became not to purposely aggravate the situation by placing a
triumphant David at the seat of Florentine power (98-99).
In the end, Michelangelo’s David was placed facing south and the intimidating
stare was pointed at the perceived Goliath of the Borgian and Medician families.
In addition, the symbol of the powerful and youthful defender of Florence
was somewhat tempered by the pre-battle representation. However, the antimonarchal\totalitarian flow of Florentine society was still intact. As with the
completion of Donatello’s marble statue almost one hundred years earlier, the
version by Michelangelo continued the iconographic representation that began
in the late part of the fourteenth century (Schneider 214). The major contention
in these two works of art would have been who was on the positive end of the
representation, Medici or Signoria Republicans. The subtle changes in the thought
patterns of humanism and heroic idealism are portrayed in artistic fashion in
the transformation of this biblical figure of David into a symbol of authority for
the political establishment, highlighting the opening of ideas that began in the
Renaissance and continued into the modern era (Fiero 44-81).
The symbolic meaning of the David statue was converted during the period of
the Renaissance and became associated with the secular community. The placement
of the statue of Michelangelo’s David was highly contested and documented
(Levine 33-49). In addition, the final form this statue took was based on the
changing politics during the time in which it was being conceived and carved by
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Michelangelo (Levine 91-120). According to Schneider and McHam, Donatello’s
David statues were born out of both political ties and personal philosophies of NeoPlatonism (Schneider 213-216) (McHam 32-47). When the marble statue made
by Donatello was transformed into a political symbol, the following renditions of
the statue innately carried this connotation. It would seem that Donatello’s bronze
David carries more of the artist’s true intention than Michelangelo’s, based on the
number of alterations carried out on this version of Michelangelo’s statue. The
finality of these two statues is the implicit political meaning carried by the smaller
force defeating a larger “Goliath.”
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The Warlords of
the Sengoku Era
B rittany West

HUMA 1301: Introduction to the Humanities I. This paper,
which evolved from a research project, explores the medieval
period in Japan that led to the closing of the nation from the
West for over two hundred years. The research sources are
annotated at the end of the paper and utilized as support for
the thesis that Japan in these times “was a culture of feuding
clans and fierce samurai warriors” (West 1) preceding the
unification of the country. The initial paragraph introduces
the main points that will be covered within the text of the
document. As the argument is built, parenthetical (in-text)
citations provide the reader with sources for the stance given
herein, leading to the concluding argument. — Adele Yung

The Sengoku, also known as Warring States, Era of Japan started in 1467 and
lasted until 1598 (Perez 46). The end of this era ushered in a period of unification
that had been unseen in Japanese history. During this stage of history, Japan was
a culture of feuding clans and fierce samurai warriors. It was at this time that
Oda Nobunaga, Toyotomi Hideyoshi, and Tokugawa Ieyasu stepped forth. As
Louis G. Perez says in his book, The History of Japan, “The country was led by
three horrifically cruel yet equally brilliant military men whose eventual goal was
reunification and national peace” (47).
To give an idea of the setting of the Sengoku Era, Japan had been under martial
rule for nearly its entire history. The samurai emerged as an offshoot from the
aristocracy. Because inheritance was normally based on primogeniture, the samurai
class offered a method to absorb the younger sons of noblemen. The samurai
originally were the attendants or guards of the aristocracy, but later saw themselves
as bushi (warriors). The warrior class was able to ascend and separate from the
aristocracy through many years of necessary fighting against the Ainu people that
were aboriginal to Japan. The aristocracy focused on more cultural aspects, such
as art and poetry, while the samurai focused on actually running the country. Due
to the enervation of the aristocracy, brought on by the indulging in excesses, the
samurai’s responsibilities forced them to take more power and revenue from their
aristocratic counterparts. By the Sengoku Era, the samurai had risen to be the
predominant class of Japanese society through enveloping and merging with the
aristocracy (Cleary IX-XII).
Oda Nobunaga was born to a family of a minor daimyo (Japanese feudal lord)
from Owari in central Honshu. He was a cruel military genius with the philosophy
Tenka Fubu (‘A Unified Realm under Military Rule’) (Henshall 42). Because he
trusted no one, it was either surrender or die. Other minor daimyo flocked to his
side to avoid being crushed under his military prowess. He effectively used torture
to control his vassals and persuade his enemies. This earned him the title of the
“Destroyer” (Perez 47-48). Nobunaga did not merely slaughter and scare his vassals.
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He was the first to implement the policy of territory redistribution, in which he
awarded his enemies’ lands to loyal minions (Henshall 41).
Oda Nobunaga first earned his fame in 1560 at the Battle of Okehazama when
he battled against a rival daimyo named Imagawa Yoshimoto. Despite his troops
being vastly outnumbered, Nobunaga managed to surround and defeat Imagawa’s
troops. Eight years later, Nobunaga seized Kyoto for Ashikaga Yoshiaki, securing the
man’s position as shogun. In 1573, Nobunaga drove Yoshiaki from the capital for
siding with one of his families longtime rivals (Henshall 41). Some of Nobunaga’s
winning tactics involved the first seen large scale use of firearms and, surprisingly,
Christianity. In June 1575, the cunning warlord defeated Takeda Katsuyori in the
Battle of Nagashino by deploying 3,000 arquebus-wielding soldiers. The arquebus
was a primitive musket that the Europeans imported (Henshall 41). As for
Christianity, it was seen as an opposing force to Japan’s native version of Buddhism.
Nobunaga encouraged Jesuit priests to come preach among his soldiers. He liked
the idea of the “obedience and humility preach by the Jesuit fathers.” To further
spread this Christian influence, Nobunaga allowed the European Jesuits to govern
Nagasaki (Perez 49).
Europeans who met Nobunaga were shocked to learn of his huge ego. He went
so far as to build a shrine to himself so that his followers could worship him every
year on his birthday. It was also his ego that kept him from pursuing the position
of shogun (Henshall 41). It was quite possibly this arrogance that led him to his
ultimate downfall. In 1582, while campaigning against an opposing clan in Western
Japan, one of his own vassals, Akechi Mitsuhide, turned against him. Rather than
facing humiliation and torture at the hands of this new enemy, Oda Nobunaga
committed suicide. After hearing of this, one of Nobunaga’s most trusted generals,
Toyotomi Hideyoshi, hunted, captured and decapitated Mitsuhide (Perez 50).
It was said that “Nobunaga recognized a brilliant mind within Hideyoshi’s
deformed head.” Toyotomi Hideyoshi was born a peasant with no surname that
later became Nobunaga’s sandal bearer. Because of his cunning and loyalty, he
rose to become Nobunaga’s greatest general. After Nobunaga’s death, Hideyoshi
managed to defeat or destroy every opposition for the warlord’s position except
Tokugawa Ieyasu “with whom he made an uneasy peace” (Perez 50). Hideyoshi
continued Nobunaga’s philosophy of land redistribution. He also continued and
expanded on Nobunaga’s “Sword Hunt” in which all swords and weapons were
taken from the peasant class to prevent an uprising. He was very “mindful of his
own rise to military power from peasant origins.” The “Sword Hunt” also further
separated the peasant and samurai class as well as a new “class-freezing” policy
(Henshall 43).
By 1585, Toyotomi Hideyoshi commanded all but a few pockets of Japan. This
power was due to his brilliant and cruel nature like that of his predecessor, but he
also learned to compromise. This earned him the title of “Conciliator.” Hideyoshi
was also the master of “divide and conquer.” Because most of his vassals were former
enemies, he assured that they would not hold land next to previous allies. More
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often than not, vassals would be moved to sit beside their longtime rivals. Since
Christianity was no longer required to conquer Japan, it was slowly eradicated. In
1573, Hideyoshi had himself adopted by the Fujiwara family. This was a longtime
powerful family that held tight ties to the royal throne. Because of this, Hideyoshi
restored the emperor to his “former splendor but none of his power.” In reality, the
royal court were prisoners in their own palace (Perez 51-52).
Towards the end of his life, Hideyoshi became more like Nobunaga in his
ruthlessness and ego. “Hideyoshi’s world was not big enough for him, and he
envisaged the conquest of China to establish a pan-Asian empire.” In 1592, he sent
troops into Korea. Thousands of Koreans died before the samurai were driven out
by a combined effort of Korea and China. Hideyoshi tried again in 1597, but this
failed, because Nobunaga’s greatest general fell ill and died in 1598 (Henshall 44).
From his death bed, he assigned five regents to rule in his place until his young son,
Hideyori, could take his place. One of these men was Tokugawa Ieyasu (Perez 53).
Like Oda Nobunaga, Tokugawa Ieyasu was from the family of a minor daimyo.
When he was young, Ieyasu was used as a hostage to persuade his father to
Nobunaga’s way of thinking. When he succeeded his father as daimyo, he rose as
one of Nobunaga’s generals. Ieyasu did not possess the intelligence and cunning of
his predecessors, but he was pragmatic. He encouraged constructive criticism and
sought advice from his officers. Every action was carefully planned and warriors
were rarely wasted in battle (Perez 55).
After Hideyoshi’s death, Ieyasu felt he was backed by enough daimyo to pursue
full leadership. He defeated his opposition, including the regents who still fought
for Hideyori’s sake, at the Battle of Sekigahara in 1600. After the battle, Ieyasu
moved to a small fishing village named Edo that was more centrally located. Edo
would later grow into the sprawling city of Tokyo (Henshall 48). Ieyasu “risked very
little and refined much” in the policies and thoughts of Nobunaga and Hideyoshi.
Instead of the class freeze of Hideyoshi, Ieysasu took away the power of the samurai
class by demoting them to upper level peasants as village heads, sheriffs, and tax
collectors. They were allowed to keep their surnames and smallest sword as a badge
(Perez 57).
In 1603, Tokugawa Ieyasu took the title of shogun. He was shouldered with a
government with many flaws since it had not been centralized in over a century.
Ieyasu was a Neo-Confucian and used the “Mandate of Heaven” as an excuse for
his right to rule. He still treated the emperor with much deference and respect, but,
as with Hideyoshi, the emperor was still more of a prisoner to the shogun’s whims.
Because there were so many daimyo under him, Ieyasu allowed many of them
to retain some administration independence. During this time, Christianity was
outlawed and pushed out of Japan, except for a few resistance groups. Tokugawa
Ieyasu passed his government and title to his son in 1605 (Perez 57-60).
There is a Japanese saying that, “Nobunaga planted the rice; Hideyoshi harvested
and cooked it; but Ieyasu ate it” (Perez 53). This is the ultimate truth that arose

86

Wr i t i n g Ac r o s s

the

Curriculum

Research Paper
from the Sengoku Era. Despite the cunning and strength of Oda Nobunaga and
Toyotomi Hideyoshi, the next 286 years following the Sengoku Era was known as
the Tokugawa Era. It was a time of relative peace for Japan, one that had not been
experienced since nearly the creation.
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Goya and the
Mystery of the
Black Paintings
A ndrea H eslep

HUMA 1302: Introduction to the Humanities II. In
Ms. Heslep’s initial paragraph of her research project,
she introduces the material she is considering, and
most specifically, the focus of her research. The student
carefully provides a chronological review in her subsequent
paragraphs leading to her discoveries about the Black
Paintings by Goya. She digs into the issues surrounding
Goya’s illnesses, presenting the various theories, as well
as then exploring the works of art themselves. The writer
supports her material with parenthetical in-text citations
from her bibliography of source materials. In documenting
and providing a well-organized and effective research
document, Ms. Heslep presents the culmination of a
research project in print format. — Adele Yung

Francisco Goya was one of Spain’s most highly regarded artists of his time, living
from 1746-1828 (Schiaffino 4). Goya’s works underwent a remarkable progression
of artistic styles during his long career. His early works tended to be more
traditional royal portraitures and religious paintings. Later in his career, however,
his Black Paintings turned dark and disturbing, leading to much speculation and
scholarly debate over what could have caused such a transformation in style.
Early in his career, Goya relied on commissions from patrons to earn a living.
Usually, it was the patron who decided what the subject of a painting would be,
allowing Goya little room for artistic freedom. Paintings with religious themes
were still popular in the 18th century, so it is no surprise that much of Goya’s early
work had a religious theme. In 1780, Goya was commissioned to paint the dome
of the chapel of St. Joachim. He was embarrassed when the work was criticized
and he was ordered to give the work a more “finished look.” Goya learned quickly
how important it was for a struggling artist to conform to the artistic standards of
the time. When he applied for membership to the prestigious Royal Academy of
San Fernando, he created the work Christ on the Cross for his submission. This
painting was very similar to a work done by Anton Menges, who was a highly
regarded artist in Spain at the time. It had the somber yet not disquieting quality
that was considered fitting for the subject matter (Schiaffino 17, 21). Goya’s strategy
to please the academy members worked and he was elected to the Royal Academy
in 1780, an important stepping stone in his career (Connell 42).
After being elected to the Royal Academy, Goya was commissioned in 1783 to
paint the portrait of Count Floridablanca, who after the king, was considered the
most powerful man in Spain. Pleasing this high profile client would eventually lead
to Goya being appointed Painter of the King in 1786. Over the next decade, Goya
would paint over 300 portraits of aristocracy (Connell 42-43).
In 1792, Goya became very ill for several months and this illness left him
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completely deaf, except for a constant buzzing noise in his head. This tragedy seems
to have been a turning point in his career. Goya’s work began to become more
experimental and satirical. In 1797-1798, he created a series of 80 etchings called
Los Caprichos. Some of these etchings showed bizarre nightmares while others
displayed a biting satire aimed at his contemporaries. The Spanish Inquisition saw
the works as immoral and sacrilegious and confiscated them from the workshop
that was selling them. Despite the departure from his traditional paintings when
he created Los Carpichos, Goya continued to paint portraits for the royal family
and was still considered at that time the premier portrait artist in Spain (Jamieson
239-242).
In 1807, Goya would watch his country fall into chaos as French troops,
which had been amassed in Spain as part of an offensive, captured Barcelona and
Pamplona. A long period of political turmoil and violence ensued as the royal
family, the French, and the Spanish resistance movements fought for control of the
country. Retaliations against the peasant resistance movement were exceptionally
violent. Torture, looting, and murder were commonplace. On May 3, 1808, French
soldiers began to execute the Spanish rebels for any minor infraction. Anyone
found with a weapon was shot on the spot. Goya captured the horror of this
time in what may be his most famous painting, The Third of May, 1808, which
he painted in 1814. Shortly after this in 1816, Goya created a series of etchings
known as the Disasters of War. These etchings were very graphic, displaying the
vilest aspects of war such as rape, torture, and shocking violence (Schiaffino 44-49).
Increasingly during this time, Goya seemed to become less concerned with pleasing
the establishment and once again ran into trouble with the Inquisition over a nude
painting, The Naked Maja, which was considered obscene. The Inquisition also
accused Goya of being sympathetic to the French. Eventually he was pardoned,
possibly because of the popularity of his war painting, The Third of May 1808, with
the people of Spain (Brown 257-258).
In 1819, Goya purchased a house, Quinta del Sordo, just outside of Madrid,
whose walls would become the canvas for his most controversial work (Brown 258)
Goya, no longer concerned about being available to the court to paint
portraitures, retreated to a self-imposed exile in this new home where he lived from
1819 to 1824. It is on the walls of two floors of this house that the disturbingly
macabre Black Paintings were created. These fourteen paintings used dark colors,
very little light, and focused on monstrous figures and feverish scenes of witchcraft
and nightmarish fantasies. Interestingly, through the modern use of X–rays, some of
these paintings of such incredible despair were discovered to have been painted over
tranquil pastoral scenes reminiscent of his early works (Hughes, 374-387).
One of the most ghoulish of these Black Paintings was called Saturn Devouring
His Son and depicted the god, Saturn, devouring his child with an insane
expression of fear, despair, and cruelty on his face (Hughes 383). Another painting
referred to as The Pilgrimage to St. Isidore, shows a huddled mob with distorted,
hysterical, grotesque features. This is a remarkable contrast to his peaceful and
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happy painting, The Meadows of St. Isidore, which was done thirty years previously
(Hughes 17). What could have caused such a remarkable transformation in artistic
style from his earlier works? The marked contrast in styles has lead to much debate.
The shocking transformation of Goya’s artistic style has led to speculation that
Goya may have been insane as the result of syphilis, meningitis, or lead poisoning
from paints that he used. However, it is very difficult to diagnose health problems
from so long ago and no known records exist that mention Goya having any of the
above conditions (Brown 65).
An alternate theory was also proposed that someone else, perhaps Goya’s only
child, Javier, painted the Black Paintings. This theory has been proposed by Juan
Jose Junquera, a professor of art history, at the University of Madrid. His theory, he
says, is supported by his finding of a deed of transfer from 1823 on Goya’s Quinta
del Sordo. This deed describes the house as two low dwellings only one story high.
Many of the Black Paintings were found on the second floor of the Quinta del
Sordo. Junquera concluded that the second floor must have been added after the
deed of transfer, therefore Goya could not have painted the Black Paintings. Also,
none of Goya’s friends reported seeing the paintings. Junquera proposed that Goya’s
son, Javier, who lived in the house after his father’s death and had some training
as a painter, may have painted the Black Paintings and tried to pass them off as
Goya’s to add value to the house which he was trying to sell at the time (Junquera).
Scholars that disagree with Junquera say the deed of transfer on the house does
not say whether the house is two stories or one and that Junquera inferred this on
his own. They also say that friends may not have seen these paintings because they
were either in exile or were dead. Remember, Goya was in his 70’s when these were
painted. Critics of Junquera have also pointed out that the Black Paintings are
considered great works of art well ahead of their time (Lubow). Could his son, who
may have had some minimal training as a painter, but who had no known surviving
works of art, have painted such masterpieces? It seems unlikely.
More likely is that Goya’s mental state could have been fragile as the result of his
isolation and the many friends that had been exiled or killed through the recent
dark times in Spain. He had clearly been profoundly impacted by the violence he
had witnessed. Dealing with a second severe illness in 1819, shortly after moving
into his new home, may have deepened his despair (Hughes 373). This new illness
along with his deafness and continual buzzing sound in his head may have made his
life very difficult.
Comparing these Black Paintings to his early work of religious topics or his
portraits set in idyllic situations, it is difficult to imagine the same artist creating
these works. However, examining his art as a series of progressions makes the
transition seem less extreme. From his religious topics, Goya moved on to satirical
etchings and then on to the atrocities of war, and eventually to the Black Paintings.
It should be remembered that Goya had entered a stage in his life where he was no
longer dependent exclusively on wealthy patrons for his economic survival. He no
longer was part of the royal court and probably no longer felt the need to conform
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his artistic style to the popular norms of the day. These painting were private
visions, done on the walls of his home and not meant for anyone to see. Perhaps
these painting were a true expression of his tormented soul at this point of his life,
but not necessarily an indication of actual madness.
It is interesting to study the unique transformation of the artistic work of
Francisco Goya from his conservative early work, to his violent depictions of war,
to his bizarre Black Paintings. Goya’s works encompassed an incredible range of
styles. This has naturally lead to scholarly debate as to what may have caused these
transformations. Theories have ranged from mental illness as the result of lead
poison or sickness, to the possibility that Goya may not have been the creator of
the Black Paintings. Less controversial and perhaps more likely is that the Black
Paintings were simply the result of an older artist who had seen great violence and
the hardships of war, had lost friends, and had no longer been constrained by the
need to paint commissioned subjects or establish a reputation. Perhaps Goya was
finally able to simply paint what he felt.
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What Nursing
Means to Me
M ary Vallery

VNSG 2361: Clinical III. At the end of a long year of
intensive lectures, labs, and clinicals, students graduate
from the Vocational Nursing Program. In this year, students
learn nursing history and theory, microbiology, legalities
of nursing, medical surgical patho-physiology, mental
health, pharmacology, pediatrics, gerontology, and maternal
newborn nursing.
In Mary’s thoughtful reflection of her year as a nursing
student, she exemplifies the realization of nursing not only
as a profession, but also what a life changing transformation
this year has been for her. Students are exposed to people
from all walks of life. They are present at births and deaths.
They experience people’s joys and sorrows.
Mary entered the nursing program on the premise that
nursing was science-based and driven by facts and evidence.
Then, along the way came the realization that nursing is an
Art, and that the caring aspect is just as important, if not
more so, than the science of nursing.
It is every nursing faculty’s goal to have students reach this
level of insight within themselves for what it means to be a
nurse. Nurses are not robots that mechanically administer
care, but rather people that bring with them caring and
compassion for their fellow man. — Linda King

This year has been the craziest year of my life. Nursing school was literally horrible,
and wonderful. I have learned so much this past year, and I think more of it was
just learning about life rather than nursing. It is amazing how you can go into
something with prejudice and a point of view only to find that you come out
completely changed without even thinking about it.
I have friends now that I thought I would never choose for friends. And some of
the meanest people can surprise you, and you find out how much you really do like
them. You find best friends in strangers. There is something about going through
a program for a whole year with the same people. It is not like a semester of class
where you go two or three times a week. It’s five days a week for 8 hours for a year.
You get close. And then you’re done and they’re gone.
I am so glad I chose to be a nurse. I was so afraid when I started and wondered
what in the world I was doing choosing that as a profession. I didn’t know if I could
stomach things, be nice to people, and know what I was doing. But I have been
greatly blessed with the best instructors anyone could ever ask for. They have been
nurturing and motherly. They embody the meaning of nursing. I have embraced
nursing and I am proud of it, and I love it so much more than I ever thought I
would.
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There are days when you feel awful about stuff, yourself, whatever it may be. And
the most random people can tell you either how pretty you are, how nice you’ve
been to them, how much they needed someone to talk to and at least ask them how
they feel instead of just giving them pills. It is very touching and humbling to see
that you can touch someone without even thinking about it. And they touch you
back, they really do. Sometimes, to the point of tears.
There is so much joy in making someone feel better, giving them company. So
much joy in birth and so many tears in death. But what I have found in nursing
school is that nursing touches every aspect of our humanity. It nurtures body and
soul. It watches people enter the world and it watches them leave. It takes care of
hurts on the way, and offers words of encouragement.
I was asked to define nursing at the end of the year and to wrap it up, in short, I
said that nursing is loving in a professional manner.
Nursing is not just the people in hospitals that give you your medicine on time
and start IV’s. Nursing is being a mother, a sister, a friend. Nursing is Mother
Teresa and Edith Stein, who inspired me with their examples. Nursing is smiling at
someone who needs a smile. Nursing is letting an elderly person give you a cookie
and tell you something you’ve heard 5 times in the same day.
I have been blessed to have found such a wonderful nursing school in
Montgomery College. It is not a big school, it is not famous. But it has amazing
people. And that’s what counts.
I’m a little nervous about starting my new life. I will soon get a job. It is a little
much to take in, but I know there are people I can always go back to if I need
them. It is scary but more exciting. I feel so alive. (Probably because I’m not being
exhausted from studying and clinicals!)
There were so many times when I wanted to quit and felt I couldn’t do it
anymore, and someone always stepped in to rescue me.
Life is good and suffering is never for nothing.
I am a nurse.
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Daffodils
J ustin Fuller

RNSG 2171: Role Transition for Articulating Students.
Justin’s self-reflective practice journal has several thoughtprovoking entries. The entry titled “Daffodils” represents
Justin’s thoughts regarding the care of a terminally ill patient
in the acute care setting. Several nurses voiced apprehension
in taking care of this patient and one nurse turned down
the assignment. Using the illustration of daffodils for sale,
one by one being chosen until at the end what is left not
chosen are the withered, is powerful. Each of our patients is
not unlike the daffodil, and if we are not careful the message
communicated is the patient is not worthy and our actions
often dehumanize the patients in our care. Justin’s journal
entries are insightful, relevant and often challenging.
— Carol Girocco

If ever I could stretch even higher, the competition here is as beautiful as me.
Tender hues of warm sunshine and shimmering moonlight bask in perfect
harmony.
What a bunch of daffodils we are.
In all, will anyone notice me?
Days and nights flutter by with our ranks diminishing quickly.
I stand proud, reaching out to passersby, surely now, can’t you see?
A basket full of flowering abundance grows to a standstill.
Gently, I am pushed aside as another flower leaves.
Why, the sign says, “Daffodils for sale,” which is me.
Is there something amiss, does no one want to take care of me?
I see myself in the reflection of water reflecting back at me.
My leaves have withered, my glow has grown pale, and I lean a bit, but the sign
still says, “Daffodils for sale.”
The nights grow long; I no longer compete, for I am the last daffodil.
Now at half price, surely, surely, someone will notice me.
I am alone now, with other flowers unlike me, I must make a stand, I have to, I
will. Wait, my sign now says, “Rubbish.”
When did I stop being a daffodil?
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Final Destination
R ichard
Wright

RNSG 2171: Role Transition for Articulating Students.
Richard’s self-reflective practice journal entry illustrates
his thoughts at the end of several years of hard work in the
nursing program. He recognizes he has reached the “final
destination,” the achievement of his goal culminating in
graduation. He reflects on his investment in nursing and the
knowledge that even though he reached this goal it is not
truly the end. It is also poignant that he understands that
although one cannot “cure” all afflictions, one still has much
to offer patients as a nurse. I found his approach in writing
this journal entry a courageous and creative one.
— Carol Girocco

As the train nears its grand destination
May it never be forgotten, the service rendered so sacred
The race is now at its end
Time to celebrate a victorious win
Know that as the train nears that final stop
Cessation of work has not yet arrived; time to continue climbing to the top
Looking back you may have been bereft of all hope
A plethora of troubles impeded progression along that bumpy road
So much earned from the wages of sweat, tears, and hard work
These shoulders are now dusted free of debris and dirt
Now a wonderful foundation has been created
Time to aid ailing ones in need of a lift and loving embrace
Up above there is a light filled with vigor and vitality
The storm has passed; the raging battle is now history
The past is now a moment preserved in time
All the things desired are now held in the hands of yours and mine
After years of courageous war, look at what has been acquired
A positive force burns within like a raging fire
Memories are preserved like fossils in stone
It is impossible to forget the laughter and tears that created this person so
strong
Therefore, stay strong as new chapters and new adventures unfold
Remain potent; do not let anything breach the integrity of the inner soul
Remember, it is impossible to arrest every plague and ailment out there
It is possible to brighten the gray skies of the needy, feeble and bare
Enough said. Time to go out there and be that wonderful advocate.
It can truly be said: I have made it, you have made it, and we have made it.
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On Art
J.C. D e P ina

PHIL 1301: Introduction to Philosophy. This essay
is fashioned in the style of contemporary philosophic
argumentation. “On Art” is an expansion of an assignment
exploring the limits of aesthetics in philosophy. In his paper,
the author, J.C. DePina, addresses what he sees as the major
failures of philosophers in defining art. He tries to exploit
their shortcomings, as well as revise not only the definition
of art, but the paradigm of art itself. This hearty undertaking
is met with a unique concept that is explored in an analytic
and philosophical style. J.C. reveals what he views as a new
approach in aesthetic conversation, and does so within the
context of a fundamental philosophical method, that is,
by citing what he finds to be the necessary and sufficient
conditions for what art must be. — Timothy Cowan

Art is not a thing; it is a way. ~ Elbert Hubbard
In their attempts to define Art, philosophers have failed to reach a definition that is
undeniable. They have approached it from a perspective that distracts us from Art’s
actual essence. This distraction causes their interpretation to fall short, as the real
purpose and function of Art eludes them. In the attempt to define art, philosophers
have been rooted in their pre-dispositions which caused them to enter the realm of
art blindly. This has given rise to its current interpretation which proclaims that art
is the conscious use of skill and creative imagination especially in the production
of aesthetic objects. This definition, i.e., the standard interpretation, falls short
because it misses the key aspects or sufficient conditions of what art is, and more
importantly what art does. Art is something much more than using skill in accord
with imagination. Art results from many things in order to exist, and skill is not one
of them. It cannot simply be given a definition that points toward a single type of
behavior such as creative production.
At its very core, Art is a specific type of communication which assists us in our
search for the true nature of the human condition and its ultimate end. It is the
most versatile and complex form of communication we have in aiding us toward
reaching this end, whatever that might be. It is one of the best ways for us to make
each other aware of where in our search we currently are. There are many guides
that Man has in understanding where he is in the search. Art is one of the few
guides that indicates the when and where of the search in combination.
“Art is not a thing, it is a way.” As radical as this may seem, we must raise the
question: “Does this idea fall in line with the behaviors we display?” If this truly is
the definition of Art, then how can we determine what makes Art what it is? What
method would be best in the attempt to observe Art, and reach a definition that
is wrapped in truth? While the proper methodology remains to be seen, certain
conditions, i.e, necessary conditions, seem to reveal themselves as undeniable.
This being the case, Art is a composite of many human elements and if aligned
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properly, Art becomes a tool for us. Art understood in this paradigm of utility gives
birth to a whole new meaning and perspective of Art, defining it in a functional
sense rather than colloquially. And while its function may be dependent on us, its
nature is quite autonomous. Art then must necessarily stand on its own as we carry
it out. So, in the attempt to understand art, I propose the following as the necessary
components of art:
Idea

The Interpretation of an abstract thought.
Intention

The determination to exude or expose the idea of something for the sake of
exploring its essence. The desire to share ideas or more importantly the desire to
lend them to others. This may include but is not limited to the self realization of
one person knowing that he or she does not fully understand a certain idea and feels
he or she must share it with others to help him/herself in the search for a definition
of it.
Reflection

Reflection is the meditative process in which people try to define the intention of
the Artist in order to determine the necessity and/or validity of the idea or expel it
altogether.
Awareness

Awareness is the clarity with which someone will understand an idea. The clearer
an idea is, the more similar it is between the communicative parties.
Form

Form is the independent and universal constant nature of the idea. It is what
allows the idea to trans-mutate from non-physical to physical.
Medium

The medium is the physical or nonphysical method in which the form is
communicated, and the idea carried out and through.
Progress

Progress is the position or state in which the receiver of the form chooses to fill
in the gaps of the idea and engage in interpreting it for his/her own cause. In many
cases of Artistic communication, progress will leave the receiver of the idea with a
desire for more information due to the nature of the idea and its ability to give birth
to further intentions. This will also dictate the degree of burden within the receiver.
Burden

The burden is the conscious decision of accepting progress and desiring more.
The combination of these eight conditions reveals Art as a complex form of
communication. This communication model allows for any transfer of ideas,
based on the fact that Art is abstract enough to be unbound by its medium. Art
as communication advantageously embodies all methods. This leaves us with a
more open-ended model that inherently provides more answers by allowing more
questions.
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With this notion of communication, we can now assume that if we do in fact
adhere to this model for the sake of understanding ourselves, then it gives rise to
the question, “Can some art do this better than others?” That is, are some ideas
better suited for the human condition than others? The answer is, “Yes, absolutely!”
We can see it in the way human beings behave around certain things. Even more
important is how we gravitate towards some things more than others. This is why
the world will always experience certain types of creation and value them more
than others. In a sense, these types of creation guide us to the answers we seek more
efficiently than other forms of communication. I will provide an example of an art
form that has high cohesion between its form and medium.
Classical Music.
Classical music, for some reason, has survived for centuries. How is this possible?
It is still listened to as much today as ever. There must be something in classical
music that is causing us to preserve it and transfer it to others. Despite the fact that
it is primarily created in aural form, people still choose to preserve it through other
media (e.g., sheet music). Sheet music is not the ideal method of transferring music
due to the difficulty some people have with reading music. We still, however, have a
strong understanding of the importance of classical music. It would seem as though
we were protecting and preserving something we felt was as important to us as air
itself. Through observing our behaviors towards this art form, we can determine
that this music must be doing something to and for us other than simply entertain
us. If the music wasn’t affecting us in these particular ways, we wouldn’t still have it
today. Through simple observation of human-choice behavior, we can acknowledge
which art guides us better than others; that is, the pieces that have survived due to
our highly developed methods of preservation.
Now if that is the case and classical music does have something stored in it for
us, then how do we obtain the message? Like all forms of art, classical music is
produced in a specific medium through which the human body can perceive it in
an empirical fashion. That doesn’t necessarily mean that the idea is bound to be
physical; it just means that for certain ideas it takes a material approach to perceive
them. All of this lies in the intention. Intention basically dictates the gravity or
the impact that an idea has on someone. This basically allows for certain ideas to
be transmitted in a certain way. The problem with this is that the nature of the
intention can be manipulated by choice. Our most important tool to fight diversion
in this sense is Awareness, making the connection between our level of Awareness
of another person’s ideas and attributing that impact to the medium that the person
uses in the communication. Awareness will be a product of a more apt choice in
medium made by the person whose intention drives him to communicate the idea.
What way is an idea communicated most optimally? The answer to this is found
within the form. The form of the idea will best align with a certain medium,
depending on its own nature. A song is best communicated aurally as opposed to
visually because it arouses the sense of hearing, not the sense of sight. Alternatively,
a painting arouses the sense of sight. All of these art pieces contain important
messages in them; it is up to the artist to define the methods with which he chooses
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to communicate the message. That choice is dictated by the intention left by the
idea in combination with the form of the idea itself.
Like all communication, art is simply a way for us to get ideas across. The
main difference between art and more basic forms of communication is that we
use art to communicate ideas we can’t communicate through verbal conversation
or the written word, or anything that may fall under the umbrella of standard
communication. The form of the Idea will dictate the medium in which it will be
transmitted. This is something we choose, based on our relationship with the idea
itself. Human bodies are a tool for us just as much as art is, and sometimes this tool
is not capable of conveying a certain expression. So we manipulate the ideas we
can, and combine many different senses to allow ourselves to explain these more
complex ideas. This does not mean the ideas themselves are more complex; this
simply means that they are too complex for our specific bodies to address. This also
means that what might be more complex for some “bodies” might be simpler for
others. We all have different bodies and some are simply better suited than others
for certain types of communication, for certain instances of art.
Art will allow us to use it as a tool according to our condition. It is ultimately our
condition and nature that will revert to Art as a guide in many complex situations.
It will show us the way and illuminate a path wrapped in human understanding.
As important as our nature is to us, it is more important for us to unravel the
true nature that is within Art in order for us to have a clearer understanding of
our condition. It is only human beings that dwell on asking questions relating the
purpose of life beyond the need for survival, or the nature of existence beyond
that which is empirically evident. Questions like, “What is the meaning of life?”;
“Where do we come from?”; “Is there life after death?.” It is our struggle for
progress that seeks to get us closer to answering these questions, and it is tools like
Art that provide direction in our search for them. Our goal as people is to readdress
Art not as an outcome of a specific behavior, but more as a behavior in itself.
Achieving this will allow progress and thrust us closer towards reaching our end.
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Reading and
Analysis of
“Questions”
S a m antha
H odge

PSYC 2314: Life-Span, Growth, and Development. Miss
Hodge’s paper stands out as an exemplary amalgamation of
the writing choices available in my course. The submission
of her poem, written during an age range we had just
covered, her applied use of terms relating to that piece
of work, her honesty, vulnerability and candor, and her
extension of that learning into her present and future
behaviors, seemed exemplary of the kind of work that this
course, and assignment, can elicit.
Psychology courses, in many ways, are reflective in nature
and students often state that they gain an understanding
of self and other. Through her candor and creativity, Miss
Hodge demonstrated her knowledge and application of
the material presented in the course, but also helped the
students, and myself, gain a glimpse into one person’s
experience with pain, depression and cutting behaviors. By
bringing these behaviors to light, Miss Hodge allows for an
understanding and unfolding dialogue about behaviors that
are too often kept in the dark. — Mike Devoley
Questions

I don’t know why I do it.
I guess I’m in this self-destructive phase.
Why do I “fix” the problem,
But it always comes back?
I’ve got a storm of emotions, thoughts, visions, fantasies, and fears
swirling inside my mind.
Life is so fragile.
I could take it in an instant.
So easy…
Nothing to it.
Why is it so easy to kill a human being?
I feel so distant from God—
From life—
From the teenage drama set before me in modern-day high school.
As a good Christian daughter should,
I go to church three times a week,
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But I can’t listen.
It’s like a movie with no sound.
My whole life, in fact, just seems like I’m watching a moving, or
flashes of pictures that I’m not really living.
My dreams haunt me.
They kill any possibility of rest.
I’m hopeless.
A destitute foreigner in my own mind.
When I have my wounds on my arms, I feel better though.
It’s addictive, you know—
This hurting is—
The thought of scars reminds me of my vanity.
Oddly, this time I don’t know why I’m doing it.
If I were a good person,
I would go see my therapist, but I’m not.
My secrets would be exposed then.
“If I ripped my arms to shreds then I could let it all go,” I think.
But then I would have to do it again—after I feel that way again.
Will I ever be healed of this?
Will God have mercy on me?
Will I ever stop?
Will I ever get over it?
Through it?
Will I die of it?
“I hope so,” flashes through my brain as the answer to all these
questions.
Until the end, they’re just that—
Questions…
Analysis of My Past “Questions”

On July 22, 2004, I wrote the attached poem/journal entry, “Questions.” I was
fifteen years old and going through some rather difficult times. I was dealing with
comorbidity in the fact that I was dealing with my already present illness of Lyme
Arthritis and now depression. Comorbidity is a situation in which two or more
unrelated illnesses or disorders occur at the same time (Berger, 433). When I was
seven years old, I was diagnosed with Lyme Arthritis, which is a debilitating illness
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that makes most days miserable. I missed countless days of school and became
severely depressed. At about thirteen or fourteen years old, I began cutting myself
when the pain pills stopped working to relieve some of the depressing pain I felt,
often hoping for accidental suicide. At twenty years old, I am now to the point
where it is manageable and the depression is brief. I no longer cut myself or am
even tempted to, unless under very extreme stress.
All of this is reflected in the poem I wrote the following year, “Questions.”
Clearly, I was also dealing with a serious form of depression, which led me to do
things, such as cutting, which is now referred to as parasuicide, or any potentially
lethal action against the self that does not result in death (Berger, 434). There were
times I wanted to die, but I would never allow that to occur, so I preferred to feel a
form of pain that made the rest go away. I felt numb afterwards. I now know that
that is a result of the endorphins I felt, but at the time I did not know.
Although I was, and still am, in a very serious amount of pain, via my illness, I
also know that that was not the only reason I did what I did, which is obviously
shown in this journal entry. I was clearly going through some kind of identity
seeking process. I believe at the adolescent phase of my life, when this was written,
I was going through a form of identity diffusion, which is a situation in which an
adolescent does not seem to know or care what his or her identity is (Berger, 416).
It was because of this diffusion that I was asking all of those questions. I did not
know what I wanted to be, I did not like the pressure I felt, and most of all, I hated
the painful process of figuring that out. In a way, I did not even care, which is clear
in my prayers for death, so that I would not have to deal with the decision at all
anymore.
As an adult now, I have long since developed identity achievement, or attainment
of identity (Berger, 416), but I still remember those days of constantly seeking
approval while still demanding respect. I hated who I was, but I did not want
anyone else to tell me to be something different. At this point in my life, I am
comfortable in who I am, I know who I am, and I am trying to increase the abilities
of that person. This college experience is helping me grow and helping me know
what it is that I truly am and can be, which is my vocational identity (Berger, 419).
I am happy with my life and I am content to live it to its fullest, which is why I
am getting married next May to the love of my life, and sharing who I am with
someone else. I want to further develop myself in conjunction with him, and then
we will bring children into this world and go through the process all over again.
Such is the course of life, but it is good to know that I no longer have to question—
now I have the answers!
References
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CMSW 1301: Introduction to Social Services. Kay does
a nice job in this biographical/personal reflection essay in
presenting her vision for herself as a future social service
professional. I like how her writing reflects a strong sense
of insight and self-assessment–two important tools for
beginning helping professionals. She applies her personal
experiences to the needs and demands of her chosen field of
study, and communicates through her writing that she has a
good grasp of what the social services field is designed to do.
While she speaks of past struggles, she also speaks of lessons
learned from those struggles, and how those lessons can be
used to help others in the future. — Glen Killian

The field of Social Services picked me rather then me consciously choosing it. Prior
to registering for classes this fall, I discussed with my husband what classes I needed
to take for the accounting field I was currently in. I was feeling a bit overwhelmed
by the college algebra and science classes that I needed for my degree. I also had to
retake American government and a public speech class due to credits not following
me from other schools. He suggested that maybe this semester I should sign up for
“easy classes” to give myself a break. So following his advice I looked into what to
me were easy and enjoyable classes.
After checking into it, I realized that over the years taking “easy and enjoyable”
classes to fill credits, I had covered several of what were needed for a Social Services
Certificate. After speaking with an advisor, I learned that I would only be about a
year away from graduating if I went for the Basic Chemical Dependency Counselor
Certificate. This sounded much better than the three years that it would take me
to get a degree in accounting. Better still, all the classes would be ones that would
highly interest me, which goes a long way in making a class enjoyable and “easy.”
I did some more research in the field and after a very helpful discussion with
one of my instructors, decided to go for an Associate of Applied Science-Substance
Abuse Counseling Concentration. I will be graduating in either December 2009 or,
if I choose to take the clinical field placement by itself, May 2010. I plan on doing a
little more research to see what it would take to become licensed after that.
I find the field of Social Services to be appealing because it is working with
people where they are at, to help them become something more like the person they
want to become.
This to me means that if they need help with the basics of food, shelter, and
transportation, I may be able to help them obtain that, or if they are in a toxic
relationship, I can help them to find a way out. If they just need someone to talk to
who is acting as a sounding board for their thoughts, feelings and ideas, to assist in
helping them get focused and on the right path, then perhaps I could help there.
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I think that the social services field is a natural fit for me because of the skills.
I have always had, and others that I have developed over the years. I have always
been a very compassionate, kind and caring individual. Over the years I have also
developed a great amount of patience and acceptance of others who are different
than I. Different not only in race and gender, but sexual preference, political stance,
and religious beliefs. I am also able to relate with many women, who may be in
need of services, because of experiences I have had in my life.
I have in the past been on the receiving end of assistance, and as a result, am
very familiar with the various agencies and how the system works. I have been
the recipient of food stamps, Medicaid, AFDC (later TANF), as well as Section
8 housing assistance. These experiences were gained at different stages in my life,
different geographic locations, and differing circumstances.
I first applied for assistance as a young teenage wife who was expecting her first
child. I lived in southwest Montana at that time, and in the winter it becomes an
economic wasteland. All the snowbirds fly south for the winter taking their wallets
with them; as a result, breadwinners find themselves laid off at the worst possible
time, usually just before Christmas. My husband was one of the casualties of these
seasonal layoffs, but due to the low income that he received from his job, we were
already on the rolls. We received assistance on and off for about two years. We were
finally able to get off government assistance permanently when the opportunity to
move to Utah, where we both had stable employment, presented itself.
For a time I was free of the welfare system. I had always hated having to go down
and apply for help; the hurry up and wait attitude that is prevalent at the agency
in Montana was infuriating to me. If I was five minutes late for my appointment,
it was cancelled and I had to reschedule, but if I was five minutes early I had to
wait an hour or better to be seen. The case manager that we were assigned to was a
woman who treated all her clients as though they were beneath her, and I always felt
a little smaller after meeting with her.
After leaving my first husband who had anger, abuse, gambling, and control
issues, I moved to Idaho. There I was able to get help from the local Women’s
Center. They offered assistance to women who were in abusive situations and
wanted out to be able to get a Pro Se divorce. With their help, I was able to obtain
my divorce, and was awarded custody of and child support for my daughter.
When I felt it was safe, I returned to Montana where my family was, and I again
had to go to Human Services for help when jobs were in short supply. This time,
they had a new program in place, and I had to go to work to pay back the money
that I was receiving. The caseworker I had for the job was different than the one
that handled my aid came. I was fortunate to have help from family with daycare,
but had I not, that service could have been an option for me as well.
Years later, after I became disabled, I had to go back on the rolls to supplement
the income I was receiving from Social Security, and was again receiving aid in the
form of food stamps and Medicaid. With money being low and rent high, it was
suggested to me by my case worker, (at the community based non-profit agency I
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was a client of ) that I apply for Section 8 housing. I did, and because I was single
woman, disabled, with a dependent, I moved right up in the pool. In a matter of six
months, we were living in an actual house (as opposed to an apartment) on a large
lot in a small town for $85 a month.
I have also received help from LIEAP (Low Income Energy Assistance Program)
to help with utility bills in the winter months. This program is invaluable for people
living in areas where it gets very cold in the winter and heating expenses become
very high. I do not know if this program exists in the Houston area, but would not
be surprised if does, to help with weatherization and cooling rather than heating
costs.
There is still much that I need to learn before I will be up to the task of
counseling. My interview skills are mediocre at best. I have become more aware
lately that I tend to interrupt and finish people’s sentences. I do not like it when
this is done to me, so I am working at showing others the same respect I would like
to have. I am trying to listen more, and not think so much about what I am going
to say next. I also need to learn how to turn up the volume of my voice; I tend to be
soft spoken, especially when I am unsure of myself.
Because of my past relationships with abusive men, I would not feel comfortable
working with men who have anger issues or have been charged with or convicted of
domestic abuse. The areas of this field that are the most interesting to me are single
parent families. For many years, I was a single parent and can relate to what other
single parents, especially women, are going through. Being able to have a very real
understanding of their situation could possibly be to the clients’ benefit. I know
that when I am in a situation where I am talking with a counselor, I get the most
good from someone who really understands me.
Some of the personal strengths I possess are a strong sense of responsibility, an
ability to take initiative, and a very compassionate nature. These values have driven
me to step out of my comfort zone more than once to assist where needed. I was
raised with the belief that you help out wherever you can and give back when
possible. I have been helped a lot over the years, and now it is my turn to give back
and help others.
After Ike came through on September 13, 2008, I spent several days in a row
volunteering at the POD at my church, Fellowship of The Woodlands, helping to
prepare hot meals, handing out water and ice along side others who were pitching
in to help the world get back to “normal.” I find my greatest joy, and feel most
fulfilled, when serving others, and helping out wherever needed. It makes me feel
good to know that in some small way I have helped another human being feel a
little better.
Helping others who are in need is my main goal, and getting my degree will
aid me in assisting others. I am looking forward to my Internship and am already
exploring several areas, and plan to begin volunteering at one of these places ahead
of time to begin paying it back while working towards my future.
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CMSW 1301: Introduction to Social Services. When I
read Paige’s personal reflection essay, I was struck with its
honesty. Her writing demonstrates how her life experiences
have matured her, and she does a great job communicating
how those experiences also may prepare her to one day
work in the Social Services field as a counselor or social
worker. Effective helpers are aware of both their strengths as
well as their weaknesses and limitations, and Paige is honest
in her assessment of both. — Glen Killian

Social services is a professional field of study where people are trained in specific
areas to help or assist those who are in need and experiencing life problems. It
teaches so many basic life skills, and these skills can be used in any profession as
well as everyday relationships. It is a profession which I believe would be a very
fulfilling and satisfying field to work in as a professional. I realize the mental
demands that are placed on someone in this profession, but also realize that at the
end of the day I will have the chance to feel as if I have made a difference in the
lives of others.
Since I was a child, I have always had a loving, giving heart to the point of it
becoming unhealthy. I was tired of putting myself in situations where I would end
up getting hurt in one form or another. I began to believe that my problem was
“me” and that I needed to stop being so nice and allowing people to take advantage
of my kindness. I tried for awhile to change that part of me but eventually came to
the realization that the answer was not to change who I was as a person, but rather
to learn how to use it in a more positive and productive way. I began to believe
that there is a reason for my caring nature and to accept that part of me and use it
to help others. It was a lengthy process for me but I believe that this is what God
wants me to do. As long as I am willing to follow his guidance, I know he will use
me and my experiences to bring hope and inspiration to others.
At the moment, I have felt led to pursue becoming a Licensed Chemical
Dependency Counselor (LCDC). I feel that more attention needs to be brought
to the issue of teen drugs and alcohol. I find that it is an area that still holds a great
deal of shame and guilt and seems to be ignored by many. Living in a somewhat
affluent community, I have sensed the fear when talking about drug and alcohol
abuse. It is as if people are afraid that it is contagious and they might catch
something (as if there is something to catch). It is a subject that seems to be taboo
in many homes. I feel it is crucial for kids to have a place where they are free to talk
and ask questions in a non- threatening atmosphere.
I come from an alcoholic home myself and know how isolated and alone a
child can feel. I have a sister who became victim to the drug and alcohol scene
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and ran away from home at the age of 16. My parents would try to bring her back,
but unless there was change in our home, she had no reason to want to stay. I was
approximately 8 at the time and to this day, I do not have a relationship with her.
My brother is an alcoholic and pretty much followed her path. My relationship
with him today is strained due to his excessive drinking. I cannot handle being
around him for any length of time due to the fact that he reminds me so much
of my father. I am saddened by the effects of drugs and alcohol on my family
and would not wish that on anyone. My hope is that I can maybe somehow aid
children through that process and let them know that they have choices regardless
of their circumstances. I took what I saw as a child and chose not to make the
same mistakes that I saw my siblings making. I think it is important to convey
to children that they do have the power to make healthy choices for themselves.
I would love the opportunity to work with kids from broken homes and possibly
provide a place for them to feel safe and comfortable enough to share those
everyday life issues that they may be facing. Sometimes, it just helps to know that
someone cares and that you are not alone.
Another area that I have considered working in is with children and families
through the Child Protective Services (CPS) system. I have always had a place in
my heart for abused children. I feel that it is important for someone to be their
voice and keep their best interest in mind. Throughout my childhood, I witnessed
abuse and have always had this internal feeling of wanting to protect those who
do not or cannot protect themselves. I can recall one memory that supports this
thinking. It has been a defining moment that has had an impact on the role I took
in my family as well as in my life today. I was 5 years old and I can recall my parents
arguing. I am the youngest of 4 children with my siblings being 4 to 8 years older
than myself. They all ran to their rooms to stay out of the way but I could not bring
myself to do that. Something came over me and I could not sit back and watch my
mom being abused. I stood in between the two of them and pointed my finger at
my dad and told him he better leave my mom alone. I think it surprised them both
and they quit arguing.
Looking back on that event, I realize now that I gained a lot of knowledge from
that experience. Not only did it give me a sense of power, but it also gave me a sense
of my role in the family because up to that point I felt like an outsider. From that
moment on, I became my mother’s protector. It gave me a sense of meaning and
purpose. After my father died at the age of 45, I felt it was my job to take care of
her, even though I was practically still a child myself, at least mentally. It has taken
years and a lot of work to pull out of that role, but today our relationship is much
healthier. I still carry that innate feeling of protecting people which I feel could
be used as a benefit when dealing with abused children. I also realize that there
could be a negative side to it as well. It would be important for me to maintain
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appropriate boundaries and not become enmeshed with the situation. Because
of my caring nature, I would have to be cautious about becoming emotionally
attached and wanting to rescue children from an abusive situation. I would
constantly have to check my motives and stay focused on helping without rescuing.
Another area that recently keeps coming to me is working with the elderly. It
saddens me to hear of the abuse that happens everyday in some of the nursing
homes. I realize it will take more than myself to change the system, but I also find
it hard to sit back and do nothing. I feel that there needs to be more screening and
background checks when it comes to who they hire. On the other hand, I think it
would take a very special kind of person to be able to work with the elderly; one
that I’m not so sure that I am. That is probably the reason why they tend to hire
whoever is willing.
As you can see, there are a number of areas that I have personally felt led to. I
feel that my job right now is to learn as much as possible about the Social Services
field and be open and willing to go where I am led. My plan is to continue with
my college studies and receive my Bachelor’s degree once I receive my LCDC
certificate. I would like to work in the field as a Counselor Intern and then attend
evening classes to finish my degree. I have realized through experience that things
may not always work out as I have planned, but if I am patient, the purpose and
reason will always be revealed. I feel like I have a lot to give when it comes to
working in this field but also realize the mental demands and struggles that it brings
as well. It is a challenge that I feel I am prepared for. Again, the difficulty for me
will be to maintain appropriate boundaries and not allow my own personal issues to
interfere with my work with others. As long as I remain open-minded about what
area of interest to follow, I truly believe that I will be guided in the right direction!
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Persuasive Speech Outline

Give the Gift
of Life
Traci S a mford

SPCH 1321: Business Speech. The written assignment
for the Persuasive Speech was to create an outline with
structural organization and conceptual logic. The opening
and closing structural elements of the outline include a
speaker introduction, attention getter, and concluding
device. The conceptual aspects of the outline body allow the
speaker/writer to create and validate the internal logic of the
topic. The last page is the speech proposal which requires
congruence of the Topic, Thesis, Sponsoring Agency,
Occasion, and Speaker’s Role in order to replicate a realworld speaking environment. The outline by Traci Samford
illustrates excellent structural ordering, conceptual clarity,
and logic, and is also an excellent example of the MLA style
format. — Tony Fuller

Thesis: Give the most amazing gift that saves lives by becoming an organ donor
today!
I. Introduction
A. Greeting
B. Traci Samford, Donor Registration Director for Lisa Landry Childress
Foundation
C. Become an organ donor today!
II. Attention Getter
A. April is National Donate Life Month (Bush; “Celebrating”; Springen).
B. Green Ribbon symbolizes sharing gift of life (Lisa).
III. Orientation/Detailed Thesis: Share the gift of life by becoming an organ donor
to help the thousands waiting for a transplant.
A. Death often occurs from organ failure while patients wait for a donor
(United).
B. Urgent need for organ and tissue donors (“Celebrating”; Donate; United).
C. Become a donor today (United).
IV. Death occurs from organ failure.
A. Every 90 minutes, someone dies while waiting (Reiter).
B. 17-18 people die each day waiting for a donor (“Celebrating”; Reiter).
C. 6,000 deaths occur every year without finding a donor match (Reiter).
V. Organ and tissue donors are urgently needed.
A. Every 13 minutes, new names are added to waiting list (Donate).
B. Over 90,000 patients are waiting for the gift of life (“Celebrating”).
C. 74 people receive organ transplants every day (“Celebrating”).
D. Organ donation includes tissues such as heart valves, corneas, and tendons
(Springen).
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VI. Become a donor today.
A. When renewing a motor vehicle license, say yes to donation (“Celebrating”).
B. Register with the state donor registry online at www.donatelifetexas.org
(Donate).
C. Sign a donor card (United).
D. Family should know of donation wishes (United).
VII.Conclusion: Sign up today to become an organ donor and share the gift of life.
A. Summary: Prevent unnecessary and imminent death of those needing organ
and tissue replacements by volunteering as a donor.
B. Concluding device: Be part of the 2009 National Donation Campus
Challenge to help reach 60,000 new organ donors by November 30, 2009
(United). Thanks for listening and sign up for life today!
Persuasive Speech Presentation Proposal
Topic: “Give the Gift of Life”
Thesis: Give the most amazing gift that saves lives by becoming an organ donor!
Sponsoring Agency: Texas A&M Leadership and Service Center
Occasion: Monthly Social Issue-April is Organ Donation Month
Role: Donor Registration Director, Lisa Landry Childress Foundation
Bachelor of Business Administration from Texas A&M
8 years work experience in Public Relations and Non-Profit Organizations
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Persuasive Speech Outline

Increasing the
Legal Driving
Age
A mber S eppi

SPCH 1321: Business Speech. The written assignment
for the Persuasive Speech was to create an outline with
structural organization and conceptual logic. The opening
and closing structural elements of the outline include a
speaker introduction, attention getter, and concluding
device. The conceptual aspects of the outline body allow
the speaker/writer to create and validate the internal logic
of the topic. The last page is the speech proposal which
requires congruence of the Topic, thesis, Sponsoring Agency,
Occasion, and Speaker’s Role in order to replicate a realworld speaking environment. The outline by Amber Seppi
illustrates excellent structural ordering, conceptual clarity,
and logic, and is also an excellent example of the MLA style
format. — Tony Fuller

Thesis: Support increasing the legal driving age to eighteen and save lives!
I. Introduction:
A. Amber Seppi, Senior Director of Insurer Relations, Insurance Institute for
Highway Safety
B. Welcome to the 5th Annual Conference for the Insurance Institute for
Highway Safety.
C. The unquestionable importance of increasing the legal driving age to save
lives.
II. Attention getter: Within a 53 month period, casualties of U.S. troops in Iraq
numbered 2,600; whereas motor vehicle fatalities involving teen’s ages 15-19,
numbered 26,000 (Cohn 16-20).
III. Orientation/Detailed Thesis: By increasing the legal driving age to eighteen,
thousands upon thousands of lives will be saved annually!
A. Increasing the legal driving age is imperative.
B. Adolescent brain development
C. Implementing comprehensive education partnered with age restriction
IV. Increasing the legal driving age is imperative.
A. Risks of early teen driving (Williams)
1. Car crashes are the leading cause of death among teens.
2. Driver/passenger/motorist risks		
B. Impact of teen crashes (Anonymous 41)
1. Emotional impact
2. Societal impact
V. Adolescent brain development affects decision-making (Henderson 71).
A. The adolescent brain
1. Decision making
2. Teen behavior (Grimes 16-18)
B. Instilling social responsibility
V o l u m e V, F a l l 20 09

111

Speech
VI. Comprehensive education partnered with age restriction (Irvine)
A. The graduated driving program
B. Decrease in fatalities when implemented elsewhere
VII. Conclusion: In order to save innocent lives, it is essential to increase the legal
driving age to eighteen.
A. Summary of Main Points: An increased age restriction, partnered with
comprehensive driving education will curb the risks associated with teen
driving.
B. Concluding Device/ Call to Action: You can help reduce the needless loss of
innocent lives by supporting the increase of the legal driving age to eighteen!
Thank you for your time and I hope you will act today!
Persuasive Speech Presentation Proposal
Topic: Increasing the Legal Driving Age to Eighteen
Thesis: Support increasing the legal driving age to eighteen!
Sponsoring Agency: The Insurance Institute for Highway Safety
Occasion: 5th Annual Conference
Role: Amber J. Seppi, Senior Director of Insurer Relations, Insurance Institute for Highway
Safety; 2005- present
Education: Bachelor’s Degree in Public Relations with a minor in Risk Management and
Insurance from the University of Houston; 1994
M.B.A. in Business Management from the University of Houston; 1998
Professional Background: Insurance agent; 21st Century Insurance 1995-2000
Senior Director of Public Affairs; American Insurance Association; 2000-2005
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